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Jolm  the  Beloved,  a 

Witness  of  the  Miracles 

and.  Resurrection  of 

the  Lord  Jesus  Christ 


"/  .  .  .  was  in  the  isle  that  is  called  Patmos,  for  the  word  of  God, 
and  for  the  testimony  of  Jesus  Christ."  (Revelation  1:9.)  It  is 
evident  from  this  that  John  had  been  persecuted  for  his  testi- 
mony   of    the    life,    death,    and    resurrection    of  Jesus    Christ. 


'^//im 


by  President  David  0.  McKay 


Art  by  Dale  Kilhourn. 


In  the  first  chapter  of  the  gospel  according  to 
John,  we  read  that  two  disciples  of  John  the  Bap- 
tist heard  him  bear  witness  to  the  divinity  of 
Jesus.  Said  the  Baptist,  referring  to  Jesus  walking 
alone  in  the  distance,  "Behold  the  Lamb  of  God, 
which  taketh  away  the  sin  of  the  world."  (John 
1:29.)  One  of  the  two  disciples  who  heard  this 
testimony  was  named  as  Andrew,  the  brother  of 
Simon  Peter.  (See  John  1:40.)  The  other  disciple 
was  not  named.  Indeed,  throughout  the  entire  book, 
which  undoubtedly  was  written  by  John  himself,  the 
name  of  John,  son  of  Zebedee,  is  never  once  written. 
In  the  account  of  the  Last  Supper  we  read  of  a 
disciple  "whom  Jesus  loved,"  who  sat  so  near  the 
Lord  that  his  head  rested  on  Jesus'  bosom.  (See 
John  13:23.) 

John— A  Son  of  Thunder 

These  two  instances,  and  others  that  might  be 
named,  indicate  to  us  a  prominent  trait  in  John's 
character;   viz.,   an  unassumed   modesty  that  won 

(Course  9,  lessons  of  June  9  and  16,  "Jesus,  the  Son  of  God,  Is 
Head  of  This  Church"  and  "A  Man  Must  Be  Called  of  God";  for 
Course  13,  lessons  of  June  9  to  30,  "The  Last  Supper."  "In  Geth- 
semane,"  "A  Night  of  Persecution,"  and  "On  Calvary";  for  Course 
15,  lesson  of  April  21,  "Peace,  and  Then  the  Sword";  for  Course 
19.  lessons  of  June  9  and  16,  "The  Way  of  Salvation  for  all  Men"; 
for  Course  27,  lesson  of  May  5,  "A  Personal  Commitment  to  the 
Savior  ;  for  Course  29,  lesson  of  June  2,  "Revelation";  to  support 
family   home    evening    lesson    34;    and    of    general    interest.) 


him  the  respect  and  love  of  all  who  knew  him. 

John  was  the  son  of  Salome  and  Zebedee,  and 
the  younger  brother  of  James,  with  whom  he  was 
called  "Boanerges,"  or  Son  of  Thunder.  This  gives 
us  a  little  insight  into  another  phase  of  John's  char- 
acter. Like  his  brother  James,  he  was  evidently 
fiery  in  his  zeal  in  whatever  he  undertook  to  do, 
and  fearless  in  doing  what  he  thought  was  right. 

A  modesty  that  made  him  shrink  ever  from 
praising  himself  or  unduly  pushing  himself  forward; 
a  fearlessness  in  defending  what  was  right;  a  love 
for  his  Master  that  gave  him  the  highest  place  in 
the  Savior's  heart — these  are  three  traits  of  John's 
character  which  stand  out  distinctly  in  the  frag- 
mentary accounts  of  his  life. 

He  lived,  and  was  probably  born,  in  Bethsaida, 
the  home  of  Peter,  Andrew,  and  Philip.  He  was  a 
fisherman  by  trade  and  worked  with  his  father  and 
his  brother  James.  His  father  Zebedee  owned  his 
own  ships  and  employed  servants,  so  we  conclude 
that  he  was  well-to-do  financially.  (See  Mark  1:20.) 

John  was  a  seeker  after  true  learning — especially 
after  those  things  which  would  give  him  knowledge 
about  God  and  the  hereafter.    He  kept  his  mind 

(Continued  on  following  page.) 
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and  heart   pure   so   that  he   could   appreciate  the 
truth  when  he  heard  it. 

When,  therefore,  John  the  Baptist  came  out  of 
the  wilderness  preaching  repentance  and  declaring 
that  the  kingdom  of  heaven  was  at  hand,  John  was 
one  of  the  fearless  young  men  who  believed  the 
Baptist  and  followed  him.  Thus  John  was  pre- 
pared to  accept  the  Baptist's  testimony  of  Jesus 
after  Jesus  was  baptized  in  the  river  Jordan;  and 
John  was  one  of  the  two  who  had  the  first  inter- 
view with  the  Savior  of  the  world  at  the  beginning 
of  his  ministry.   (See  John  1:15-37.) 

On  the  same  occasion  when  Simon  Peter  and 
his  brother  were  called  as  disciples  of  Jesus,  James, 
the  son  of  Zebedee,  and  John  were  with  their  father 
mending  their  nets;  and  when  Jesus  called  them, 
they  immediately  left  the  ship  and  their  father  and 
followed  him.  (See  Matthew  4:21,  22;  Mark  1:20.) 

Luke  tells  us  that  John  was  present  at  the 
miraculous  draught  of  fishes  and  was  very  much 
astonished  at  what  he  heard  and  saw  on  that  oc- 
casion. (See  Luke  5:4-11.)  It  was  one  of  the  first 
lessons,  if  not  the  first  impressive  lesson,  that  taught 
him  the  great  truth  that  obedience  to  Christ's  words 
brings  blessings. 

One  of  the  Special  Three 

From  this  time  on  to  the  end  of  his  eventful  life, 
John  was  always  in  the  ministry.  When  Jesus  chose 
his  apostles,  John  was  chosen  one  of  the  special 
three,  although  he  was  the  youngest  member  of  the 
Twelve. 

From  that  time,  John  was  in  the  close  compan- 
ionship of  Jesus  and  witnessed  some  of  the  most 
remarkable  and  divine  incidents  recorded  in  the 
history  of  Christ's  ministry.  He  was  one  of  the 
three  apostles  permitted  to  remain  in  the  room 
when  the  little  daughter  of  Jairus  was  restored  to 
life.  (See  Luke  8:51.)  He  was  on  the  Mount  of 
Transfiguration  when  the  Savior  conversed  with 
Moses  and  Elias,  and  when  a  voice  from  heaven  said, 
"This  is  my  beloved  Son:  hear  him."  (See  Luke 
9:28-35.) 

With  Peter,  James,  and  Andrew,  John  was  pres- 
ent on  the  Mount  of  Olives  when  Jesus  taught  them 
concerning  the  destruction  of  the  temple  and  of 
Christ's  second  coming.  (See  Mark  13:3-37.)  How 
the  memory  of  such  occasions  must  have  filled  his 
soul  in  afteryears  with  rejoicing  and  sweet  content! 

To  John  and  Peter  was  entrusted  the  duty  of 
making  preparations  for  the  Passover.  At  the  solemn 
moment  when  the  Savior  said,  "One  of  you  shall 


betray  me,"  it  was  John,  the  "disciple  whom  Jesus 
loved,"  who  received  the  answer  indicating  who  the 
traitor  was.   (See  John  13:21-26.) 

When  the  gloom  of  Gethsemane  began  to  weigh 
heavily  upon  the  spirit  of  Jesus,  John  was  one  of 
the  three  unto  whom  the  Savior  said,  "My  soul  is 
exceeding  sorrowful,  even  unto  death:  tarry  ye  here, 
and  watch  with  me."  (Matthew  26:38.) 

Later  that  same  night,  when  the  traitor  gave  the 
kiss  of  betrayal  and  the  soldiers  arrested  Jesus  and 
bore  him  away  a  prisoner,  all  the  other  disciples 
fled;  but  John  accompanied  his  Master  to  the  house 
of  the  high  priest  and  later  admitted  Peter,  who,  you 
remember,  had  "followed  afar  off."  (Matthew  26:58.) 

John  The  Beloved 

Though  we  are  not  told,  yet  we  can  imagine  what 
this  beloved  disciple's  feelings  were  as  he  listened  to 
the  false  and  wicked  accusations  against  his  Lord, 
and  how  his  heart  must  have  ached  as  he  saw  Jesus 
beaten  and  scourged,  and  a  crown  of  thorns  put 
upon  his  head.  If  John  had  wanted  to  call  down 
fire  from  heaven  to  consume  the  Samaritans  who 
refused  shelter  and  accommodations  to  his  Lord, 
what  must  have  been  the  state  of  his  fiery  soul  when 
he  beheld  the  Jews  and  their  judges  persecuting 
the  Christ  to  death! 

How  his  soul  must  have  been  rent  in  agony  as 
he  saw  his  Savior  nailed  to  the  cross — and  yet  what 
peace  must  have  come  to  him  as  he  received  from 
the  dying  lips  of  his  Master  one  of  the  dearest  com- 
missions ever  given  to  mortal  man!  As  the  three 
Marys  and  John  stood  by  the  cross,  Jesus  looked 
down  upon  them  and  said  to  his  mother,  "Woman, 
behold  thy  son!"  and  to  John,  "Behold  thy  mother! 
And  from  that  hour  that  disciple  took  her  unto  his 
own  home."  (John  19:26,  27.) 

On  the  Sunday  morning  following  the  crucifixion, 
John  was  with  Peter  when  Mary  Magdalene  came 
running  to  them,  saying:  "They  have  taken  away 
the  Lord  out  of  the  sepulchre,  and  we  know  not 
where  they  have  laid  him."  (John  20:2.) 

As  soon  as  the  apostles  heard  this,  they  ran  to  the 
spot  where  Jesus  had  been  buried.  John,  being  the 
younger,  outran  Peter  and  was  the  first  to  see  the 
empty  tomb;  and  ".  .  .  looking  in,  saw  the  linen 
clothes  lying;  yet  went  he  not  in."  (John  20:5.) 
A  moment  later,  however,  he  followed  Peter  into  the 
tomb  and  made  a  careful  examination  of  the  linen 
clothes  and  napkin  that  had  been  about  Jesus'  head; 
but  not  yet  realizing  that  Christ  was  to  rise  on  the 
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third  day,  each  disciple  returned  to  his  own  home. 
(See  John  20:9,  10.) 

John  was  with  the  ten,  and  later  with  the  eleven, 
when  Christ  appeared  to  them  in  the  upper  room. 
Of  this  and  other  glorious  experiences  he  bears 
testimony  in  his  gospel: 

.  .  .  That  ye  might  believe  that  Jesus  is  the 
Christ,  the  Son  of  God;  and  that  believing  ye  might 
have  life  through  his  name.   (John  20:31.) 

John's  Activities,  35-50  A.D. 

For  about  fifteen  years  after  the  Savior's  ascen- 
sion, it  is  believed  that  John  continued  at  Jerusalem 
and  remained  a  true  son  to  Mary.  During  all  that 
time,  however,  he  was  always  active  in  the  ministry. 

He  was  with  Peter  going  to  the  temple  when 
the  lame  man  at  the  Gate  Beautiful  asked  them  for 
alms.  With  Peter  he  exercised  his  faith  on  that  oc- 
casion to  bless  the  poor  man  who  had  never  walked. 
(See  Acts  3: 1-8.) 

John  undoubtedly  testified  to  the  multitude  who 
assembled  at  Solomon's  porch  on  the  day  of  this 
miracle;  but  no  historian  has  told  us  what  he  said. 
We  infer  from  what  Luke  says  that  John  spoke  at 
that  time;  but  only  Peter's  sermon,  and  only  a  little 
of  that,  has  been  preserved.  While  they  were  speak- 
ing, the  captain  of  the  temple  arrested  them  and 
put  them  in  prison.  (See  Acts  3:11-26;  4:1-3.) 

When  they  were  brought  out  before  the  council 
the  next  day  and  told  not  to  preach  about  Jesus 
any  more,  John  was  just  as  bold  as  Peter  in  de- 
claring: 

Whether  it  be  right  in  the  sight  of  God  to  hear- 
ken unto  you  more  than  unto  God,  judge  ye.  For 
we  cannot  but  speak  the  things  which  we  have 
seen  and  heard.  (Acts  4:19-20.) 

After  they  were  released,  they  continued  preach- 
ing to  the  people  and  praising  the  Lord  for  all  his 
wonderful  manifestations  to  them.  The  great  spirit- 
ual feast  that  resulted  from  their  labors  must  have 
filled  John's  soul  with  a  divine  peace  such  as  he 
had  never  before  experienced,  for  of  all  the  apostles, 
he  was  the  most  spiritually  minded. 

During  this  period  he  was  imprisoned  several 
times,  but  never  once  did  he  waver  in  his  determina- 
tion to  let  the  people  know  that  Jesus  Christ  was 
the  Redeemer  of  the  world.  He  could  suffer  and 
be  happy  because  he  loved  those  whom  he  served. 
Thus,  in  the  beginning  of  his  ministry  his  char- 
acter shone  out  in  true  greatness;  for  he  was  "will- 
ing, patient,  and  strong  to  endure  for  others." 

Undoubtedly  John  visited  nearly  all,  if  not  all, 
the  important  places  where  Christians  dwelt;  but 


most  of  his  latest  years  seem  to  have  been  spent  in 
Asia  Minor. 

Tradition  informs  us  that  John  made  his  home 
at  Ephesus,  a  large  and  populous  city  of  lona,  about 
forty  miles  from  Smyrna.  It  was  noted  chiefly  for 
its  wickedness  and  for  the  beautiful  temple  of 
Diana.  (See  Acts  19:35.)  Some  claim  that  Jesus' 
mother,  Mary,  on  whom  John  had  bestowed  duti- 
ful and  loving  care  since  Jesus'  crucifixion,  accom- 
panied him  to  Ephesus  and  lived  there  until  she 
died.  From  Ephesus  John  visited  all  the  branches 
of  the  Church,  laboring  especially  among  the  "seven 
churches  ...  in  Asia."  (See  Revelation  1:11.) 

John's  Testimony 

We  are  told  that  after  John  had  spent  several 
years  at  Ephesus,  a  cruel  Roman  emperor,  during 
his  persecution  of  the  Church,  arrested  him.  John's 
life  was  preserved  through  the  power  of  God,  but 
later  he  was  banished  to  the  Isle  of  Patmos.^  All 
that  John  says  about  it  is  that  he  was  ".  .  .  in  the 
isle  that  is  called  Patmos,  for  the  word  of  God,  and 
for  the  testimony  of  Jesus  Christ."  (Revelation  1:9.) 
It  is  quite  evident  from  this  that  he  had  been  perse- 
cuted for  his  belief  in  the  gospel  and  for  his  unwav- 
ering testimony  of  the  life,  death,  and  resurrection  of 
Jesus  Christ.  He  was  probably  the  last  living  wit- 
ness of  the  Savior's  miracles  and  teachings,  and  per- 
haps that  is  why  he  was  banished.  But  wicked  men 
could  not  banish  the  testimony  he  had  borne.  That 
was  planted  in  the  hearts  of  thousands  of  sincere 
believers  and,  like  seeds  sown  in  fertile  soil,  would 
grow  and  bear  rich  harvest  for  ages  to  come. 

Nor  did  banishment  injure  the  aged  apostle,  for 
he  was  not  alone  even  on  that  uninhabited  and 
barren  rock.  One  Sunday  morning,  or  on  the  "Lord's 
Day,"  as  he  called  it,  John  heard  behind  him  a 
great  voice,  as  of  a  trumpet  that  said  to  him: 

.  .  .  What  thou  seest,  write  in  a  book,  and  send 
it  unto  the  seven  churches  which  are  in  Asia.  .  .  . 
(Revelation  1:1L) 

John  turned  and  saw  the  Son  of  Man  clothed 
with  a  garment  down  to  the  foot  and  bound  with 
a  golden  girdle.  As  he  beheld  his  Lord  wrapped  in 
such  divine  splendor,  John  fell  at  his  feet,  as  dead. 
But  the  Savior,  John  says, 

.  .  .  Laid  his  right  hand  upon  me,  saying  unto 
me,  Fear  not;  I  am  the  first  and  the  last:  I  am  he 
that  liveth,  and  was  dead;  and,  behold,  I  am  alive 
for  evermore.  .  .  .  (Revelation  1:17,  18.) 

iSee  A  Dictionary  of  the  Bible,  edited  by  James  Hastings; 
Charles  Scribner's  Sons,  New  York,  N.Y.;  Volume  11,  page  681  (c). 
Library  File  Reference:  JOHN. 


APR  I  L       1  968 


135 


The  passing  of  Samuel  Crawford 

and  Alice  Cecelia  Penrose  gives  us  a  quick 

hut  revealing  glimpse  of  those  .  .  . 


BEYOND 
THE  VEIL 


Many  families  hold  among  their  treasures  of 
truth  eye-witness  accounts  of  members  of  the  fam- 
ily who,  while  yet  in  mortality,  have  had  the  veil 
parted  to  view  spiritual  beings.  This  experience  is 
often  associated  with  the  transition  process  we  call 
death.  President  John  Taylor  said,  while  attending 
a  funeral,  ".  .  .  While  we  are  mourning  the  loss  of 


(For  Course  13,  lesson  of  Jxine  30,  "On  Calvary";  for  Course  19, 
lesson  of  April' 28,  "The  Gospel  as  a  Way  of  Life";  for  Course  25, 
lesson  of  June  2,  "Time  Is  Yours";  for  Course  27,  lessons  of  June 
23  and  30,  "The  Physical  Death"  and  "The  Post-mortal  Spirit 
World";  to  support  family  home  evening  lesson  35;  and  of  general 
interest.) 


our  friend,  others  are  rejoicing  to  meet  him  behind 
the  veil.  .  .  ."'^ 

The  following  incidents  were  related  by  Loreen 
Crawford  Davis  of  Provo,  Utah,  80-year-old  grand- 
daughter of  President  Charles  W.  Penrose.  She  re- 
members what  her  grandfather  told  her  about  the 
death  of  her  mother  (his  daughter,  Alice  Cecelia 
Penrose).  Here  are  his  words: 

"At  your  mother's  death  members  of  the  family 
were  seated  around  the  room  when  your  mother  said 
that  her  mother  was  there  for  her,  as  well  as  Sam 
Brown  (your  Aunt  Kate*s  deceased  husband).  Aunt 
Kate,  who  was  in  the  room  said,  Tf  he's  here,  why 
can't  I  see  him?'  A  relative  turned  to  Kate  and  said, 
*Hush!  She  doesn't  know  what  she  is  saying.' 

"Your  mother  heard  this  and  said,  *Yes,  I  do. 
I  will  identify  every  person  in  this  room.'  She  point- 
ed to  each  one  of  us  as  she  continued:  'Here  sits  my 
father  [President  Penrose];  here  is  Kate;  here  is 
Lucile';  and  so  on,  to  each  individual.  Then  she 
pointed  again  and  said:  'And  there  stands  my 
mother  and  Sam  Brown  [with  two  other  deceased 
relatives  whom  the  present  narrator  is  no  longer 
able  to  name] ,  who  are  waiting  for  me.'  " 

Sister  Davis  also  related  the  experience  of  her 
father,  Samuel  Crawford,  when  he  passed  from  this 
life. 

"In  July,  1920,"  she  says,  "I  received  word  from 
my  stepmother  that  my  father,  Samuel  Crawford, 
was  dying;  and  I  went  immediately  from  Los  An- 
geles to  his  home  in  Salt  Lake  City. 

"On  August  first  my  father's  condition  worsened, 
but  he  was  conscious  right  up  to  the  last  moment. 
His  wife  and  I  being  with  him  in  the  room,  he  said, 
'Don't  hold  me;  I  am  in  pain  and  want  to  go.'  Then 
he  said  something  else  which  I  did  not  quite  catch, 
and  I  asked  him  to  repeat  it.  'I  was  speaking  to  my 
mother,'  he  said.  I  asked  if  his  mother  was  present, 
for  she  had  been  dead  26  years.  He  said,  'Yes, 
Mother  is  here,  and  so  are  Uncle  Peter  and  my  sis- 
ter, Mary  Ann.' 

"  'Are  you  sure?'  I  asked. 

"He  said,  'Yes,  I  can  see  them  and  hear  them 
as  well  as  I  can  see  and  hear  you.  I  don't  know 
why  I  can't  go,  because  I  am  in  pain  and  they  are 
here  for  me.' 

"To  reassure  him  I  suggested,  'It's  like  being 
on  a  train.  There's  no  use  getting  off  until  you  ar- 
rive at  your  destination.' 

"  'No,'  he  answered  thoughtfully.  'That  isn't  it. 
It  seems  they've  sent  for  someone  who  is  a  long  way 
off,  and  I  have  to  wait  until  that  person  comes.' 


iJohn   Taylor,    The    Gospel   Kingdom,    The    Bookcraft    Company, 
Salt  Lake  City,  Utah,   1943;   page  22. 
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"Later — oh,  possibly  an  hour  later — he  said, 
'She's  here.  It's  Jessie  [my  sisfer  who  had  died 
four  years  previously].  Goodbye,  Rena.  I'm  going 
now.' 

"He  kissed  me  with  his  last  breath  and  de- 
parted." 

On  the  subject  of  death,  President  Brigham 
Young  has  said: 

"...  No  matter  what  pain  we  suffer,  no  matter 
what  we  pass  through,  we  cling  to  our  mother  earth, 
and  dislike  to  have  any  of  her  children  leave  us. 
We  love  to  keep  together  the  social  family  relation 
that  we  bear  one  to  another,  and  do  not  like  to  part 
with  each  other;  but  could  we  have  knowledge  and 
see  into  eternity,  if  we  were  perfectly  free  from 
the  weakness,  blindness,  and  lethargy  with  which  we 
are  clothed  in  the  flesh,  we  should  have  no  disposi- 
tion to  weep  or  mourn. 

"Nothing  remains  here  for  us  but  to  pay  our  last 
respects  to  that  which  came  from  mother  earth.  It 
was  formed  and  fashioned  and  the  spirit  was  put 
into  it,  and  it  has  grown  and  become  what  it  is, 
but  the  spirit  having  departed,  the  body  lies  ready 
to  return  to  the  bosom  of  its  mother,  there  to  rest 
until  the  morning  of  the  resurrection.   But  the  life 


and  intelligence  which  once  dwelt  in  that  body  still 
live,  and  sister  Aurelia  moves,  talks,  walks,  enjoys 
and  beholds  that  which  we  cannot  enjoy  and  be- 
hold while  we  are  in  these  tabernacles  of  clay.  .  .  ." 

"It  is  true  it  is  grievous  to  part  with  our  friends. 
We  are  creatures  of  passion,  of  sympathy,  of  love, 
and  it  is  painful  for  us  to  part  with  our  friends.  We 
would  keep  them  in  the  mortal  house,  though  they 
should  suffer  pain.  Are  we  not  selfish  in  this?  Should 
we  not  rather  rejoice  at  the  departure  of  those  whose 
lives  have  been  devoted  to  doing  good,  to  a  good 
old  age?  .  .  . 

"The  Gospel  of  life  and  salvation  reveals  to  each 
individual  who  receives  it  that  this  world  is  only 
a  place  of  temporary  duration,  existence,  trials,  etc. 
.  .  .  These  bodies  will  return  to  dust,  but  our  hope 
and  faith  are  that  we  will  receive  these  bodies  again 
from  the  elements — that  we  will  receive  the  very 
organization  that  we  have  here,  and  that,  if  we  are 
faithful  to  the  principles  of  freedom,  we  shall  then 
be  prepared  to  endure  etemally."- 

— Compiled  by  D.  Evan  Davis. 


-Discourses  of  Brigham  Young,  selected  and  arranged  by  John  A. 
Widtsoe;    Deseret  Book   Company,   Salt  Lake   City,   Utah;    pages   567, 
568. 
Library  File  Reference:  DEATH. 
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The  Gathering  of  Judah 

IS  MODERN   ISRAEL  THE  BEGINNING? 

by  O.  Preston  Robinson* 


Since  the  creation  of  the  modem  state  of  Israel 
in  May,  1948,  considerable  discussion  has  been  stim- 
ulated as  to  whether  or  not  this  is  the  beginning  of 
the  predicted  gathering  of  Judah.  This  little  coun- 
try's remarkably  successful  defense  of  its  sovereign- 
ty in  three  viciously  fought  wars  in  twenty  years 
has  added  important  substance  to  the  Jews'  de- 
termined conviction  that  the  state  of  Israel,  by  di- 
vine decree  and  in  fulfillment  of  prophecy,  is  here 
to  stay. 

Prophecies  of  the  Gathering 

Probably  no  event  in  religious  history  has  been 
more  specifically  or  more  extensively  predicted 
than  has  the  gathering  of  Israel.  There  are  at  least 
45  specific  prophecies  of  this  promise  in  the  Old 
Testament.  The  Book  of  Mormon  contains  numer- 
ous such  predictions,  and  the  Doctrine  and  Cove- 
nants records  the  certainty  of  the  gathering  in 
several  of  its  sections.  From  a  scriptural  point  of 
view,  there  is  no  doubt  but  that  in  the  last  days 
Israel  will  be  gathered,  in  fulfillment  of  the  promises 
given  to  Abraham,  Isaac,  and  Jacob. 

Is  the  establishment  of  the  sovereign  state  of 

(For  Course  19,  lessons  of  June  23  and  30,  "The  Gathering  of 
Israel";  for  Course  27,  lesson  of  June  2,  "A  Brightness  of  Hope"; 
for  Course  29,  lessons  of  June  9  and  16,  "The  Dispersi6ri  of  Israel" 
and  "The  Gathering  of  Israel";   and  of  general  interest.) 

A  general  view  of  historic  Jerusalem,  the  new  being  built 
up,  and  the  old  city  which  is  now  under  Israel's  control. 
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Israel  the  beginning  of  the  physical  gathering  of 
Judah,  as  promised  in  the  scriptures?  Will  the 
Israelis,  as  the  Jews  now  in  the  ancient  Holy  Land 
like  to  be  called,  be  able  to  continue  to  defend  their 
Httle  country  against  the  hatred  and  determination 
of  their  enemies  who  have  vowed  to  drive  them  into 
the  sea?  What  is  Israel's  destiny? 

What  Is  Israel? 

Before  attempting  to  answer  these  questions,  it 
is  important  first  to  be  reminded  of  the  meaning  of 
the  name  "Israel"  and  the  nature  of  the  promised 
gathering.  The  nation  of  Israel  actually  had  its  roots 
in  the  promises  given  to  Abraham,  when  the  Lord 
covenanted  with  him  that  his  seed  would  become  a 
great  and  mighty  nation  and  all  nations  of  the  earth 
would  be  blessed  through  him.^  This  promise  to 
Abraham  was  renewed  in  his  son  and  grandson, 
Isaac  and  Jacob.  Jacob's  name  was  changed  to 
Israel,  which  means  "Prince  of  God,"  and  his  twelve 
sons  and  their  descendants  became  known  as  the 
"Children  of  Israel,"  "House  of  Israel,"  "Tribes  of 
Israel."^ 

Division  of  the  Tribes 

The  first  division  of  the  tribes  of  Israel  into  two 
groups  occurred  after  the  death  of  Saul,  who  had 
been  anointed  by  the  Prophet  Samuel  as  Israel's 
first  king.  At  Saul's  death,  his  successor  David  be- 
came the  king  of  the  house  of  Judah,  centered  in 
Hebron;  and  King  Saul's  son,  Ishbosheth  (Esh- 
baal)  became  king  over  Israel  in  the  north.  After 
seven  and  one-half  years,  however,  David  was  suc- 
cessful in  reuniting  the  two  groups  into  one  nation 
and  one  people,  over  which  he  ruled  for  some  33 
years.  ^ 

After  David's  death,  his  son  Solomon  became 
king  of  the  Israelites.   Solomon  was  a  builder.    He 

*0.  Preston  Robinson  was  born  in  Farmington,  Utah.  He  at- 
tended the  University  of  Utah  from  1922-1924,  then  left  to  serve  in 
the  French  Mission  (1924-1927).  He  received  his  B.A.  degree  from 
Brigham  Young  University  in  1928,  and  his  M.S.  and  doctorate  at 
New  York  University.  He  is  a  member  of  Phi  Kappa  Phi.  Currently 
he  is  manager  of  the  Deseret  News  Press,  and  a  past  president  of 
the  Utah  Symphony.  He  was  president  of  the  British  Mission  (1964- 
1967)  and  a  member  of  the  Sunday  School  general  board  (1957- 
1966).  He  has  traveled  widely  and  authored  several  books  on  the 
Dead  Sea  Scrolls  and  the  Holy  Land.  His  wife  and  sometimes-co- 
author  is  Christine  Hinckley  Robinson.  The  couple  have  three  chil- 
dren. They  are  members  of  the  Murray  12th  Ward,  Murray  (Utah) 
Stake. 

iSee  Genesis  18:17,  18;  22:15,  18. 

2See  Genesis  32:27,  28. 

"See  2  Samuel  2:4,  8-11;  1  Kings  2:11. 
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rebuilt  the  city  and  constructed  the  great  temple 
in  Jerusalem,  but  his  expenses  were  so  high  that  he 
was  forced  to  divide  the  kingdom  into  administra- 
tive districts  in  order  to  collect  taxes  more  con- 
veniently. This  division  into  tribes  again  set  the 
stage  for  sedition  and  disunity.  At  Solomon's  death 
the  people  were  again  separated  into  the  two  groups 
of  Judah  and  Israel.*  Judah,  in  the  south,  consisted 
of  the  two  tribes  of  Judah  and  Benjamin,  while 
Israel  embraced  the  other  ten  tribes,  sometimes 
known  as  the  Kingdom  of  the  Ten  Tribes. 

Unfortunately,  these  two  groups  warred  continu- 
ously against  each  other  until  they  were  so  weak- 
ened that  their  enemies  were  able  to  overcome  them. 
In  approximately  721  B.C.,  Sargon  II,  the  King  of 
Assyria,  captured  Samaria,  the  capital  of  Israel,  and 
carried  some  27,290  members  of  the  ten  tribes  into 
captivity — scattering  them  among  the  nations  of 
the  north.  This  was  the  great  dispersion  of  Israel; 
the  captured  people  become  known  as  the  lost  ten 
tribes. 

Judah,  in  the  south,  held  on  some  years  longer, 
but  the  kingdom  ultimately  was  overcome  by  Nebu- 
chadrezzar, the  King  of  Babylon,  in  approximately 
587  B.C.,  at  which  time  Jerusalem  and  the  temple 
were  laid  to  ruins. 

Judah  and  Israel 

Although  all  of  the  descendants  of  the  twelve 
tribes  are  known  as  Israelites,  the  scriptural  prom- 
ises of  the  gathering  clearly  indicate  that  Israel  and 
Judah  will  be  gathered  separately.  Many  of  the 
ancient  prophets,  including  Isaiah,  Jeremiah,  and 
Zechariah,  speak  of  these  two  separate  gatherings. 
Isaiah  prophesied  that  the  Lord  would  establish  an 
ensign  among  the  Gentiles  and  then  he  would  "as- 
semble the  outcasts  of  Israel,  and  gather  together 
the  dispersed  of  Judah."  (Isaiah  11:12.)  He  also 
wrote: 

O  Zion,  that  bringest  good  tidings,  get  thee  up 
into  the  high  mountain;  O  Jerusalem,  that  bringest 
good  tidings,  lift  up  thy  voice  with  strength;  lift  it 
up,  be  not  afraid;  say  unto  the  cities  of  Judah,  Be- 
hold your  God!  (Isaiah  40:9.) 

It  was  Isaiah  who  predicted  thdt  in  the  last  days 
the  Lord's  house  would  be  established  in  the  tops 
of  the  mountains,  all  nations  would  flow  unto  it,  and 
the  law  would  go  forth  from  Zion  and  the  word  of 
the  Lord  from  Jerusalem.^ 

The  Prophet  Jeremiah  made  .reference  to  the 
two  houses  of  Israel  when  he  recorded  that  the  Lord 
said  unto  him: 

The  backsliding  Israel  hath  justified  herself  more 
than  treacherous  Judah.  (Jeremiah  3:11.) 
(Continued  on  following  page.) 

*See  1  Kings  12:20. 

"See  Isaiah  2:2;  11:10, 13.  See  also,  40:9. 


Israel  today.  Pink  shaded  areas  were  captured  from  the 
Arabs  during  the  six-day  June  war.  Not  all  of  the  Sinai 
Peninsula,  also  taken  by  Israel  during  the  war,  is  shown. 
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THE  GATHERING  OF  JUDAH     (Continued  from  preceding  page.) 


This  prophet  predicted  that  ultimately  these  two 
houses  would  be  forgiven  and  gathered.  Jeremiah 
also  declared: 

Behold,  the  days  come,  saith  the  Lord,  that  I 
will  make  a  new  covenant  with  the  house  of  Israel, 
and  with  the  house  of  Judah.  (Jeremiah  31:31.  See 
also  3:12-18.) 

The  Prophet  Zechariah/ referring  to  the  Lord's 
promised  redemption  of  the  two  houses  of  Israel, 
wrote: 

And  I  will  strengthen  the  house  of  Judah,  and 
I  will  save  the  house  of  Joseph,"^  and  I  will  bring 
them  again  to  place  them;  for  I  have  mercy  upon 
them:  and  they  shall  be  as  though  I  had  not  cast 
them  off.  .  .  .   (Zechariah  10:6.) 

Conditions  Which  Must  Be  Met 

Although  the  scriptures  declare  clearly  and  de- 
finitely that  Israel  will  be  gathered,  they  are  equally 
as  precise  and  specific  in  respect  to  certain  condi- 
tions which  first  must  be  met.  Isaiah  wrote: 

And  it  shall  come  to  pass  in  that  day,  that  the 
Lord  shall  set  his  hand  again  the  second  time  to 
recover  the  remnant  of  his  people.  .  .  .  And  he  shall 
set  up  an  ensign  for  the  nations,  and  shall  assemble 
the  outcasts  of  Israel,  and  gather  together  the  dis- 
persed of  Judah  from  the  four  corners  of  the  earth. 
(Isaiah  11:11,12.) 

The  specific  condition  set  forth  in  this  prophecy 


*Note — It  should  be  remembered  that  Jacob's  name,  Israel,  was 
given  to  Joseph,  who  was  to  lead  the  children  of  Israel.  When 
Reuben,  the  first  bom  of  Jacob,  or  Israel,  lost  his  birthright,  his 
blessings  were  given  to  Joseph  and  his  two  sons,  Ephraim  and 
Manasseh,  whose  families  became  an  integral  part  of  the  twelve 
tribes.    See   Genesis  48:8,  9,   16;    1   Chronicles  5:1,   2. 

The  Mosque  in  Hebron,  over  the  Cave  of  Machpelah,  where 
Abraham,  Isaac,  and  Jacob  are  buried,  now  under  Israel. 


is  that  an  ensign  must  be  set  up  for  all  nations  and, 
as  previously  recorded  by  Isaiah,  "all  nations  shall 
flow  unto  it."  (Isaiah  2:2.) 

The  Church  of  Jesus  Christ  of  Latter-day  Saints 
proclaims  that  in  the  restoration  of  the  gospel 
through  Joseph  Smith  this  ensign  has  been  set  up 
and  all  nations  are  flowing  unto  it. 

Another  important  condition  which  must  precede 
the  gathering  is  described  by  the  Old  Testament 
prophets,  Moses  and  Ezekiel.    Moses  records: 

And  it  shall  come  to  pass,  when . . .  thou  . . .  shalt 
return  unto  the  Lord  thy  God,  and  shalt  obey  his 
voice  according  to  all  that  I  command  thee  this  day, 
thou  and  thy  children,  with  all  thine  heart,  and  with 
all  thy  soul;  that  then  the  Lord  thy  God  will  turn 
thy  captivity,  and  have  compassion  upon  thee,  and 
will  return  and  gather  thee  from  all  the  nations, 
whither  the  Lord  thy  God  hath  scattered  thee. 
(Deuteronomy  30:1-3.) 

Ezekiel  reemphasized  this  same  condition  when 
he  wrote: 

Thus  saith  the  Lord  God;  when  I  shall  have 
gathered  the  house  of  Israel  from  the  people  among 
whom  they  are  scattered,  and  shall  be  sanctified  in 
them  in  the  sight  of  the  heathen,  then  shall  they 
dwell  in  their  land  that  I  have  given  to  my  servant 
Jacob. 

And  they  shall  dwell  safely  therein,  and  shall 
build  houses,  arid  plant  vineyards;  yea,  they  shall 
dwell  with  confidence,  when  I  have  executed  judg- 
ments upon  all  those  that  despise  them  round  about 
them;  and  they  shall  know  that  I  am  the  Lord  their 
God.  (Ezekiel  28:25-26.) 

This  important  condition  to  precede  the  gather- 
ing is  that  the  people  must  return  to  the  Lord  their 
God  and  obey  his  voice  and  know  that  the  Lord  is 
their  God. 

This  vital  condition  for  the  gathering  is  made 
clear  in  the  Book  of  Mormon  by  the  Prophet  Nephi, 
and  by  Christ  himself.    Nephi  wrote: 

Nevertheless,  when  that  day  cometh,  saith  the 
prophet,  that  they  no  more  turn  aside  their  hearts 
against  the  Holy  One  of  Israel,  then  will  he  remem- 
ber the  covenants  which  he  made  to  their  fathers. 

Yea,  then  will  he  remember  the  isles  of  the  sea; 
yea,  and  all  the  people  who  are  of  the  house  of 
Israel,  will  I  gather  in,  saith  the  Lord,  according  to 
the  words  of  the  prophet  Zenos,  from  the  four  quar- 
ters of  the  earth.  (1  Nephi  19:15,  16.) 

The  Savior  declared: 

And  I  will  remember  the  covenant  which  I  have 
made  with  my  people;  and  I  have  covenanted  with 
them  that  I  would  gather  them  together  in  mine 
own  due  time,  that  I  would  give  unto  them  again 
the  land  of  their  fathers  for  their  inheritance,  which 
is  the  land  of  Jerusalem,  which  is  the  promised  land 
unto  them  forever,  saith  the  Father. 
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And  it  shall  come  to  pass  that  the  time  cometh, 
when  the  fulness  of  my  gospel  shall  be  preached 
unto  them; 

And  they  shall  believe  in  me,  that  I  am  Jesus 
Christ,  the  Son  of  God,  and  shall  pray  unto  the 
Father  in  my  name.  ... 

Then  shall  their  watchmen  lift  up  their  voice, 
and  with  the  voice  together  shall  they  sing;  for  they 
shall  see  eye  to  eye. 

Then  will  the  Father  gather  them  together  again, 
and  give  unto  them  Jerusalem  for  the  land  of  their 
inheritance.  (3  Nephi  20:29-33.) 

In  this  clear  statement  of  what  Israel  must  do 
before  being  gathered,  Jesus  further  declares  that 
the  fullness  of  the  gospel  must  be  preached  unto 
them  and  they  must  pray  to  God  in  Christ's  name. 

Christ  as  Lord  of  the  Old  Testament 

When  the  people  of  Judah  return  to  the  Lord 
and  obey  his  voice,  they  will  be  returned  to  the 
One  their  ancestors  cast  out  and  crucified.  They  will 
return  to  Jesus  Christ,  recognize  him  as  their  Lord, 
and  pray  to  God  through  his  name.  Christ  is  the 
Lord  of  the  Old  Testament.    He  himself  declared: 

Behold,  I  say  unto  you  that  the  law  is  fulfilled 
that  was  given  unto  Moses.  Behold,  I  am  he  that 
gave  the  law,  and  I  am  he  who  covenanted  with  my 
people  Israel.  ...  (3  Nephi  15:4,  5.) 

Conditions  Unfulfilled 

When  the  six- day  war  between  Israel  and  the 
Arabs  exploded  in  June,  1967,  there  were  seven  LDS 
missionaries  in  the  area.  All  of  these  missionaries 
were  in  Arab  countries,  and  they  were  quickly  flown 
to  safety  in  Western  Europe.  As  yet,  no  mission- 
aries have  been  sent  to  Israel.  The  gospel  has  not 
been  officially  preached  to  the  Jews  in  this  new  little 
country.  The  Jews  there,  as  yet,  have  not  accepted 
Jesus  as  their  Lord,  nor  do  they  pray  to  God 
through  his  name.  Therefore,  these  important  pre- 
conditions of  the  gathering  have  not  yet  been  met. 

Under  these  circumstances,  the  'only  conclusion 
we  can  come  to  in  respect  to  the  establishment  of 
the  state  of  Israel  is  that  the  assembly  of  the  Jews 
there  is  not  the  final  gathering  predicted  in  the 
scriptures.  This  gathering  may,  in  fact,  be  the  pre- 
paratory stage-setting  for  the  prophesied  gathering, 
but  the  essential  conditions  specified  in  the  scrip- 
tures have  not  yet  been  met. 

Ezekiel's  Remarkable  Prophecy 

Perhaps  the  answer  to  the  question  about  the 
immediate  future  and  ultimate  destiny  of  the  state 
of  Israel  may  be  found  in  Ezekiel's  remarkable  but 
somewhat  frightening  prophecy,  as  recorded  in  Eze- 
kiel  37-39.  Here  the  prophet  predicts  that  after  the 
stick  of  Joseph  (the  Book  of  Mormon)  and  the  stick 


of  Judah  (the  Bible)  have  been  brought  together 
and  made  into  one  stick  (see  Ezekiel  37:16-20), 
then  the  Lord  will  gather  the  children  of  Israel  into 
their  own  land.  (See  Ezekiel  37:21-24.) 

After  this  gathering,  however,  because  of  their 
iniquities,  as  recorded  in  Ezekiel  38,  Gog,  the  arch- 
enemy, will  come  up  against  Israel  to  destroy  the 
country  and  its  people.  Then,  almost  at  the  last 
moment  before  their  complete  destruction,  as  re- 
corded in  Ezekiel  39,  the  Lord's  mighty  arm  will 
again  be  bared  in  support  of  Israel;  and  Gog  will 
be  defeated.  According  to  the  prophecy,  so  fierce 
will  be  the  battles  and  so  great  the  carnage  in  this 
war  that  it  will  take  the  victors  seven  years  to 
burn  the  weapons  and  seven  months  to  bury  the 
dead.°  This,  according  to  Ezekiel,  will  all  come  to 
pass: 

So  the  house  of  Israel  shall  know  that  I  am  the 
Lord  their  God  from  that  day  and  forward. 

And  the  heathen  shall  know  that  the  house  of 
Israel  went  into  captivity  for  their  iniquity:  be- 
cause they  trespassed  against  me,  therefore  hid  I  my 
face  from  them,  and  gave  them  into  the  hand  of 
their  enemies:  so  fell  they  all  by  the  sword.  (Eze- 
kiel 39:22,  23.) 

When  Will  Judah   Be  Gathered? 

The  scriptures  do  not  specify  exactly  when  Ju- 
dah will  be  gathered.  Perhaps,  as  indicated  above, 
the  present  return  to  Israel  is  the  beginning  of  the 
physical  gathering.  The  spiritual  gathering,  or  re- 
turn to  Jesus  Christ,  has  yet  to  be  accompHshed. 
When  this  will  take  place  is  not  certain.  Ezekiel 
even  implies  that  this  might  not  be  until  after  the 
resurrection.  (See  Ezekiel  37:12-14.) 

According  to  the  Doctrine  and  Covenants,  this 
gathering  will  be  at  the  time  of  Christ's  second  com- 
ing. In  a  revelation  given  to  Joseph  Smith  at  Kirt- 
land,  Ohio,  March  7,  1831,  in  reference  to  the  last 
days,  Jesus  said: 

And  then  shall  the  Jews  look  upon  me  and  say: 
What  are  these  wounds  in  thine  hands  and  in  thy 
feet? 

Then  shall  they  know  that  I  am  the  Lord;  for 
I  will  say  unto  them:  These  wounds  are  the  wounds 
with  which  I  was  wounded  in  the  house  of  my 
friends.  I  am  he  who  was  lifted  up.  I  am  Jesus 
that  was  crucified.   I  am  the  Son  of  God. 

And  then  shall  they  weep  because  of  their  ini- 
quities; then  shall  they  lament  because  they  perse- 
cuted their  king. 

And  then  shall  the  heathen  nations  be  redeemed, 
and  they  that  knew  no  law  shall  have  part  in  the 
first  resurrection;  and  it  shall  be  tolerable  for  them. 

And  Satan  shall  be  bound,  that  he  shall  have  no 
place  in  the  hearts  of  the  children  of  men.  (Doctrine 
and  Covenants  45:51-55.) 

•^See  Ezekiel  39 '11    12 
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Two  short  stories 


Ronnie  walked  home  from  Sunday  School  very 
slowly.  He  had  a  problem,  and  it  needed  a  lot  of 
thought.  Ronnie  had  just  promised  Miss  Ross,  the 
teacher,  that  he  would  bring  some  of  his  mother's 
cookies  to  the  picnic  next  Saturday. 

Now  he  wondered  if  he  really  could.  He  remem- 
bered how  very  busy  his  mother  was  on  Saturdays. 
She  cleaned  the  house.  She  took  his  sister  Betsy 
to  her  music  lesson.  She  went  to  market  for  gro- 
ceries. He  guessed  he  should  have  waited  until  he 
reached  home  and  asked  before  he  promised  cookies. 

It  was  too  late  for  that  now.  Maybe  he  would 
have  to  make  the  cookies  himself.  He  decided  that 
was  a  pretty  good  idea. 

As  soon  as  he  came  inside  the  house,  he  said  to 
his  mother,  "I  promised  cookies  for  the  picnic  next 
Saturday.  But  if  you're  too  busy  to  make  them, 
I'll  make  them  myself." 

Mother  smiled.  "I  think' I  can  manage,"  she  said. 
"That  is,  if  you  will  do  some  of  my  work  to  help." 

"Oh,  yes!"  he  cried.  "I'll  do  all  I  can." 

On  Saturday  morning  he  dusted  the  living  room 
and  picked  up  the  baby's  toys.  When  the  cookies 
were  baked,  he  put  on  the  pink  icing  and  placed  a 
tiny  candy  Easter  egg  on  top  of  each  one.  Then  he 
put  them  very  carefully  into  a  cardboard  box  lined 
with  wax  paper.  Now  they  were  all  ready  to  take 
to  his  friends  at  the  picnic. 

He  walked  down  the  sidewalk  holding  the  box 
upright  so  the  cookies  wouldn't  break  or  crumble. 


(For  Course  3,  lessons  of  May  5  and  June  16,  "We  Help  Father 
and  Mother  Within  the  Home"  and  "We  Are  Kind  to  Our  Friends"; 
for  Course  5,  lessons  of  June  2  and  9,  "We  Have  the  Right  To 
Choose"  and  "Being  Responsible  for  Our  Actions";  for  Course  7, 
lesson  of  May  26,  "Working  Together";  to  support  family  home 
evening  lesson  33.) 


Halfway  down  the  block  Mrs.  Culpepper  waved 
from  her  front  porch.  "I'll  just  stop  for  a  minute 
to  show  her  what  beautiful  cookies  I  have,"  said 
Ronnie. 

As  he  lifted  the  lid  he  said,  "Mother  made  them 
for  the  picnic,  but  I  helped." 

"They  are  the  best-looking  cookies  I  ever  saw," 
said  Mrs.  Culpepper.  "I'm  sure  they  will  taste  as 
good  as  they  look."/ 

"Won't  you  have  one?"  atsked  Ronnie  politely. 
"I'm  sure  that  there  are  two  or  three  extra." 

Mrs.  Culpepper  did  and  said  that  they  were 
indeed  as  good  as  they  looked,  if  not  a  bit  better. 

Ronnie  was  just  passing  the  Crookston  house 
when  he  remembered  that  Paul  had  been  home  all 
week  with  a  cold.  He  wondered  if  he  should  stop 
and  leave  a  cookie  for  Paul.  It  seemed  as  if  Paul 
ought  to  have  a  cookie  the  first  of  anyone.  And  yet, 
would  there  be  enough  left  for  all  the  other  boys 
and  girls  at  the  picnic?  He  decided  to  go  into  Paul's 
house.  Then,  if  there  weren't  enough  cookies  left 
over,  he  would  go  without,  himself. 

He  had  forgotten  about  Paul's  two  little  sisters. 
Of  course  he  had  to  offer  a  cookie  to  each  of  them. 

He  certainly  hadn't  intended  to  stop  at  Old 
Mac's  house.  But  there  Mac  was,  digging  in  his 
garden.  "Hi,  comrade,"  he  called.  "What  do  you 
have  in  that  big  box?" 

"Cookies  for  our  Sunday  School  picnic,"  an- 
swered Ronnie.  "Mother  made  them  for  me,  but  I 
helped." 

"You  don't  say  so!"  exclaimed  Old  Mac.  "It  sure 
has  been  a  long  time  since  I  went  to  a  picnic." 

Ronnie  had  an  awful  feeling  that  Old  Mac 
wanted  a  cookie.  In  fact,  he  was  sure  of  it.  He  also 
knew  that  if  he  gave  away  any  more,  there  wouldn't 
be  one  around  for  the  boys  and  girls  at  the  picnic. 
Just  the  same,  he  decided  he  would  have  to  offer  a 
cookie  to  Old  Mac.  And,  of  course,  Old  Mac  took 
one. 

Ronnie  put  the  lid  back  on  the  box  and  hurried 
to  the  park.  He  showed  the  cookies  to  Miss  Ross, 
the  teacher.  He  told  her  how  he  had  given  cookies 
to  Mrs.  Culpepper,  to  Paul,  and  to  Old  Mac.  "I 
guess  I  should  have  saved  them  all  for  the  boys  and 
girls,"  he  said,  "instead  of  giving  some  to  my 
friends." 

Miss  Ross  smiled  and  said,  "I  think  you  were 
very  generous.  As  for  the  boys  and  girls  here,  we 
can  cut  some  of  the  cookies  in  two.  There  will  still 
be  enough  for  everyone." 

Ronnie  smiled.  He  was  glad  now  that  he  had 
given  some  cookies  to  his  other  friends. 
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by  Mabel  Harmer* 


JODY  PICKS  BEANS 


Jody  awoke  to  the  bright  sunshine.  He  opened 
his  eyes  wide  and  Hstened.  He  heard  a  mother  hen 
caUing  her  chicks  to  breakfast.  He  heard  his  father 
and  his  brother  Bob  going  out  to  do  the  milking. 
He  heard  his  mother  moving  about  in  the  kitchen 
getting  breakfast  ready.  He  saw  the  sunshine  creep- 
ing along  the  window  sill. 

Jody  jumped  out  of  bed.  Now  everyone  was  up. 
He  dressed  and  went  downstairs. 

"Good  morning,  Jody/'  said  Mother.  "I'm  glad 
you  are  up  early.    There  is  lots  of  work  to  do." 

"I  know,"  said  Jody.  There  was  always  lots  of 
work  to  do  on  a  farm.  He  knew  because  he  had 
heard  everyone  say  so. 

Mother  was  making  griddle  cakes.  She  gave  Jody 
some  for  his  breakfast. 

"The  cherries  are  ripe,"  she  said.  "If  I  have 
time  to  pick  some,  I'll  make  a  cherry  pie  for  dinner." 

Jody  liked  cherry  pie  very  much.  He  liked  it 
better  than  apple  or  pumpkin  or  lemon.  Maybe  I 
can  help  Mother  get  her  work  done,  Jody  thought. 
Then  we  can  have  cherry  pie, 

"What  can  I  do  to  help  you.  Mother?"  Jody 
asked.  "I'm  getting  to  be  a  big  boy  now." 

"I  was  going  to  pick  some  snap  beans,"  said 
Mother.  "You  may  pick  them  for  me.  Take  the 
bucket  on  the  table  and  get  it  full  to  the  top." 

Jody  thought  that  it  wasn't  a  very  big  bucket. 
He  could  pick  it  full  in  just  a  little  while.  "This  is 
easy,"  he  said.  "I'll  get  through  in  a  hurry."  Soon 
he  had  the  bottom  of  the  bucket  covered  with  the 
green  beans. 

Just  then  a  big  gray  toad  with  beady  eyes  came 
hopping  by.  It  was  the  biggest  toad  Jody  had  ever 
seen.  He  wished  he  could  follow  it  to  its  home — 
or  wherever  it  was  going.  Maybe  he  could  do  that 
and  still  have  time  to  pick  the  beans.  Then  he  re- 
membered something.  Mother  didn't  go  off  after 
toads  when  she  was  picking  beans.  So  he 
let  the  toad  go  off  alone  and  kept  on  working 

The  sun  was  getting  hot  now,  and  the 
bucket  didn't  seem  to  be  filling  up  quite 
so  fast.  He  wished  Bob  would  come  and 
help  him.  He  stood  up  to  find  out  if  he 
could  see  his  brother.   Yes,  there  he 
was,  down  in  the  cornfield  with  his 
Daddy,  watering  the  com. 

Jody  wished  he  could 
go  and  join  Bob  and 
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Daddy.  It  was  fun  to  turn  the  little  streams  of 
water  down  into  the  rows.  Sometimes  he  took  a 
hoe  and  built  dams  in  the  little  streams.  Some- 
times he  took  boards  and  floated  them  down  the 
streams  for  boats. 

Jody  wondered  if  he  should  go  and  let  Mother 
finish  picking  the  beans.  But,  no,  that  wouldn't  do. 
Of  course,  Mother  didn't  want  to  play  with  the 
water  in  the  cornfield,  but  she  had  other  things 
to  do. 

Jody  decided  to  play  a  game  and  not  look  into 
the  bucket  until  it  was  full.  It  was  hard  to  put  the 
beans  in  without  looking.  He  had  to  shut  his  eyes 
very  tight.  Then  he  had  to  make  sure  that  he  didn't 
put  the  beans  on  the  ground,  instead  of  in  the 
bucket. 

{Concluded  on  page  147.) 


(For  Course  3,  lesson  of  May  19,  "We  Help  Father  and  Mother 
Outside  the  Home";  for  Course  5,  lessons  of  June  2  and  9,  "We 
Have  the  Right  To  Choose"  and  "Being  Responsible  for  Our  Ac- 
tions"; for  Course  7,  lesson  of  May  26,  "Working  Together";  to 
support  family  home   evening   lessons   34,   35,   and   36.) 

*  Mabel  Harmer  received  her  B.S.  degree  from  Utah  State  Uni- 
versity in  1923.  She  has  published  12  books  and  several  hundred 
short  works.  She  is  active  in  many  writers'  organizations  and  has 
taught  creative  writing  at  Brigham  Young  University.  In  the  Church, 
she  has  taught  literature  for  the  Relief  Society  and  has  served  on 
various  stake  boards.  She  is  currently  a  member  of  the  Garden 
Park  II  Ward,  Bonneville  (Utah)  Stake.  She  has  five  children  and 
14  grandchildren. 
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Teacher:  I  want  you  to  use  your  thinking  caps,  right  up 
here  (pointing  to  head).  I'm  going  to  ask  you  a  ques- 
tion. Think  of  people  being  kind  to  you.    When  some- 
one is  kind  to  you,  what  do  they  do? 
(Pause) 

Child:  I  don't  know. 

(Frequently  a  statement  or  question  thought  to  be  simple 
to  an  adult  is  confusing  to  a  young  child.  The  pause  and 
the  child's  statement  indicated  to  the  teacher  that  the 
question  needed  to  be  rephrased.) 

Teacher:  Shauna,  what  do  people  do  who  are  kind  to  you? 

(Calling  individual  children  by  name  and  addressing 
questions  to  them  rather  than  to  the  group  as  a  whole  often 
stimulates  conversation  and  focuses  attention.) 

Child:   They  like  you. 

Teacher:  They  like  you!  And  how  do  you  know  they  like 
you? 

("They  like  you"  is  a  general  statement.  The  teacher 
explored  what  this  meant  to  the  child.) 
Child:  Because.  They  like  you  to  play  with  their  toys  and 

be  nice. 

(The  word  "because"  to  an  adult  introduces  a  cause- 
and-effect  statement.  Children  of  three  are  not  yet  capable 
of  understanding  that  most  events  have  causes.  Things 
just  "are."    However,  "because"  is  often  used  simply  as  a 


The  following  is  an  illustration  of  how  a  teacher 
and  seven  three-year-olds  explored  the  concept  of 
kindness  through  conversation. 

Remember  the  thrill  of  that  first  successful  ride 
on  a  two-wheeled  bike?  Remember  how  it  felt  to 
whip  down  the  street  on  the  first  pair  of  roller 
skates?  These  events  were  so  thrilling  they  had  to 
be  practiced  over  and  over  again.  A  three-year-old 
is  much  the  same  way  about  language.  That  first 
word  now  has  dozens  of  new  words  to  go  with  it. 
The  child  of  three  uses  those  words  over  and  over 
in  ever-new  combinations  attempting  to  communi- 
cate to  himself  and  to  others  what  he  is  learning 
about  the  big,  exciting  word  in  which  he  lives.  He 
learns  best  through  firsthand  experience — seeing, 
smelling,  tasting,  touching,  hearing.  These  firsthand 
experiences  can  be  integrated  with  past  experience 
through  simple  conversations,  sometimes  aided  by 
the  use  of  pictures.  In  this  lesson,  exploration  at 
first  occurred  without  the  aid  of  pictures.  Later  they 
were  introduced  into  the  conversation. 


Kindness  is  helping  someone  with  his  coat. 


(For  Course  3,  lessons  of  June  9  and  16,  "We  Are  Kind  to 
Ourselves"  and  "We  Are  Kind  to  Our  Friends";  and  of  interest  to 
all  Junior  Sunday  School  teachers.) 

*  Barbara  Vance,  a  member  of  the  Sunday  School  general 
board,  took  her  B.A.  degree  at  the  University  of  Utah  (1956),  her 
M.A.  at  Brigham  Young  University  (1959),  and  her  PhD  at  Stan- 
ford University  (1967).  She  has  worked  as  a  staff  member  of  sev- 
eral universities,  specializing  in  the  education  of  young  children, 
and  is  currently  assistant  professor  of  Child  Development  at  BYU. 
Prior  to  her  current  appointment  she  served  the  Church  as  a  Sun- 
day School  teacher,  a  member  of  YWMIA  and  Sunday  School  stake 
boards,  and  as  a  counselor  in  Relief  Society,  She  lives  in  the 
Provo  Fifth  Ward,  Provo  (Utah)  Stake. 
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reaction  to  any  question,  since  it  is  heard  often  by  the 
child  when  he  asks  questions  of  adults.  In  this  case  the 
child  seemed  to  have  used  the  term  as  a  quick  filler  before 
answering  the  question  in   more   detail.) 

Teacher:  Good.  People  share  their  toys  with  you  when 
they're  kind  to  you.  Julie,  tell  me  how  people  are 
kind  to  you. 

("Good"  is  a  reinforcing  word  to  a  child.  The  teacher 
stimulates  interest  and  involvement  when  using  such  re- 
inforcing statements  as,  "That  was  a  good  idea,"  "Of 
course,"  "That's  right,"  or  "That  was  a  good  try."  Here 
the  teacher  also  defined  the  child's  previous  statement  by 
labeling  it  as  sharing.) 

Child: They  play  with  me. 

Teacher:  They  play  with  you.  That's  a  fine  way  to 
be  kind.  Jonathan,  how  are  people  kind  to  you? 

(The  teacher's  statement,  "They  play  with  you,"  is 
simply  a  reflection  of  the  child's  statement.  This  is  a  form 
of  reinforcement.) 

Child:   They  play  with  me. 

Teacher:  They  play  with  you.  Chadley,  when  people  are 
kind  to  you,  what  do  they  do? 

Child:  They.  .  .  .  (pause).  Do  you  know  what  I  got  for 
Christmas?    A   typewriter   from   my   grandma. 

(This  is  an  example  of  the  frequent  "straying'  com- 
ment so  typical  of  three-year-old  conversation.  It  can  be 
accepted  casually  by  the  teacher  and  occasionally  used  to 
fit  into  the  conversation  about  the  concept  under  discus- 
sion, as  illustrated  in  the  teacher's  next  statement.) 

Teacher:  You  did?  From  your  grandma.  Wasn't  that  kind 
of  your  grandma  to  give  you  a  typewriter  for  Christ- 
mas? 

(Other  children  chimed  in  about  what  they  got  for 
Christmas,  such  as,  "I  got  a  doll  for  Christmas  that  crawls 
on  her  tummy  and  some  clothes  for  her.") 

Teacher:  Wasn't  it  kind  of  people  to  give  you  all  those 
wonderful  Christmas  presents? 

Child:  You  know  what  Santa  Glaus  did?  He  brought  all 
the  candy  to  our  house. 

(Continued  conversation  about  Christmas,  each  child 
trying  to  be  heard  above   the  others.) 

Teacher:  (In  a  near  whisper)  Let's  use  our  thinking  caps 
again.  Jonathan,  I  want  to  ask  you  another  question — 
Jonathan  with  the  new  boots.  (Jonathan  begins  to  lis- 
ten— other  children  follow  his  example).  I  want  to  ask 
you  another  question.  What  do  you  do  when  you're 
kind  to  other  people?  Julie,  what  do  you  do  to  be 
kind  to  other  people? 

(The  teacher  used  the  technique  of  contrasting  her 
voice  with  the  loud  voices  of  the  children.  In  addition,  she 
included  the  names  of  two  children  in  her  comments,  thus 
helping   to  focus   attention   again.) 

Child:    I  play  with  them. 

Teacher:  You  play  with  them.  Good.  Shauna,  what  do  you 
do? 


Kindness  is  helping  with  the  dishes. 


Child:  They  like  to  play  with  toys  and  they  like  to  play 
— Christmas — and  they  like  to  go   outside. 

Teacher:   So  you  share  your  toys.  Good.  Sammy,  what  do 

you  do  to  show  people  you're  kind? 
Child:   Uh  .  .  .  huh  ...  I  play  with  them. 

(A  young  child  often  needs  a  few  moments  to  answer 
even  the  simplest  question.  If  the  teacher  quietly  waits  for 
the  child's  answer,  smiling  encouragement  as  she  does  so, 
the  other  children  will  usually  follow  her  example.) 

Teacher:   You  play  with  them.    Anything  else? 

Child:   Uh-huh. 

Teacher:   Okay.    Cori,  what  do  you  do? 

Child:  Be  nice  to  people  and  they  be  nice  to  me,  and  I 
let  them  play  with  my  toys  every  once  in  a  while.  I 
got  a  talking  doll. 

Teacher:  So  you  got  some  exciting  toys  that  you  share. 

Child:    .  .  .  And  a  talking  doll. 

Teacher:  Wonderful.  Now  I'm  going  to  show  you  scane 
pictures.  (As  the  teacher  reaches  down  to  pick  up 
pictures,  children  talk  at  once  in  subdued  tones.) 

Child:    I  know  how  to  tie  my  shoe,  teacher. 

(The  teacher  almost  lost  the  attention  of  the  children 
because  she  had  to  pause  to  find  her  picture.) 

Teiacher:  I'm  certainly  glad  you  know  how  to  tie,  Julie, 
because  you're  being  kind  to  yourself  when  you  tie 
your  shoe.  Now,  can  you  move  back  so  all  of  you  can 
see  this  picture?  Take  a  good  look  at  it.  I  want  you 
to  tell  me  how  this  little  girl  is  being  kind.  (Picture 
1-37 — "Helping  Brother" — a  girl  helping  a  younger 
boy  put  on  his  coat.) 

(Concluded  on  following  page.) 
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KrNDNESS   IS  SHARING  MY  TOYS 

(Continued  from  preceding  page.) 


Child:    She's  putting  the  little  boy's  coat  on. 
Teacher:    Good  for  you.   She's  putting  on  his  coat. 
Child:   And  he  doesn't  put  his  other  arm  in. 
Teacher:    He's   trying,    isn't    he?   He's   trying    very   hard. 
Where  do  you  think  these  children  are? 

(The  teacher  now  begins  to  ask  questions  designed  to 
help  the  children  associate  past  experience  with  what  they 
see  in  the  picture.) 

Child:  At  home. 

Teacher:     You    think    they're    at    home.     Where    do    you 

think  they're  going? 
Child:   To  Sunday  School. 
Teacher:    Why    do  you   think   they're    going    to    Sunday 

School? 
Child:    Because  they're  going  to  sing  a  song. 

(The  question  "why"  is  too  general  to  have  much 
meaning  for  the  three-year-old.  Children  respond  with 
seemingly  irrelevant  but  concrete  answers,  such  as  "Be- 
cause they're  going  to  sing  a  song."  The  children  need 
jjwre  specific  questions  to  lead  them  to  logical  conclusions, 
such   as    the    following): 

Teacher:  What  are  they  dressed  up  in? 

Child:  Coat. 

Teacher:  Have  they  got  their  Sunday  clothes  on  or  their 
everyday  clothes? 

Child:  Sunny'  clothes. 

Teacher:  Sure.  That's  why  we  think  they're  going  to  Sun- 
day School.  Now  look  at  this  picture  and  tell  me 
what  you  see,  Julie.  (Picture  No.  1-4 — "Family  Work" 
— mother  washing  dishes,  children  wiping  dishes,  and 
father  putting  them  away.) 

Several  Children:   They're  wiping  the  dishes. 

(Even  though  the  teacher  called  on  a  particular  child 
to  answer  the  question,  several  children  gave  the  obvious 
answer  together.  It  was  not  necessary  to  make  an  issue  of 
this  fact.  The  answer  was  accepted  regardless  of  who 
said  it  and  the  exploration  of  the  events  pictured  was 
continued.) 

Teacher:  Who's  wiping  the  dishes? 

Child:  The  little  girl. 

Teacher:  That's  right.  How  are  they  being  kind  to  Mother? 

Child:   By  wiping  the  dishes. 

Teacher:  How  is  Daddy  being  kind? 
Child:  He's  getting  the  dishes. 

(This  spontaneous  answer  was  stated  in  the  best  way 
the  child  could  say  it.  The  teacher  continued  to  question 
the  children  to  the  point  where  they  could  understand 
the  more  specific  fact  that  only  Daddy  was  tall  enough 
to  reach  the  cupboard  and  put  the  dishes  away.) 

Teacher:  What's  he  doing? 

Child:  He's  getting  the  plates  to  put  them  up  in  the  cup- 
board. 

Teacher:  Yes.  And  why  can't  the  children  put  them  up 
in  the  cupboard? 

(Pause.  Children  seem  stumped  by  the  question.) 

Teacher:    Is  the  cupboard  too  tall? 

Children:  Yes. 


Kindness  is  feeding  my  puppies. 


Teacher:  So  the  daddy's  being  kind.  He's  putting  them  up 
in  the  cupboard.  How  many  people  do  you  see  in  this 
picture? 

Child:  Four. 

(The  teacher  recognized  this  answer  as  a  simple  rash 
judgment  rather  than  an  answer  based  on  counting.  There- 
fore, she  again  asked  questions  that  helped  the  children 
recognize  not  only  the  number  of  people  in  the  picture  but 
the  kind  of  people  in  the  picture,  e.g..  Mommy,  Daddy, 
children). 

Teacher:  How  many  mommies  do  you  see? 

Children:   One. 

Teacher:  How  many  daddies  do  you  see? 

Children:  One. 

Teacher:  How  many  children  do  you  see? 

Children:  One,  two,  three. 

Teacher:  Three  children.  Chadley,  if  you  will  sit  back  a 
little  more,  and  Cori,  if  you  sit  back  just  a  httle,  I 
think  we  can  all  see  the  picture.  What  room  in  the 
house  do  you  see  in  this  picture? 

Child:  The  kitchen. 

Teiacher:  How  can  you  tell  it's  the  kitchen? 

Child:  Because  it  has  a  sink. 

(The  teacher  introduced  humor  that  could  be  appre- 
ciated by  a  three-year-old  as  she  continued  to  explore  some 
ideas  about  the  picture.) 

Teacher:  Do  you  wash  dishes  in  the  bathroom? 

Children:    (Indignantly)  No-o-o! 

Teacher:    Do  you  wash  dishes  in  the  living  room? 
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OhiLDREN:    (Laughing)    No. 

Teacher:  Do  you  wash  dishes  in  the  bedroom? 

Children:    (Laughing)    No. 

Teacher:  Those  would  be  silly  places  to  do  the  dishes. 

Child:  Santa  Claus  gave  me  an  oven  that  has  real  burners. 

(The  teacher  smiled  without  comment  at  the  child  to 
accept  the  irrelevant  comment.  She  then  went  on  to  the 
next  picture.) 

Teacher;  How  are  these  children  being  kind?  (Picture  1- 
19 — "The  Farmer  Rests" — a  farmer  in  a  field  drinking 
from  a  cup  and  bucket  of  water  held  by  two  children,) 

Child:    'Cause  they're  gettin'  the  water  for  their  daddy. 

Teacher:    Yes.  Where  is  their  daddy? 

Child:   In  the  garden. 

Teacher:  Yes,  in  the  garden.  He's  been  out  all  day  work- 
ing in  the  fields.   I  think  he's  pretty  thirsty,  don't  you? 

Children:    (Seriously)  Yeah. 

Teacher:  So  his  children  were  kind  to  him.  They  didn't 
make  him  go  all  the  way  back  to  the  house  to  get  a 
drink.  See  the  bucket  in  the  little  boy's  hand? 

Children:  Yes. 

Teacher:    They   carried   that   bucket   out   to   their   daddy 

with  a  cup  so  he  could  have  a  drink.  I  think  that  was 

very  kind. 
Children:    (Variously)  Um  Hmmn.  Yeah.  Yep.  Yes. 

Teacher:  Sometimes  people  are  kind  to  us  and  we're  kind 
to  other  people.  But  there  are  others  we  are  kind  to 
besides  people.    Who  could  this   be? 

Child:    Heavenly   Father. 

Teacher:  Heavenly  Father.  And  who  else — that  isn't  even 
people?  (Teacher  picks  up'  Picture  No.  1-24 — "Our 
Friends" — a  boy  petting  a  dog  and  a  girl  feeding  a 
dog.)     What's   this? 

(The  child  responded  to  the  "someone  else"  in  the 
question  rather  than  to  the  "besides  people"  phrase.  Rather 
than  pursuing  the  people  vs.  non-people  issue,  the  teacher 
picked  up  a  picture  and  asked  a  simple  question  about  it.) 

Child:  A  dog. 

Teacher:    Do  you  have  a  little  dog  or  a  kitten  at  home? 

(Various  answers  from  the  children,  such  as,  "We 
don't  have  no  kitten"  "We  have  two  kittens,"  "We  have 
a  dog.") 


Teacher:   Sammy,  how  are  you  kind  to  your  kittens? 

Child:  I  love  them. 

Teacher:   By  loving  them.  And  do  you  gently  pet  them? 

Child:  Yeah. 

Child:  And  they  don't  go  away. 

Teacher:  And  how  are  these  children  showing  that  they  are 

kind  to  their  animals? 
Child:  Petting  them. 
Teacher:   They're  petting  them.  Who's  petting  them?  Is 

this  little  boy  petting  them    (pointing)? 
Qhild:    (Quickly)    Yeah. 
Teacher:  And  what  is  this  little  girl  doing? 
Child:   Feeding  her  puppy. 

Teacher:  If  she  didn't  feed  her  puppy  who  would  feed  him? 
Child:  Nobody. 

Teacher:  The  puppy  can't  get  up  and  go  to  the  refrigera- 
tor and  get  the  milk  out,  can  he? 
Children:    (Shaking  heads)    No-o-o. 
Teacher:  Wouldn't  that  be  funny  if  puppies  could  get  in 

the  refrigerator? 
Child:  The  last  time  I  had  a  rabbit,  and  the  rabbit  hopped 

up  on  the  'frigerator  and  got  the  milk  out! 
Teacher:    Those  rabbits  can  really  hop  fast,  can't  they? 
Child:    (Continuing)    .    .   .   And   do   you  know  what?    He 

spilled  the  milk  and  broke  the  bottle. 
Teacher:    Because  he  doesn't   understand   that   you   have 

to  be  careful. 
Child:  I  told  him,  but  he  didn't  understand  a  word  I  said. 
Teacher:   So  the  little  girl  is  being  kind  to  her  puppy  by 

giving  him  something  to  eat. 

(The  teacher's  humorous  statement,  "Wouldn't  that  be 
funny  if  puppies  could  get  into  the  refrigerator?"  triggered 
off  some  fanciful  interplay  between  the  teacher  and  child. 
The  difference  between  fact  and  fancy  is  nebulous  to  a 
three-year-old  child.  Perhaps  the  child  really  believed  her 
story  about  the  rabbit.  Perhaps  she  was  simply  trying  out 
an  idea  in  the  happy  abandon  of  early  childhood.  The 
teacher  recognized  that  making  an  issue  of  "telling  the 
truth"  would  do  more  harm  than  good.  She  responded 
casually  to  the  child's  comments,  and  equally  as  casually, 
made  her  final  point.) 

Three-year-olds  love  to  talk.  It  is  a  wise  teacher 
who  listens  and  observes  as  much  as  she  talks. 
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JODY   PICKS   BEANS       (Concluded  from  page  143.) 


Jody  picked  and  picked.  Finally  the  bucket  was 
full.    He  grabbed  the  handle  and  ran  to  the  house. 

There  was  a  delicious  smell  in  the  kitchen.  It 
smeUed  just  like  fresh  cherry  pie.  Jody  looked  at 
the  kitchen  table.  There  were  two  big  pies  and  one 
little  pie. 

Mother  smiled.  "That's  a  lot  of  beans,"  she  said. 
"There  will  be  plenty  for  our  dinner  tonight.  And 
here  is  a  cherry  pie  for  the  little  boy  who  picked 
them." 


"Oh,  thanks.  Mother,"  said  Jody.  He  washed 
his  hands  and  took  the  little  pie  out  on  the  back 
steps  to  eat  it. 

"I  wonder,"  said  Jody  to  his  dog  Rags,  "who 
would  have  eaten  the  pie  if  I  had  gone  after  the 
toad." 

Rags  didn't  answer,  because  he  didn't  know.  But 
it  didn't  matter.  Jody  was  ever  so  glad  that  he 
had  stayed  to  pick  the  beans. 
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If  we  stop  to  think  about  the  good  intentions  we 
have  carried  out  during  the  last  month  and  those 
we  have  not  activated,  we  must  soon  reaUze  .  .  . 

THE 

GULF  BETWEEN 

RESOLUTION 

AND  REALITY 

by  Leland  H.  Monson* 

Objective:  The  gospel  is  a  way  of  life  and 
must  be  taught  accordingly. 

In  discussing  his  "law  of  direct  action,"  the  psy- 
chologist Thomdyke  notes  that  we  tend  to  use  our 
knowledge  in  the  way  we  learned  it.^  We  wisely 
teach  our  Scouts  principles  of  service  by  having 
them  do  a  good  turn  daily.  If  we  try  to  teach  the 
gospel  solely  by  discussing  it  in  class,  we  should  ex- 
pect to  get  as  our  final  product  a  young  man  or 
woman  who  can  recite  and  discuss  the  principles 
of  the  gospel.   And  this  is  exactly  what  we  do  get. 

But,  you  say,  as  we  train  them  by  discussing  the 
principles  of  the  gospel  in  class,  we  inspire  them  to 
resolve  to  live  the  principles  in  daily  life.  And  all 
of  us  know  that  this  is  true.  Our  students  frequent- 
ly leave  our  classes  firmly  resolved  to  live  the  prin- 

*Leland  H.  Monson  was  born  in  Presto,  Idaho.  He  received  his 
B.A.  degree  at  the  University  of  Utah  (1925),  his  M.A.  at  the  Uni- 
versity of  Chicago  (1926).  and  his  PhD  at  the  U.  of  U.  (1956). 
He  was  head  of  the  English  Departnnient  at  Weber  State  College 
from  1927-1965.  He  is  an  active  writer  and  lecturer.  In  1962  he 
was  honored  by  a  special  plaque  from  Phi  Rho  Pi,  the  National 
junior  college  forensics  society.  He  served  as  a  member  of  the 
Sunday  School  general  board  from  1943-1967.  He  and  his  wife, 
ttie  former  Ada  Button,  live  in  the  20th  Ward,  Ogden  (Utah)  Stake. 
They  are  parents  of  five  children. 

,  ^Edward  Lee  Thomdyke  (1874-1949) :  U.  S.  behavioral  psycholo- 
gist. His  pioneer  work  with  animal  intelligence  introduced  a  new 
concept  of  the  nature  of  mind.  He  was  especially  interested  in 
discovermg .  how  we  learn  and  in  using  this  knowledge  to  develop 
'?f^„^f?5i\^'^^  methods.  His  major  work  is  Educational  Psychology 
(1913-1914).  (See  Encyclopaedia  Britannica,  1960  edition,  Volume  22- 
page  1S4.) 
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ciples  we  have  discussed.  The  real  question,  how- 
ever, is  how  many  of  these  resolutions  become  reali- 
ties? How  many  lives  are  really  transformed?  Some- 
how or  other,  as  teachers,  we  must  teach  others 
how  to  make  good  intentions  reality. 

The  Gap  Between  Resolution  and  Reality 

In  Shakespeare's  Hamlet,  young  Hamlet's  father's 
ghost  appeared  to  him  in  the  stillness  of  the  night. 
Hamlet's  heart  beat  fast,  and  chills  ran  up  his  spine 
as  the  ghost  disclosed  to  him  that  his  mother  was 
an  adulteress  and  that  King  Claudius,  the  father's 
own  brother,  had  killed  him.  The  ghost  urged  Ham- 
let to  seek  blood  revenge.  Sick  at  heart  and  prompt- 
ed to  revenge  by  heaven  itself,  as  he  thought,  young 
Hamlet  was  strongly  moved  to  action..  "Haste  me 
to  know  [the  murderer]  that  I,  with  wings  as  swift 
as  meditation,  or  the  thoughts  of  love,"  said  Ham- 
let, "May  sweep  to  my  revenge."^ 

But  between  the  resolution  and  the  act  other 
things  happened.  Hamlet  lost  faith  in  himself  and  his 
mission.  He  became  passive,  inactive.  And  this  is 
exactly  what  happens  to  too  many  of  us  and  our 
resolutions. 

If  we  sit  down  and  think  about  the  good  inten- 
tions we  have  carried  out  during  the  last  month  and 
those  we  did  not  activate,  the  latter  will  make  a 
much  longer  list.  And  what  happened  to  the  many 
noble  resolutions  we  niade  on  New  Year's  Day?  The 
answer  should  help  us  realize  that  a  terrific  gulf 
separates  our  resolutions  from  the  actuality  of  ac- 
complishment. Edward  Young,  eighteenth  century 
English  poet,  thought  about  it  long  and  deeply.  He 
wrote: 

At  thirty  man  suspects  himself  a  fool; 

Knows  it  at  forty  and  reforms  his  plan; 

At  fifty  chides  his  infamous  delay, 

Pushes  his  prudent  purpose  to  resolve; 

In  all  the  magnanimity  of  thought 

Resolves,  then  re-resolves;  then  dies  the  sameJ 

Law  of  Direct  Action 

As  teachers,  we  need  to  do  more  than  get  our 
students  to  resolve.  We  need  to  have  burned  into 
our  consciousness  Thomdyke's  "law  of  direct  ac- 
tion." We  need  to  become  fully  aware  that  students 
must  learn  things  in  the  way  we  intend  that  they 
should  use  them.  This  is  the  way  we  teach  scouting. 
It  should  be  the  way  we  teach  Sunday  School. 

You  learned  the  alphabet  from  A  to  Z  and  can 
recite  it  hurriedly  that  way.    Try  saying  it  from 

^William  Shakespeare,  Hamlet,  from  The  Works  of  William 
Shakespeare,  Complete  in  One  Volume,  the  Shakespeare  Head  Press 
Edition;    Oxford   University    Press,    New    York,    N.Y.;    page    678. 

^''Procrastination,"  by  Edward  Young,  from  "Night  Thoughts": 
excerpts  in  The  Oxford  Book  of  Eighteenth  Century  Verse,  chosen 
r?^^^^^^**  Nichol  Smith;  the  Clarendon  Press,  Oxford,  England, 
1926;  page  218. 
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Z  to  A,  and  you  will  discover  that  it  takes  a  much 
longer  time.  We  tend  to  use  things  the  way  we 
learned  them.  If  students  learn  the  gospel  by  dis- 
cussing its  basic  principles  in  class,  they  will  prob- 
ably become  good  discussers  of  the  gospel.  If,  on  the 
other  hand,  our  students  learn  the  gospel  by  prac- 
ticing its  principles  during  the  week,  they  are  apt 
to  become  good  livers  of  the  gospel.  And  this  is 
what  we  want.  Life  asks  us  to  live  the  principles 
of  Christianity. 

But  be  ye  doers  of  the  word,  and  not  hearers 
only.  .  .  .  For  if  any  be  a  hearer  of  the  word,  and 
not  a  doer,  he  is  like  unto  a  man  beholding  his 
natural  face  in  a  glass:  For  he  beholdeth  himself, 
and  goeth  his  way,  and  straightway  forgetteth  what 
manner  of  man  he  was. 

But  whoso  looketh  into  the  perfect  law  of  liberty, 
and  continueth  therein,  he  being  not  a  forgetful 
hearer,  but  a  doer  of  the  work,  this  man  shall  be 
blessed  in  his  deed.   (James  1:22-25.) 

One  way  to  help  transform  human  lives  with  gos- 
pel principles  is  to  establish  a  "learning  goal"  for 
each  lesson.  A  learning  goal  is  something  a  student 
can  do  to  make  a  principle  walk  and  talk  in  his  Ufe 
during  the  week. 

A  few  years  ago  I  had  the  privilege  of  watching 
Dr.  Ernest  Ligon  of  Yale  University  teach  a  class 
to  illustrate  the  use  of  a  learning  goal.  He  taught  a 
lesson  on  "the  good  Samaritan"  to  a  group  of 
eight  young  men  and  women.  They  were  17  and  18 
years  of  age. 

He  spent  ten  minutes  of  the  discussion  period 
making  certain  the  students  understood  the  implica- 
tions of  the  story.  The  remaining  35  minutes  he 
spent  making  assignments  to  each  student  for  an 
application  of  the  principle.  He  first  turned  to  John 
and  asked:  "John,  how  can  you  become  a  good 
Samaritan  this  week?"  John  responded  by  saying, 
"I  enjoy  the  game  of  basketball  very  much.  I 
have  a  coach  whom  I  respect  greatly.  I  have  a 
friend,  however,  who  enjoys  the  game  as  much  as 
I  do,  but  he  cannot  get  along  with  the  coach.  I 
should  like  to  become  a  good  Samaritan  by  resolv- 
ing the  difficulty  between  my  friend  and  the  coach." 
Dr.  Ligon  then  withdrew  from  his  pocket  a  4"x6'' 
card  and  penned  a  note  to  John's  parents  requesting 
that  they  help  their  son  resolve  the  difficulty  be- 
tween his  friend  and  the  coach.  This  note  was 
written  because  Dr.  Ligon  s^ys  that  after  25  years 
of  experience  in  measuring  growth  in  character  pat- 
terns, he  has  never  been  able  to  measure  any  ap- 
preciable growth  from  Sunday  School  teaching 
alone.  Only  when  the  home  and  the  Sunday  School 
work  together  do  we  achieve  a  maximum  of  growth 
and  development  in  character. 


Dr.  Ligon  worked  with  each  member  of  his  class. 
When  they  left  the  Sunday  School  class,  all  mem- 
bers had  individual  projects  that  would  help  them 
gain  the  experience  of  being  good  Samaritans  dur- 
ing the  week. 

If  we  expect  students  to  use  the  gospel  as  a 
guidepost  for  effective  living,  then,  we  must  have 
them  learn  its  truths  by  living  them.  Such  a  course 
of  action  on  the  part  of  teachers  will  take  our  teach- 
ing out  of  the  "risky  realm"  of  good  intentions  into 
the  "royal  realm"  of  practice. 

We  Learn  What  We  Live 

We  learn  what  we  live.  We  get  a  testimony  of 
a  gospel  principle  by  living  it.  Jesus  urged  us  to 
discover  its  truths  by  activating  them  in  our  lives. 
Jesus  taught  in  the  temple  that  "If  any  man  will 
do  his  will,  he  shall  know  of  the  doctrine,  whether 
it  be  of  God,  or  whether  I  speak  of  myself."  (John 
7:17.)  If  I  want  to  know  whether  it  is  wise  to  for- 
give those  who  have  wronged  me,  I  must  be  willing 
to  conduct  an  experiment.  By  forgiving  those  who 
have  wronged  me,  I  can  learn  the  principle  of  for- 
giveness. I  can  discover  for  myself  the  peace  that 
comes  to  an  individual  who  can  humble  himself 
enough  to  forgive  another.  We  learn  what  we  live. 
Dorothy  Law  has  written: 

//  a  child  lives  with  criticism,  he  learns  to  condemn. 

If  a  child  lives  with  hostility,  he  learns  to  fight. 

If  a  child  lives  with  fear,  he  learns  to  be  apprehen- 
sive. 

If  a  child  lives  with  pity,  he  learns  to  feel  sorry  for 
himself. 

If  a  child  lives  with  ridicule,  he  learns  to  be  shy. 

If  a  child  lives  with  jealousy,  he  learns  to  feel  guilty. 

If  a  child  lives  with  tolerance,  he  learns  to  be  patient. 

If  a  child  lives  with  encouragement,  he  learns  to  be 
confident. 

If  a  child  lives  with  praise,  he  learns  to  be  appre- 
ciative. 

If  a  child  lives  with  acceptance,  he  learns  to  love. 

If  a  child  lives  with  approval,  he  learns  to  like  him- 
self. 

If  a  child  lives  with  recognition,  he  learns  it  is  good 
to  have  a  goal. 

If  a  child  lives  with  honesty,  he  learns  what  truth  is. 

If  a  child  lives  with  fairness,  he  learns  justice. 

If  a  child  lives  with  security,  he  learns  to  have  faith 
in  himself  and  those  about  him. 

If  a  child  lives  with  friendliness,  he  learns  that  the 
world  is  a  nice  place  in  which  to  live,^ 

(Concluded  on  page  152.) 


*As    heard    on    the    Myron    Bennett    radio    program,    KABC,   Los 
Angeles,  California. 
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In  order  for  our  children  to  be  happy  and  receive  the  blessings 
of  eternal  life,  we  must  train  them  from  their  birth  in — 

DISCIPLINE 

TO  MAKE  A  DISCIPLE 

by  Kenneth  A.  Griffiths* 


If  we  could  achieve  in  our  children  a  perfect 
understanding,  acceptance,  and  living  of  one  gospel 
principle,  which  one  would  we  choose? 

Many  possibilities  suggest  themselves,  but  one 
seems  to  stand  out  as  encompassing  all  the  rest — 
obedience  and  discipline. 

Consider  the  literal  meaning  of  the  word  discipline 
— "that  which  is  necessary  to  make  a  disciple." 

There  is  a  law,  irrevocably  decreed  in  heaven 
before  the  foundations  of  this  world,  upon  which  all 
blessings  are  predicated — 

And  when  we  obtain  any  blessing  from  God,  it 
is  by  obedience  to  that  law  upon  which  it  is  predi- 
cated.  (Doctrine  and  Covenants  130:20,  21.) 

In  the  disciplining  of  our  children  or  in  requiring 
obedience  from  them,  do  we  see  ourselves  as  teachers 
of  the  divine  law  which  they  must  obey  in  order  to 
receive  the  blessings  earned  through  obedience — or 
through  becoming  disciples  of  Christ? 

This  is  a  sobering  thought.  It  implies  that  we 
have  a  responsibility  requiring  the  most  conscien- 
tious and  continued  effort.  We  must  teach  our  chil- 
dren to  discipline — to  make  disciples  of — themselves. 

You  ask,  where  and  how  do  we  start?  We  are 
willing,  yet  we  are  not  sure  how  to  teach  a  discipline 


in  the  home  that  will  transfer  to  the  obedience  of 
our  Heavenly  Father's  laws.  How  can  we  help  our 
children  know  and  obey  the  eternal  law  of  happi- 
ness? 

Obedience  and  discipline  in  children  requires 
more  than  desire  on  the  part  of  parents.  It  requires 
conscientious  effort  and  determination  from  the 
birth  of  our  children  until  they  leave  us  to  begin  the 
cycle  of  teaching  again  in  their  own  homes. 

I  well  remember  talking  with  a  father  whose  son 
was  in  serious  trouble  with  the  law.  In  an  attempt 
to  stop  his  son's  unlawful  behavior,  the  father  had 
beaten  the  boy  with  the  buckle-end  of  a  belt  until 
it  had  cut  the  flesh  on  his  back  in  several  places. 
This  father,  who  had  great  physical  stature  and 
strength,  said  with  tears  in  his  eyes,  "He  is  ruining 
his  life,  and  I  don't  know  how  to  stop  him.  So  I 
beat  him."  This  is  not  a  cruel  or  unloving  father, 
but  one  who  needs  now,  and  has  needed  for  a  long 
time,  help  in  teaching  his  son  obedience  and  disci- 
pline. 

Let  us  begin  at  the  birth  of  a  child  and  explore 
procedures  that  can  be  pursued  in  our  "home  labo- 


(For  Course  19,  lesson  of  April  28,  "The  Gospel  As  a  Way  of 
Life";  for  Course  25,  lessons  of  May  26  and  June  23,  "First  Things 
First"  and  "Home — Laboratory  for  Gospel  Living";  for  Course  27, 
lesson  of  June  16,  "A  Fulness  of  Joy";  to  support  family  home 
evening  lessons  34  and  38;  and  of  general  interest.) 


♦Kenneth  A.  Griffiths  obtained  his  B.S.  degree  from  the  Uni- 
versity of  Utah  (1950),  his  M.S.  from  Columbia  University  (1952), 
and  his  EdD  from  the  University  of  Utah  (1967).  He  is  now  asso- 
ciate professor  of  Social  Work  at  the  University  of  Utah;  he  is  past 
president  of  the  Utah  Chapter  of  the  National  Association  of  Social 
Workers.  In  the  Church  he  has  been  active  in  scouting  and  is 
currently  scoutmaster  and  Sunday  School  teacher  in  Butler  Eighth 
Ward,  Butler  (Utah)  Stake.  He  and  his  wife,  Beryl  Jones  Griffiths, 
have  five  children. 
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ratory"  which  will  result  in  the  blessings  of  obedi- 
ence and  self-discipline. 

Routine 

For  the  very  young  child,  nothing  provides  great- 
er security  or  engenders  more  trust  in  the  world 
about  him  than  an  established  routine.  A  regular 
routine  teaches  the  beginning  steps  of  obedience 
and  self-discipline.  When  a  healthy  infant  must 
wait  a  few  minutes  before  being  fed,  he  is  beginning 
to  learn  to  discipline  his  appetite,  as  he  must  leam 
to  discipline  many  other  appetites  in  his  life.  The 
parent  who  responds  to  every  cry  of  a  child  is  teach- 
ing the  child  that  the  world  will  obey  his  every  wish, 
rather  than  helping  this  child  to  take  the  early  and 
not-too-painful  step  of  learning  that  the  world  is  a 
friendly  and  good  place,  but  it  requires  a  bit  of  self- 
discipline. 

Let  us  extend  this  routine  for  our  child  in  his 
growing  years  to  include  family  and  individual 
prayers,  attendance  at  church  meetings,  family  home 
evening,  etc.  Activities  that  are  a  regularly  sched- 
uled part  of  our  lives  take  on  added  importance;  at 
the  same  time,  they  teach  us  obedience  and  self- 
discipline  as  we  consistently  follow  our  routine  of 
living  and  putting  first  things  first. 

Responsibility 

In  the  sweat  of  thy  face  shalt  thou  eat  bread.  .  .  . 
(Genesis  3:19.) 

The  minor  tasks  we  require  our  children  to  com- 
plete become  important  steps  which  lead  to  respon- 
sibility in  assuming  tasks  of  service  in  the  Church 
and  in  supporting,  financially  and  spiritually,  fami- 
lies in  Zion. 

The  important  thing  is  not  what  the  child  con- 
tributes when  we  encourage  him  to  help  clean  up 
his  room,  make  his  bed,  or  put  the  dirty  clothes  in 
the  hamper.  We  must  continually  remind  ourselves 
that  when  we  encourage  him  to  do  these  things  we 
are  helping  him  develop  the  capacity  to  work  re- 
sponsibly. And  our  praise  teaches  him  that  there 
are  rewards  for  the  successful  completion  of  tasks. 
These  rewards  come  now  from  his  parents;  later 
they  will  come  from  his  teachers,  his  associates,  his 
employers,  and  most  important,  from  his  Father  in 
heaven,  as  he  is  blessed  for  assuming  the  responsi- 
bilities of  doing  the  Lord's  work. 

Clear  Expectations 

.  .  .  Choose  you  this  day  whom  ye  will  serve; 
.  .  .  but  as  for  me  and  my  house,  we  will  serve  the 
Lord.  (Joshua  24:15.) 

In  discussing  child  behavior  with  parents,  we 
often  hear  the  mother  ask,  "Why  do  our  children 
mind  their  father  but  ignore  me  when  I  ask  them  to 


do  the  same  thing?"  The  answer  seems  to  lie  in 
the  lack  of  clear  expectation.  Since  Dad  is  in  the 
home  less  often,  he  makes  fewer  demands  upon  the 
children,  and  these  demands  take  on  greater  im- 
portance in  a  child's  eyes.  On  the  other  hand, 
Mother  hovers  about  the  child  continually  with  a 
patter  of  do's  and  don't's.  The  child  has  difficulty 
in  determining  which  of  these  do's  and  don't's  are 
important  or  when  they  are  important,  because 
Mother  is  taking  care  of  the  baby,  washing 
dishes,  getting  dinner,  etc.;  and  these  things  often 
keep  her  from  seeing  that  the  children  do  what  she 
has  asked.  If  we  want  a  child  to  obey,  he  must  be 
sure  of  what  we  expect  him  to  do.  He  cannot  be 
sure  of  this  if  cooking  dinner  or  changing  the  baby 
is  more  important  than  seeing  that  he  does  what  is 
expected  of  him.  If  what  we  want  him  to  do  is  not 
important  enough  to  check  up  on,  then  we  should 
not  ask  it  until  we  have  time  to  give  it  such  im- 
portance. When  we  identify  a  few  clear  expecta- 
tions for  our  children  and  pursue  them  consistently, 
we  find  our  children  meeting  these  expectations 
quite  consistently.  Then  we  can  move  on  to  greater 
expectations.  On  the  other  hand,  if  our  expecta- 
tions are  many  and  diffuse  in  the  child's  mind,  he 
experiences  difficulty  in  meeting  our  expectations, 
often  becoming  a  disappointment  to  himself  and  to 
us.  More  important,  if  in  our  home  it  is  not  clear 
to  the  child  what  we  expect  in  temporal  things,  we 
probably  will  find  that  it  is  not  clear  what  we  ex- 
pect in  spiritual  things.  In  such  cases  the  child 
fails  to  meet  our  expectations  in  the  home  or  in  the 
Church;  and  he  loses  the  joy  of  comfortably  pursu- 
ing and  accomplishing  what  we  as  parents  may 
have  believed  was  clearly  taught  as  being  important. 

(See  "What  Do  You  Expect?"  by  Milford  C.  Cottrell, 
The  Instructor,  March,  1968;  page  108.) 

Alternatives  and  Consequences 

For  behold,  it  is  not  meet  that  I  should  com- 
mand in  all  things;  for  he  that  is  compelled  in  all 
things,  the  same  is  a  slothful  and  not  a  wise  ser- 
vant; wherefore  he  receiveth  no  reward.  (Doctrine 
and  Covenants  58 :  26. ) 

Up  to  a  certain  point  in  a  child's  life  he  obeys 
his  parents  simply  because  they  are  his  parents,  and 
he  respects  their  requests;  or  he  may  obey  because 
he  fears  the  consequences  of  not  obeying.  He  may 
also  be  accepting  and  living  gospel  teachings  for  the 
same  external  reasons,  and  we  know  that  he  cannot 
fully  enjoy  the  rewards  of  this  obedience  until  he 
does  these  things  because  of  an  internal  testimony 
of  the  rightness  of  his  behavior. 

How  can  we  help  our  children  make  this  im- 
portant transition? 

(Concluded  on  following  page.) 
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DISCIPLINE:  TO  MAKE  A  DISCIPLE       (Concluded  from  preceding  page.) 


The  Lord  has  indicated  that  a  child  has  reached 
the  age  of  accountability  when  he  is  eight  years  old. 
At  this  age  he  should  be  able,  through  the  gift  of 
the  Holy  Ghost,  to  begin  to  exercise  his  agency  re- 
garding the  decisions  of  life.  This  is  the  time  when, 
although  we  do  not  relinquish  control  or  discontinue 
discipline,  we  must  help  our  children  begin  to  see 
why  obedience  to  both  temporal  and  spiritual  law 
is  necessary: 

No  power  or  influence  can  or  ought  to  be  main- 
tained by  virtue  of  the  priesthood,  only  by  persua- 
sion, by  long-suffering,  by  gentleness  and  meekness, 
and  by  love  unfeigned.  (Doctrine  and  Covenants 
121:41.) 

Until  this  time  we  should  have  expected  our 
children  to  stop  at  the  stop  signs  on  the  comer 
because  we  told  them  to  stop.  Now  we  must  pa- 
tiently explain  why  the  stop  signs  are  necessary. 
We  must  also  point  out  the  consequences  that  may 
result  from  not  stopping. 

The  Follow-through 

Many  times  the  immediate  consequences  which 
should  follow  from  disobeying  a  law  of  the  Isuid  do 
not  follow;  but  within  our  "home  laboratory,"  if  we 
are  teaching  well,  the  consequences  (reward  or  pun- 
ishment) can  and  should  come  almost  immediately: 

Reproving  betimes  with  sharpness,  when  moved 
upon  by  the  Holy  Ghost;  and  then  showing  forth 
afterwards  an  increase  of  love  toward  him  whom 


thou  hast  reproved,  lest  he  esteem  thee  to  be  his 
enemy.   (Doctrine  and  Covenants  121:43.) 

The  closer  the  punishment  or  reward  comes  to 
the  behavior,  the  more  clearly  it  becomes  associated 
with  the  act;  and  therefore,  the  more  likely  it  is  to 
encourage  or  discourage  the  behavior. 

In  a  recent  discussion  with  a  group  of  Boy  Scouts 
I  asked  the  question,  "Are  you  expected  to  make 
certain  advancements  to  be  eligible  to  go  on  trips?" 
The  response  was,  "Yes,  we've  been  told  we  have  to 
make  advancements;  but  then  everyone  always  gets 
to  go  whether  he  advances  or  not."  I  asked,  "How 
do  those  of  you  who  make  the  necessary  advance- 
ments feel  about  this?"  The  unanimous  response 
was,  "It  really  doesn't  matter  whether  you  pass 
tests  or  not,  because  you  still  get  to  go.  So  why 
knock  yourself  out?" 

How  many  times  do  we  promise  a  reward  or  a 
punishment  to  a  child  for  certain  behavior  and  then 
not  follow  through?  When  children  cannot  be  sure 
that  adults  will  do  what  they  have  promised,  how 
can  they  be  sure  our  Father  in  heaven  will  do  what 
he  has  promised? 

/,  the  Lord,  am  bound  when  ye  do  what  I  say; 
but  when  ye  do  not  what  I  say,  ye  have  no  promise. 
(Doctrine  and  Covenants  82: 10.) 

Let  us  help  our  children  in  every  way  we  can  to 
become  true  disciples — true  followers  of  the  gospel 
of  Jesus  Christ. 
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THE  GULF  BETWEEN   RESOLUTION  AND  REALITY      (Concluded  from  page  149.) 


In  discussing  "The  Rediscovery  of  Christ,"  Edith 
Hamilton  writes: 

He  [Socrates}  knew  as  Christ  did  that  truth  can 
never  be  found  for  men,  but  only  by  men.  Christ 
said,  "seek  and  ye  shall  find."  Find  what?  That  he 
did  not  say.  The  conditions  of  finding  he  put  into 
clear  words.  He  that  wills  to  do  the  will  of  God  shall 
know.  The  only  way  to  find  the  truth  is  to  live  it. 
The  pure  in  heart  shall  see  God.  He  said,  "/  am 
the  truth.'*  He  was  what  he  taught.^ 

In  his  book  Culture  and  Anarchy,  Matthew  Arn- 
old notes  that  "philosophers  say,  indeed,  that  we 
learn  virtue  by  performing  acts  of  virtue."^ 

We  can  certainly  say  with  confidence  that  we  do 
learn  that  which  we  live.  We  learn  to  love  our  ene- 


^Edith  Hamilton,  Witness  to  the  Truth;  W.  W.  Norton  and  Com- 
pany, Inc.,  New  York,  N.Y.,  1948;  chapter  1,  "The  Rediscovery  of 
Christ,"  page  17.   Used  by  permission. 

^Matthew  Arnold,  Culture  and  Anarchy;  from  Culture  and  An- 
archy and  Friendship's  Garden;  The  MacMillan  Company,  New  York, 
N.Y.,  1903;  page  104. 


mies  by  following  the  three  steps  Jesus  gave  in  the 
Sermon  on  the  Mount.  We  learn  tithing,  factually 
and  feelingly,  by  paying  tithing.  We  learn  humility 
by  being  humble,  just  as  we  learn  to  swim  by  swim- 
ming or  to  play  basketball  by  playing  basketball. 

Activate  Gospel  Principles 

Aware  of  the  principle  that  we  learn  what  we 
live,  a  teacher  ought  to  instruct  his  Sunday  School 
class  in  such  a  way  that  the  principle  he  teaches 
finds  immediate  expression  in  life  situations  of  the 
students  during  the  week.  A  teacher  does  not  fulfill 
his  obligations  by  conducting  a  45-minute  class.  He 
must  be  helping  students  to  activate  a  principle 
of  the  gospel  in  their  lives. 

We  know  that  whenever  a  teacher  turns  abstract 
moral  principles  into  living  situations,  learning  is 
accelerated.    We  learn  what  we  live. 
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Render  Unto  Caesar" 


BY  Hazel  W.  Lewis 


Jesus  had  many  enemies.  Among  them  were  the 
Pharisees,  who  tried  to  put  an  end  to  his  wonderful 
teachings.  One  day  they  counseled  and  plotted  to- 
gether to  Conceive  a  plan  that  would  destroy  him. 
They  finally  decided  to  ask  Jesus  a  question  so  con- 
troversial  in  nature  that  no  matter  which  way  he 
answered,  he  would  be  trapped.  This  would  give 
the  Pharisees  and  his  other  enemies,  the  Herodians, 
an  excuse  to  take  him  to  Pilate,  where  he  could  be 
tried  for  treason  and  rebellion. 

So  the  Pharisees  sent  to  Jesus  some  of  their  dis- 
ciples whom  Jesus  did  not  know,  along  with  some 
Herodians,  constituents  of  a  politico-religious  party 
who  favored  the  plans  of  the  Herods  and  supported 
the  domination  of  the  Romans. ^  These  spies  cun- 
ningly and  flatteringly  said, 

.  .  .  Master,  we  know  that  thou  art  true,  and 
teachest  the  way  of  God  in  truth,  neither  carest 
thou  for  any  man:  for  thou  regardest  not  the  per- 
son of  men.  Tell  us  therefore,  What  thinkest  thou? 
Is  it  lawful  to  give  tribute  unto  Caesar,  or  not? 
(Matthew  22:16-17.) 

No  question  could  have  been  put  more  cun- 
ningly. If  Jesus  had  answered  "Yes,"  the  Pharisees 
would  have  enraged  the  multitudes  against  him, 
because  having  to  pay  a  poll  tax  to  the  Roman 
government  was  abhorrent  to  the  Jews.  It  is  inter- 
esting to  note  here  that  the  Zealots,  a  party  founded 
by  Judas  of  Galilee,  believed  that  Israel,  whose  only 
king  was  God,  did  not  need  to  pay  money  to  any 
foreign  power.  In  fact,  they  believed  it  was  unlaw- 
ful to  do  S0.2  The  Pharisees  questioned  Jesus  to  see 
whether  or  not  he  agreed  with  Judas.  If  he  had 
answered  "No,"  then  the  Herodians  would  have 
said  he  was  disloyal  to  the  Roman  government  and 
they  could  accuse  him  of  being  a  traitor.  The  posi- 
tion of  the  Pharisees,  who  initiated  this  plot,  was 
doubly  treacherous,  since  their  own  sympathies 
were  with  the  Zealots.^ 

The  question  was  not  only  ironic,  but  unneces- 
sary. For  the  nation  already  had  unwillingly  ac- 
cepted the  coinage  of  the  Romans  as  a  medium  of 


1  James  E.  Talmage,   Jesus   the  Christ;   Deseret   Book  Company,  Salt 
Lake  City,  Utah,  1962;  page  68. 

2  A  Commentary  on  the  Bible  [by  Various  Writers],  edited  by  J.  R. 
Dummelow;   The  MacMillan  Company,  New  York,  N.Y.,  1958;  page  697. 

3  A  Commentary  on  the  Bible,  page  697. 


exchange.  And  it  was  a  maxim  among  the  Jews 
that  the  use  of  coins  with  the  inscription  of  a  cer- 
tain ruler  was  an  acknowledgment  of  his  authority. 

But  Jesus  perceived  their  wickedness,  and  said. 
Why  tempt  ye  me,  ye  hypocrites?  Shew  me  the 
tribute  money.  And  they  brought  unto  him  a 
penny.  (Matthew  22:18,  19.) 

He  held  the  coin  in  his  hand  and  then  said, 
"Whose  is  this  image  and  superscription?" 

The  coin  must  have  been  a  Roman  coin,  or 
perhaps  one  of  the  Tetrarch  Philip's  coins,  which 
also  bore  the  facial  likeness  of  Tiberias  Caesar,  the 
emperor  of  Rome.^  The  rabbis  opposed  the  practice 
of  engraving  human  figures  on  coins  as  a  form  of 
idolatry.  Therefore,  the  Romans  condescendingly 
authorized  the  issue  of  a  special  coinage  for  Jewish 
use.  So  we  find  that  Palestinian  coins  at  the  time 
of  Herod  and  Herod  Antipas  had  no  facial  image 
on  them.  Instead,  the  Jewish. coins  had  figures  of 
such  objects  as  plants,  fruits,  and  so  on,  although 
they  did  carry  the  name  of  the  Roman  emperor. 
The  fact  that  the  Jews  had  such  coinage  did  not 
keep  them  from  accepting  coins  which  had  the 
faces  or  images  of  the  Roman  emperors  on  them. 
As  a  matter  of  fact,  the  coinage  of  Rome  was  widely 
used  throughout  Palestine.^ 

So  Jesus  held  up  the  coin  and  asked,  "Whose 
is  this  image  and  superscription?" 

"Caesar's,"  replied  his  enemies. 

Jesus  responded  in  words  that  have  influenced 
our  thoughts  and  practices  ever  since  —  words  of 
wisdom  that  have  been  proved  through  the  cen- 
turies as  they  have  become  not  only  a  personal 
guide  for  Christians  but  a  political  ideal.  He  said, 
"Render  therefore  unto  Caesar  the  things  which  are 
Caesar's;  and  unto  God  the  things  that  are  God's." 

The  things  that  were  Caesar's,  of  course,  were 
the  things  of  the  state.  What,  then,  do  we  owe  the 
state?  According  to  Jesus'  words,  we  owe  it  our  co- 
operation, our  active  respect  for  its  law,  our  loyalty 
to  the  order  it  has  established  among  us.  And  cer- 
tainly we  could  not  show  this  loyalty  in  a  more 
concrete  way  than  by  paying  honest  taxes,  as  Jesus 


4  A  Commentary  on  the  Bible,  page  697. 

5  James  E.  Talmage,  Jesus  the  Christ,  pages  563,  564. 


(Concluded  on  opposite  back  of  picture.) 
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enjoined  his  interrogators  to  do  when  he  held  up 
the  penny. 

This  injunction  to  civic  pride  and  loyalty  has 
been  stated  again  in  modern  times  by  the  Prophet 
Joseph  Smith,  in  the  Twelfth  Article  of  Faith: 

We  believe  in  being  subject  to  kings,  presidents, 
rulers,  and  magistrates,  in  obeying,  honoring,  and 
sustaining  the  law. 

To  the  crowd  of  questioners  who  wished  to 
have  him  convicted  for  treason  or  for  inciting  his 
followers  to  insurrection,  Jesus  showed  clearly  that 
his  teachings  were  peaceful,  his  motives  friendly  to 
the  state.  He  had  no  political  ambitions.  But  while 
we  owe  the  state  our  loyalty,  our  cooperation,  and 
our  taxes,  we  do  not  owe  it  our  worship.  Nor  has 
the  state  any  right  to  tell  us  what,  when,  or  how  to 
worship.  Religious  sentiments  and  ideas,  like  all 
sentiments  and  ideas,  can  come  only  from  the  indi- 
vidual mind  and  conscience;  they  cannot  be  forced 
or  prescribed  from  without.  If  the  state  attempts  to 
prescribe  worship,  it  only  robs  religion  of  meaning. 

We  claim  the  privilege  of  worshiping  Almighty 
God  according  to  the  dictates  of  our  own  con' 
science,  and  allow  all  men  the  same  privilege,  let 
them  worship  how,  where,  or  what  they  may. 
(Eleventh  Article  of  Faith.) 

Elder  James  E.  Talmage  also  gives  his  interpre- 
tation of  the  answer  of  Jesus  to  his  inquisitors  when 
he  says. 

Every  human  soul  is  stamped  with  the  image 
and  superscription  of  God,  however  blurred  and 
indistinct  the  line  may  have  become  through  the 
corrosion  or  attrition  of  sin;  and  as  unto  Caesar 
should  be  rendered  the  coins  upon  which  his  effigy 
appeared,  so  unto  God  should  be  given  the  souls 
that  bear  His  image. "^ 

The  answer  of  Jesus  "established  for  all  time 
the  one  righteous  basis  of  relationship  between  spir- 
itual and  secular  duties,  between  church  and 
state.'"^  Jesus  did  a  masterful  piece  of  teaching 
when  he  asked  his  enemies,  "Whose  is  this  image 
and  superscription?"  He  could  have  explained  in 
lengthy  terms  his  stand  on  the  subject  of  division 
of  church  and  state,  but  he  took  a  coin,  something 
which  his  listeners  knew  about  and  were  aware  of, 
and  in  a  few  simple  words,  using  the  coin  as  an 


illustration,  he  made  his  point  clear.  In  fact,  those 
who  had  come  to  betray  him  "marvelled  at  his  an- 
swer, and  held  their  peace."  (Luke  20:26.) 

ABOUT  THE  PICTURE 

Christ,  the  central  figure  in  white,  with  a  rose- 
colored  robe  thrown  over  his  shoulder,  dominates 
the  picture.  To  the  left  stands  a  man  dressed  in 
green  with  white  headdress,  probably  one  of  the 
Pharisees.  In  his  hand  he  holds  a  coin.  Jesus  must 
have  just  asked  him,  "Whose  is  this  image  and 
superscription?"  To  the  right  of  Christ  is  a  man 
wearing  a  turban  on  his  head,  probably  a  Herodian. 
In  the  left  rear  a  helmeted  soldier  holds  a  spear. 
The  episode  to  which  the  picture  refers  happened 
toward  the  end  of  Christ's  ministry.  Possibly  Ro- 
man soldiers  were  stationed  where  crowds  gathered 
to  listen  for  anything  treasonable  said  against  Rome. 
The  artist,  Anton  Dorph,  has  depicted  carefully 
the  crafty,  suspicious  faces  of  the  men  surrounding 
Jesus.  Also  the  artist  has  done  a  superb  job  in 
bringing  light  and  color  to  the  central  figures. 

Anton  Dorph,  a  Danish  painter,  was  born  Feb- 
ruary 15,  1831,  in  Horsens,  Denmark.  Although 
this  artist  acquired  a  good  reputation  for  portrait 
painting,  he  was  most  noted  for  his  pictures  de- 
picting peaceful  scenes  of  the  life  around  him  — 
children  playing  in  the  sand,  a  young  fisherman's 
wife  awaiting  the  return  of  her  husband,  etc.  His 
"gentle  seriousness  and  peace"  is  found  in  his  sacred 
pictures.  Some  of  these  are:  "Jesus  Christ  on  the 
Cross,"  "Jesus  with  Mary  and  Martha,"  "Christ 
Blessing  the  Little  Children"  (See  The  Instructor, 
July,  1965),  and  "Christ  and  the  Samaritan  Wom- 
an." In  many  churches  in  Denmark  his  religious 
paintings  are  on  display. 

Anton  Dorph  received  a  money  award  from  the 
Academy  where  he  studied  art.  This  he  spent  in 
travel  and  study,  much  of  the  time  in  Italy.  Dorph 
was  made  a  member  of  the  Academy  in  1871  and 
received  the  title  of  professor  in  1893. 


6  James  E.  Talmage,  Jesus  the  Christ,  page  546. 

7  James  E.  Talmage,  Jesus  the  Christ,  page  546. 


(For  Course  11,  lessons  of  June  23  and  30,  "A  Latter-day  Saint  Be- 
lieves in  Freedom  of  Worship"  and  "A  Latter-day  Saint  Is  a  Good 
Citizen";  for  Course  17,  lesson  of  June  2,  "Political  and  Religious  Dis- 
integration"; for  Course  25,  lesson  of  May  26,  "First  Things  First";  for 
Course  27,  lesson  of  May  5,  "A  Personal  Commitment  to  the  Savior"; 
to  support  family  home  evening  lesson  34;  and  of  general  interest.) 
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—John  10: 14. 


Little  lambs  so  white  and  fair 
Are  the  shepherd's  constant  care; 
Now  he  leads  their  tender  feet 
Into  pastures  green  and  sweet. ^ 


In  the  land  of  Palestine 
that  Jesus  loved  so  much,  he 
had  grown  up  watching  the 
shepherds  lead  their  sheep  to 
pasture  each  day.  He  knew 
how  very  much  they  loved 
their  sheep  and  of  the  good 
care  and  attention  they  gave 
them.  Often  he  spoke  of  the 
people  of  the  world  as  his 
sheep.  He  loved  them  then  as 
he  loves  us  today,  and  he 
wants  to  protect  us  from  harm 
and  trouble — just  as  a  good 
shepherd  wants  to  protect  his 
sheep.    [End  of  Scene  /.] 

Jesus  often  remembered  the 
story  of  King  David,  who,  as  a 
youth,  had  been  a  shepherd 
boy.  Often  David  went  with 
his  father's  sheep  to  the  hill- 
side. One  day  a  lion  and  a 
bear  came  to  the  field  where  David's  sheep  were. 
Before  David  could  scare  them  away,  each  of  them 
had  grabbed  a  little  lamb  and  was  running  away 
with  it.  [End  of  Scene  IL] 

But  David  was  brave.  He  was  a  good  shepherd, 
and  he  certainly  did  not  want  the  lion  and  the  bear 
to  have  any  of  his  lambs  for  dinner.  So  he  ran  after 
them  and  killed  them — all  by  himself.  Then  he 
picked  up  the  little  lambs  and  brought  them  back  to 
his  fold,  so  that  no  further  harm  would  come  to 
them.   (1  Samuel  17:34,  35.)    [End  of  Scene  III.] 

One  day  Jesus'  disciples  came  to  him  with  a 
question;  the  answer  was  very  important  to  them. 
Eagerly  they  asked  him,  "Who  is  the  greatest  in 


(For  Course  3,  lessons  of  May  19  and  June  23,  "We  Help  Father 
and  Mother  Outside  the  Home"  and  "We  Are  Kind  to  Pets  and 
other  Animals";  for  Course  5,  lessons  of  April  21  and  June  30,  "Our 
Heavenly  Father  Has  Special  Helpers"  and  "We  Live  with  Our 
Heavenly  Father's  Children";  for  Course  7,  lesson  of  May  5,  "The 
Missionaries";  for  Course  9,  lesson  of  June  9,  "Jesus,  the  Son  of 
God,  Is  Head  of  This  Church";  for  Course  11,  lesson  of  June  30, 
"David,  the  Young  Champion";  to  support  family  home  evening 
lessons  34  and  37.) 


the  kingdom  of  heaven?"  (Mat- 
thew 18:1.) 

Now  in  order  to  teach  them 
that  no  person  is  greater  than 
another  unless  he  lives  the 
laws  of  God  better  than  others, 
Jesus  told  them  the  following 
story.  It  was  about  sheep,  be- 
cause they  understood  the 
value  of  sheep  to  the  shepherd. 
He  reminded  them  of  the  great 
love  that  a  shepherd  has  for 
his  fold — of  how  he  would  feel 
if  even  one  of  the  lambs  be- 
came lost  or  strayed  away. 
[End  of  Scene  /V.] 

.  .  .  If  a  man  have  an  hun- 
dred sheep,  and  one  of  them 
be  gone  astray,  doth  he  not 
leave  the  ninety  and  nine  and 
goeth  into  the  mountains,  and 
seeketh  that  which  is  gone 
astray?  And  if  so  be  that  he  find  it,  verily  I  say 
unto  you,  he  rejoiceth  more  of  that  sheep,  than 
of  the  ninety  and  nine  which  went  not  astray. 
(Matthew  18:12,  13.)  [End  of  Scene  V.] 

Just  before  Jesus  ascended  to  our  Father  in 
heaven,  after  his  resurrection,  he  felt  deep  concern 
about  his  sheep — all  the  people  on  earth  who  were 
so  dear  to  him.  He  wanted  Peter,  his  apostle,  to 
understand  that  he  would  now  be  the  chief  shep- 
herd. It  was  up  to  Peter  to  lead,  guide,  and  teach 
the  people  what  our  Heavenly  Father  would  have 
them  know  and  do. 

As  Jesus  and  his  disciples  were  eating,  Jesus 
turned  to  Peter  and  said,  "Simon,  son  of  Jonas, 
lovest  thou  me  more  than  these?"  (He  was  referring 
to  the  fish  and  bread  they  were  eating  and 
other  things  of  this  world.)  Quickly  Peter  replied, 
"Yea,  Lord,  thou  knowest  that  I  love  thee."   Then, 


^The  Children  Sing,  No.  107. 
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with  great  concern,  Jesus  said  to  him,  "Feed  my 
lambs."  He  was  referring  to  little  children.  He  want- 
ed them  to  be  taught  the  right  way  to  live,  as  Jesus 
had  taught  his  disciples  and  others. 

Then  Jesus  spoke  a  second  time,  saying,  "Simon, 
son  of  Jonas,  lovest  thou  me?"  And  Peter  again 
replied,  "Yea,  Lord,  thou  knowest  that  I  love  thee." 
This  time  Jesus  said,  "Feed  my  sheep,"  meaning 
that  he  wanted  his  disciples  to  continue  to  teach 


the  grownup  people  as  well  as  the  children. 

A  third  time  Jesus  asked  Peter,  ".  .  .  Lovest 
thou  me?" 

This  time  Peter  felt  grieved  and  sad  because  he 
thought  that  Jesus  did  not  trust  him.  Emphatically 
he  replied,  "Lord  .  .  .  thou  knowest  that  I  love 
thee." 

Then  Jesus  said  again,  "Feed  my  sheep." 

{Concluded  on  page  157.) 


How  To  Present  the  Flannelboard  Story 

Key  to  Flannelboard  Figures 

OT— Old  Testament;    BM— Book  of  Mormon;    NT— New 

Testament;  CH — Church  History;  ML — Modern  Life. 

Characters    and    Props   Needed   for   This   Presentation    Are: 

A  group  of  sheep.  (NT185.)  To  be  used  in  Scenes  I,  II,  V. 
A  shepherd.   (NT186.)   To  be  used  in  Scenes  I  and  V. 
A  shepherd  and  sheep.    (NT187.)   To  be  used  in  Scene  I. 
Jesus,   as   an  adult.    (Any   good  figure  of  Jesus   may   be 

used.)  To  be  used  in  Scene  I. 
Two  sheep.  (NT188.)  To  be  used  in  Scenes  II  and  V. 
David,  as  a  youth,  playing  his  harp  and  watching  sheep 

on  a  hillside.  (OT200.)  To  be  used  in  Scene  II.  (More 

figures  of  sheep  may  be  added  by  the  teacher.) 
A  lion  and  a  bear,  each  with  a  lamb  in  its  mouth.  (OT201.) 

To  be  used  in  Scene  11. 
David  slaying  the  Uon.   (OT202.)  To  be  used  in  Scene  III. 
A  dead  bear.   (OT203.)   To  be  used  in  Scene  III. 
Two  little  lambs.   (OT204.)  To  be  used  in  Scenes  III  and 

V. 
Jesus  and  his  disciples.    (NT189.)    To  be  used  in   Scenes 

IV  and  VI. 
Peter.  (NT190.)  To  be  used  in  Scenes  IV  and  VI. 
A   sheepfold.    (The   teacher  may  make   a   simple   drawing 

and  color  it.)   To  be  used  in  Scene  V. 
A  lamb.   (NT191.)  To  be  used  in  Scene  V. 
A  fire.   (NT192.)  To  be  used  in  Scene  VI. 
A  blue   sea.    (Make   drawing   and  color.)    To   be  used   in 

Scene  VI. 

Order  of  Episodes: 

Scene  I: 

Scenery:  Outdoor  scene. 


Action:  Jesus  is  watching  shepherds  with  their  sheep. 

Scene  II: 

Scenery:  A  hillside. 

Action:  David,  as  a  youth,  is  shown  tending  his  sheep. 
As  he  plays  his  harp,  a  lion  and  bear  each  take 
a  lamb. 

Scene  III; 

Scenery:  Same  as  Scene  II. 

Action:  David  is  seen  slaying  the  lion.  The  bear  is 
lying  dead.  David  has  killed  them  to  protect  his 
sheep.    The  two  lambs  are  nearby  and  safe. 

Scene  IV: 

Scenery:  Outdoor  scene. 

Action:  Jesus  is  seen  seated,  talking  with  his  disciples. 

Scene  V: 

Scenery:  A  sheepfold. 

Action:  A  shepherd  is  counting  his  sheep  as  they  go 
into  the  fold.  He  finds  one  is  missing.  (Remove 
the  shepherd  as  if  he  leaves  the  other  sheep  to 
find  the  lost  one.  Then  replace  him  with  the  lamb 
in  his  arms.) 

Scene  VI: 

Scenery:  By  the  seashore. 

Action:  Jesus  and  his  disciples  are  eating  bread  and 
fish.  A  fire  is  burning  with  the  fish  nearby.  Jesus 
talks  with  Peter  and  says  to  him,  "feed  my  lambs 
.  .  .  feed  my  sheep,"  meaning  the  children  and  all 
other  people.  Jesus  wants  everyone  to  know  the 
will  of  our  Heavenly  Father  and  obey  his  com- 
mandments. 

Epilogue: 

Scenery:  Classroom  and  members. 

Action:  Singing  the  hymn,  "Dear  To  the  Heart  of  the 
Shepherd." 
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REACHING 

Waving,  reaching,  swaying, 
The  tendrils  seek  to  find 
A  trellis  strong  and  sturdy; 
Support,  both  strong  and  kind. 

For  flowers  lose  their  beauty 
While  trailing  in  the  dust. 
In  desperate  concentration 
They  seek  the  heights — they  must! 

Reaching,  ever  reaching, 
A  child's  hand  seeks  to  find 
Someone  to  lead  him  upward. 
Where  heart  and  soul  and  mind 

Can  follow  lofty  visions. 
High  purpose  to  attain. 
And  blossom  in  achievement 
Above  the  dusty  plain. 

— Florence  French. 
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What  Can  The 
Superintendeiicy 

Do  About 
2M-miniite  Talks? 


In  a  planning  meeting  recently, 
a  ward  superintendency  reviewed 
the  Sunday  School  procedure  to 
see  what  part  of  it  would  be  most 
benefited  by  their  concentrated 
effort  for  improvement.  All  three 
decided  that  the  2  ly^ -minute  talk 
would  be  most  susceptible.  These 
are  the  reasons: 

When    properly    prepared,    the 
2 1/4 -minute  talk  of  a  younger  child 
in  Senior  Sunday  School,  properly 
given,  is  influenced  by  at  least  six 
people  and  groups:    (1)  the  assis- 
tant   superintendent,   who   makes 
the  general  assignment;    (2)    the 
teacher,  who  makes  the  individual 
assignment   and   hears    the    talk; 
(3)  the  speaker,  who  prepares  and 
gives  the  talk;  (4)  members  of  the 
class,  who  hear  the  talk  in  one  of 
its  preparatory  deliveries;  (5)  the 
parent  who  criticizes  the  talk  at 
home;  and  (6)  the  whole  congre- 
gation, whose  members  are  inter- 
ested in  and  benefited  by  the  talk. 
When  phases  two  and  four  are 
omitted,  the  congregation  is  faced 
with  a  talk  insufficiently  prepared 
and  generally  thrown  together  at 
the  last  moment  by  the  speaker 
and    his    parents.    On    the    other 
hand,   when   the   teacher  realizes 
that  the  2 1/^ -minute  talk  has  its 
chief  virtue  in  the  class,  when  he 
works  with,  each  of  the  class  mem- 
bers assigned  to  speak,  the  talk 
as  finally  given  before  the  whole 
congregation  is  well  delivered,  in- 
spirational,   and    interesting.      A 
diligent  and  earnest  teacher  will 
arrange    for    several    talks   to    be 
made  in  class  each  Sunday  as  a 
part  of  the  lesson  development. 


The  talks  given  in  class  are  not 
all  rehearsals  of  the  one  which 
will  be  given  in  the  service.  They 
are  prepared  comments  on  the  les- 
son. All  the  students  gain  experi- 
ence in  speaking  to  an  audience, 
with  or  without  notes.  And  one  of 
their  talks  is  chosen  to  be  given 
in  the  worship  service.  The  stu- 
dent who  will  give  this  talk  can 
then  work  it  over  privately  with 
the  teacher. 

When  Sunday  Schools  which 
have  not  been  using  2 1^ -minute 
talks  in  class  start  using  this 
method,  the  double  effect  of  added 
preparation  and  added  experience 
is  startling.  It  is  not  surprising 
that  the  superintendency  which 
decided  that  their  attention  to  the 
2 1^ -minute  talk  would  reap  full 
and  quick  results  were  proved 
right. 

The  superintendency  can  moti- 
vate the  teacher  to  use  this  meth- 
od in  several  ways.  Initially,  a 
lesson  in  faculty  meeting  on  the 
2 1;4 -minute  talk  is  appropriate.  In 
this  lesson,  the  teaching  faculty 
is  notified  that  members  of  the 
superintendency  in  their  visits  to 
the  classes  will  be  particularly  in- 
terested in  the  use  of  the  ly^- 
minute  talks  as  a  means  of  devel- 
oping class  activity  on  the  subject 
matter  of  the  lesson. 

Then,  during  their  visits,  the 
superintendency  can  compliment 
class  members  on  their  talks — if 
compliments  are  in  order — and  by 
complimenting  can  emphasize  the 
best  points  of  the  talks.  The 
choice  of  subject  matter,  its  ap- 
propriateness  to   the  lesson,    the 


ease  of  delivery  without  reading, 
the  sincerity  of  the  speaker,  the 
confidence  that  comes  with  repe- 
tition— all  of  these  can  be  looked 
for  and  emphasized. 

In   Junior   Sunday   School   the 
inspirational      presentations      are 
generally  not  individual  2 ^-min- 
ute talks.  We  know  of  one  teacher 
who  prepared  a  small  flannelboard 
for  each  member  of  her  class.  Each 
child  was  assigned  to  illustrate  a 
lesson   on  that  board.     Then  he 
took  it  home  to  keep.  His  parents 
cut  out  flannelboard  lessons  from 
The    Instructor,    and    the    child 
gained  experience  and  enjoyment 
in  repeating  time  after  time  to  his 
family  the  lessons  which  he  had 
demonstrated     in      the     Sunday 
School  class.  I  personally  watched 
the  presentation  one  little  girl  gave 
to  her  parents.  I  don't  know  who 
enjoyed  it  more — the  child  or  her 
family.  The  lesson  was  on  Moses 
in  the  bulrushes.  She  had  a  few 
mix-ups,  coupled  with  some  wor- 
ries    about     why     Moses     didn't 
drown.  These  were  cleared  up,  and 
her    demonstration    the   following 
Sunday  before  the  Junior  Sunday 
School    showed    confidence    and 
preparation.     Here  was  coordina- 
tion between  teacher  and  parents 
for  real  development. 

The  2 1^ -minute  talks  in  a  Sun- 
day School  are  as  obvious  an  evi- 
dence of  care  on  the  part  of  the 
superintendency  as  a  beautiful 
garden  is  a  testimony  of  the  at- 
tention of  the  gardener. 

— General  Superintendent 
David  Lawrence  McKay. 
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Memorized  Recitations— 

for  June  2, 1968 

The  scriptures  listed  below 
should  be  memorized  by  students 
of  Courses  11  and  17  during  April 
and  May,  and  recited  in  unison  by 
the  respective  classes  during  the 
Sunday  School  worship  services  on 
June  2,  1968. 

Course  11: 

(In  the  context  of  this  scripture 
Jesus  tells  us  that  only  by  follow- 
ing his  teachings  are  we  truly  his 
disciples;  and  that  in  so  doing  we 
gain  a  knowledge  of  truth  which 

Answers  to  Your  Questions 


frees  us  from  the  fetters  of  ignor- 
ance, superstition,  and  doubt.) 

"Then  said  Jesus  to  those  Jews 
which  believed  on  him,  If  ye  con- 
tinue in  my  word,  then  are  ye  my 
disciples  indeed; 

"And  ye  shall  know  the  truth, 
and  the  truth  shall  make  you  free." 

—John  8:31,  32. 

Course  17: 

(In  this  scripture  Moroni  prom- 
ises us  that  if  we  will  read  the 
Book  of  Mormon  records  and  then 
sincerely  ask  God  for  a  testimony 
of  their  truthfulness,  we  will  re- 


ceive this  testimony  by  the  power 
of  the  Holy  Ghost.) 

**And  when  ye  shall  receive 
these  things,  I  would  exhort  you 
that  ye  would  ask  God,  the  Eter- 
nal Father,  in  the  name  of  Christ, 
if  these  things  are  not  true;  and 
if  ye  shall  ask  with  a  sincere  heart, 
with  real  intent,  having  faith  in 
Christ,  he  will  manifest  the  truth 
of  it  unto  you,  by  the  power  of  the 
Holy  Ghost. 

"And  by  the  power  of  the  Holy 
Ghost  ye  may  know  the  truth  of 
all  things." 

— Moroni  10:4,  5. 


The  Stake  Sunday  School 
Superintendent 

Q.  Is  it  proper  for  the  stake 
Sunday  School  superintendent  to 
be  a  member  of  the  stake  high 
council? 

A.  No.  Since  an  earher  reply 
(The  Instructor,  January,  1968), 
the  Priesthood  Bulletin  has  car- 
ried the  following  release:  "Re- 
ports have  been  received  to  the 
effect  that  some  stake  presidencies 
are  placing  the  stake  superinten- 
dent of  Sunday  School  ...  on  the 
stake  high  council.  This  practice  is 
neither  necessary  nor  desirable 
and  should  be  discontinued."  (See 
Priesthood  Bulletin,  Volume  3,  No. 
5,  November-December,   1967.) 

Dependent   Branch    Sunday 
School  Report 

Q.    How    should    the    Sunday 


School  of  a  dependent  branch  be 
reported?  — Tulsa  Stake. 

A.  The  present  reporting  system 
requires  a  consolidation  of  the  re- 
ports of  the  dependent  Sunday 
School  and  the  Sunday  School 
upon  which  it  is  dependent.  How- 
ever, the  dependent  Sunday  School 
may  order  from  Church  Distribu- 
tion Center  a  pad  of  Form  3  re- 
ports. This  report  may  be  made 
out  by  the  Sunday  School  as  a 
unit  and  sent  to  the  ward  secre- 
tary. The  ward  secretary  will  then 
combine  the  report  of  this  Sunday 
School  with  the  report  of  the  Sun- 
day School  upon  which  it  is  de- 
pendent. It  is  important  that  the 
stake  and  ward  officers  of  the 
Sunday  School  receive  copies  of 
the  dependent-branch  Form  3  re- 
port for  supervisory  purposes. 
— The  General  Superintendency. 


COMING   EVENTS 

April  5,  6,  7,  1968 
General  Conference 

•  •     • 

April  7,  1968 
Sunday  School  Conference 

•  •     • 

April  14,  1968 
Easter  Sunday 

•  •     • 

May  12,  1968 
Mother's  Day 


"I  AM  THE  GOOD   SHEPHERD"    (Concluded  from  page  154.) 

Jesus  did  not  distrust  Peter.  He  only  wanted 
to  impress  upon  Peter  and  the  other  apostles  the 
importance  of  the  work  they  had  to  do.  (See  John 
21:15-17.)  [End  of  Scene  VL'] 

There  is  a  beautiful  hymn  about  Jesus  and  the 
love  that  he  has  for  us  as  his  sheep.  It  is  called, 
"Dear  to  the  Heart  of  the  Shepherd."  It  is  No. 
26  in  our  book  of  hymns  for  The  Church  of  Jesus 
Christ  of  Latter-day  Saints.    It  is  also  found  in 


your  special  book  of  hymns  and  songs  for  children 
— The  Children  Sing,  No.  16.  I  would  like  to  sing  it 
to  you.  It  is  the  story  of  the  Good  Shepherd,  writ- 
ten as  a  hymn.  If  you  wish  to  sing  it  with  me,  you 
may.  That  would  make  me  very  happy.  If  you  wish, 
you  can  just  hum  the  melody  while  I  sing  the 
words.  (Hymn  is  sung.)   [End  of  Epilogue.l 


Library  Pile  Reference:   SHEEP  AND  SHEPHERDS. 
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Iraportance  of 
"In-service" 
Teacher 
Developraent 

Work 

by  Ruel  A.  Allred* 


When  we  think  of  the  teacher  trainer  in  Sunday 
School,  most  of  us  consider  only  the  role  he  plays 
in  teaching  the  26-week,  pre-service  course.  How- 
ever, there  is  a  growing  realization  in  the  Church 
that  the  teacher  trainer  has  a  role  just  as  important 
in  "in-service"  teacher  development.  The  potential 
of  in-service  development  training  is  exempUfied  by 
this  experience  related  recently  by  a  prominent  edu- 
cator. He  said  that  at  the  university  where  he 
was  a  faculty  member,  pre-service  training  time  had 
been  shortened  and  emphasis  placed  on  in-service 
development  with  supervision  and  follow-up.  After 
a  trial  period,  he  reported  that  the  university  super- 
visors were  more  satisfied  with  the  performance  of 
students  whose  training  emphasized  long  in-service 
development  than  with  the  performance  of  those 
whose  training  emphasized  a  long  pre-service  train- 
ing period.  A  deterrent  to  the  adoption  of  an  in- 
service  program,  however,  was  the  excessive  cost  of 
supervision  and  other  in-service  work. 

The  problem  of  excessive  costs  is  not  an  obstacle 
to  an  effective  in-service  teacher  development  pro- 
gram in  the  Sunday  School.  Due  to  the  testimonies 
and  dedication  of  those  who  are  called  to  serve,  the 
Church  has  the  personnel  to  make  the  program  func- 
tion effectively.  The  challenge  is  for  all — to  catch 
the  vision,  learn  their  jobs,  and  take  advantage  of 
existing  opportunities. 

IN-SERVICE  WORK   BASED   ON   THE   NEEDS 
OF   INDIVIDUAL  WARD 

In-service  teacher-development  training  touches 
all  activities  related  to  the  development  of  teachers 
once  they  have  begun  their  teaching.  The  needs  of 


*Ruel  Acord  Allred,  born  in  Spring  City,  Utah,  is  a  member  of 
the  Sunday  School  general  board.  He  served  in  the  Netherlands 
Mission  (1950-52)  and  returned  to  take  his  B.S.  and  M.S.  degrees 
from  Brigham  Young  University  (1954  and  1958).  During  his  mili- 
tary service  he  was  a  pilot  in  the  U.S.  Air  Force.  He  received  his 
EdD  at  the  University  of  Oregon  (1965)  after  working  as  an  ele- 
mentary schoolteacher  and  principal.  He  is  currently  an  assistant 
professor  of  education  at  BYU.  In  the  Church  he  has  been  a  high 
councilor  and  stake  Sunday  School  superintendent  in  West  Sharon 
(Utah)  Stake,  where  he  and  his  wife,  Betty  Best  Allred,  are  mem- 
bers of  the  Provo  21st  Ward.    The  couple  have  five  children. 


Art  by  Dale  Kilboitrn. 


the  faculty  members  in  each  ward  should  dictate 
the  in-service  teacher  development  that  is  done 
within  that  ward.  The  teacher  trainer,,  the  Junior 
Sunday  School  coordinator,  and  members  of  the 
ward  superintendency  should  take  mental  and  writ- 
ten notes  of  needs  and  problems  they  observe  among 
their  faculty  members,  as  a  basis  for  determining 
the  kind  of  in-service  help  they  will  give.  Final  de- 
termination of  how  to  accomplish  the  most  effective 
in-service  teacher  development  should  take  place  in 
a  planned  discussion,  possibly  in  a  superintendent's 
planning  meeting,  when  sufficient  thought  and  time 
can  be  given  to  proper  subject,  methods,  and  organi- 
zation. 

WHEN  SHOULD  IN-SERVICE  HELP  BE  GIVEN? 

Effective  help  for  in-service  teacher  development 
can  be  given  at  many  different  times  and  under 
many  different  circumstances.  Monthly  ward  facul- 
ty meetings  and  private  individual-help  sessions  are 
the  most  common  occasions.  In  addition,  a  re- 
sourceful teacher  trainer  working  with  a  dedicated 
superintendency  will  find  many  other  opportunities 
to  provide  assistance. 

Ward  Faculty  Meeting 

The  teacher  trainer  has  a  regularly  scheduled 
appointment  with  all  teachers  and  administrators  in 
the  monthly  ward  faculty  meeting.  A  major  portion 
of  this  meeting  should  be  dedicated  to  teacher  de- 
velopment. There  are  a  variety  of  ways  in  which 
this  portion  of  the  meeting  might  be  utihzed.  Occa- 
sionally the  determined  objectives  can  be  accom- 
plished best  through  a  teacher  development  lesson 
given  by  the  teacher  trainer  to  all  members  of  the 
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Teacher  Development  Article  for  Leadership  Meeting 


ward,  faculty  at  the  same  time.  There  are  times, 
however,  when  the  goals  can  be  reached  best  by 
dividing  members  of  the  ward  faculty  into  groups. 
One  logical  grouping  would  be  according  to  child, 
youth,  and  adult  teaching  assignments.  However, 
the  teacher  trainer  must  keep  alert  to  the  fact  that 
other  grouping  arrangements  might  accomplish  the 
in-service  objectives. 

Considerable  planning  is  necessary  in  order  to 
accomplish  the  objectives.  When  different  groups 
meet  during  faculty  meeting,  it  is  necessary  for 
the  teacher  trainer  to  select  qualified  people  to 
direct  the  development  activities  of  the  specific 
groups.  For  example,  if  the  faculty  were  divided 
according  to  child,  youth,  and  adult  assignments,  the 
teacher  trainer  might  take  the  adult  group,  the  Jun- 
ior Sunday  School  coordinator  might  be  assigned  to 
direct  the  child  group,  and  the  assistant  superin- 
tendent in  charge  of  youth  might  take  the  youth 
group.  On  occasion,  qualified  visitors  might  be  in- 
vited to  conduct  the  activities  of  one  or  more  groups. 

Individual  Assistance 

In  addition  to  faculty  meetings,  many  opportuni- 
ties for  in-service  development  exist.  For  example, 
the  teacher  trainer  can  give  individual  assistance  to 
teachers  whom  he  supervises,  or  to  whom  he  is  re- 
ferred by  another  supervisor,  in  the  use  of  methods, 
materials,  and  teaching  techniques. 

Other  Means 

Besides  faculty  meeting  presentations  and  indi- 
vidual teacher  assistance,  the  "involved"  ward 
teacher  trainer  will  provide  other  means  of  helping 
the  in-service  teachers  of  the  ward.  He  might  see 
the  need  for  an  occasional  workshop  on  an  evening 
during  the  week  or  on  Sunday  afternoon.  During 
such  a  workshop  teachers  might  mingle  informally, 
trade  ideas,  and  accomplish  things  unobtainable  in 
a  formal  meeting.  Also  the  teacher  trainer  might 
publicize  or  even  help  sponsor  meetings  conducted 
by  teaching  specialists  which  will  assist  Sunday 
School  teachers  in  improving  their  skills. 

Sources  of  Helpful  Information 

The  sources  to  which  the  teacher  trainer  might 
go  for  information  on  in-service   teacher   develop- 


ment work  will  vary  according  to  the  nature  of  the 
problem  to  be  solved.  However,  most  in-service 
problems  have  some  things  in  common,  and  helpful 
materials  can  be  obtained  from  the  following 
sources :  ^ 

1.  The  present  pre-service  teacher  training  man- 
ual, Teaching  the  Gospel,  by  Asahel  D.  Wood- 
ruff 

2.  Past  pre-service  texts  and  reference  books: 

a.  Principles  of  Teaching,  Adam  S.  Bennion 

b.  The  Master's  Art,  by  Howard  R.  Driggs 

c.  Teaching  as  the  Direction  of  Activities,  by 
John  T.  Wahlquist 

3.  You  Are  Called  to  Serve,  by  Catherine 
Bowles 

4.  The  current  monthly  in-service  teacher- de- 
velopment articles  in  The  Instructor 

5.  Teacher  training  and  teacher  development 
articles  from  previous  Instructors 

6.  Professional  books  on  teaching 

7.  Professional  teachers,  either  consultants  or 
resource  people 

8.  Films,  filmstrips,  tapes,  and  other  audio-vis- 
ual materials  prepared  for  the  purpose  of  im- 
proving teaching 

9.  Successful  teachers  in  the  Church 

10.  The  stake  teacher-training  lesson  at  stake 
leadership  meeting,  or  the  stake  teacher 
trainer  upon  personal  request. 

SUMMARY 

In-service  teacher  development  is  becoming  one 
of  the  most  important  and  influential  aspects  of 
Sunday  School  work.  Teacher  development  activi- 
ties within  a  ward  during  a  given  month  should  be 
based  on  the  in-service  needs  of  that  particular  ward 
at  that  particular  time.  They  should  be  undertaken 
at  faculty  meetings,  in  small  group  meetings,  and  in 
conferences  with  individual  teachers.  The  teacher 
trainer  should  use  one  or  more  sources  of  informa- 
tion as  he  helps  teachers  in  his  ward  qualify  to  help 
build  gospel  testimonies  in  the  lives  of  all  who  at- 
tend Sunday  School. 

^The   texts   under   the   first   three   suggestions   can   be   purchased 
from  Church  Distribution  Center,  33  Richards  Street,  Salt  Lake  City. 
Utah  84111.    Check  the  Supply  Catalog  for  prices. 
Library  File  Reference:  TEACHERS  AND  TEACHING. 
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OUR  WORSHIPFUL 
HYMN  PRACTICE 

Senior  Sunday  School  Hymn  for  the  Month  of  June 


Hymn:  "Come  All  Ye  Saints  and 
Sing  His  Praise";  author,  anonymous; 
composer,  Lorin  F.  Wheelwright; 
Hymns — The  Church  of  Jesus  Christ  of 
Latter-day  Saints,  No.  11. 

This  hymn  was  written  by  a 
contemporary,  a  man  actively  en- 
gaged in  promulgating  the  gospel. 
Throughout  a  highly  productive 
life,  Dr.  Wheelwright^  has  dedicat- 
ed his  energies  unstintingly  to  the 
Church  and  its  many  facets.  In 
fact,  most  of  his  creative  efforts — 
too  many  to  enumerate  here-^ 
have  been  Church-oriented  and 
Church-dedicated.  He  has  been  a 
member  of  the  general  board  of 
the  Sunday  School  for  many 
years,  and  he  has  composed  many 
hymns  and  other  musical  pieces 
for  that  organization. 

The  practice  hymn  this  month 
admirably  fills  the  qualifications 
of  a  good  hymn — a  noble  text,  set 
to  suitable  music,  and  eminently 
singable.  Dr.  Wheelwright  has  this 
to  say  about  its  character:  ^ 

When  singing  this  hymn,  keep 
it  spirited  and  alive.  In  the  words 
of  Hollis  Dann,  "Never  halt  the 
march  of  a  song."  Of  course,  it 
should  not  run  with  the  wind—but 
rather  move  with  determination.  I 
like  to  think  of  its  being  sung  at 
the  dedication  of  a  chapel,  or  at 
the  opening  of  an  inspirational 
worship  service  where  the  gospel 
message  stirs  men's  hearts  to 
thanksgiving.  In  this  spirit,  all 
voices  join  in  an  anthem  of  praise 
and  dedication.  Let  there  be  no 
smothering  of  determination,  but 
rather  a  kindling  of  renewed  zeal. 
This  is  the  spirit  of  the  hymn  as 
I  conceived  it,  and  a  spirit  we  all 


iDr.  Wheelwright  was  recently  appointed 
Dean  of  the  College  of  Fine  Arts  and  Com- 
munications at  Brigham  Young  University, 
Provo,  Utah. 

^Quoted  by  J.  Spencer  Cornwall,  Stories  of 
Our  Mormon  Hymns;  Deseret  Book  Company, 
Salt   Lake   City,    Utah,    1961;    page    18. 


need  when  we  renew  our  covenants 
to  serve  Christ  in  word  and  deed. 

The  hymn  deals  with  the  re- 
stored gospel,  and  the  insistence  of 
its  message  is  hard  to  ignore.  In 
vigorous  phrases  it  exhorts  us  all 
"the  glad  news  to  bear,"  and  "to 
the  wond'ring  world  declare  the 
message  from  on  high."  It  declares 
that  in  these  latter  days  God's 
kingdom  "is  spreading  far  abroad." 
But  even  more,  it  presages  the 
second  coming  of  Christ:  "And  all 
the  powers  of  darkness  bend,  Mes- 
siah's reign  is  near."  In  these 
troubled  times,  with  temptation  on 
every  side,  we  are  urged: 

...  Ye  Saints,  be  pure, 
And  fix  your  hearts  on  high; 
Lift  up  your  heads,  rejoice,  for 

your 
Redemption  draweth  nigh. 

Every  stanza  has  much  to  offer, 
and  it  seems  a  shame  not  to  sing  all 
seven.  Yet  this  is  a  hymn  which 
can  be  presented  effectively  by 
using  various  stanzas,  since  each 
one  has  a  self-contained  thought. 
However,  the  hymn  is  not  unduly 
long,  even  if  all  verses  are  sung. 
Try  it  different  ways;  but  no  mat- 
ter how  many  stanzas  are  used, 
maintain  the  fervor  of  the  text. 

Note  the  descending  scale  pas- 
sages which  prevail  throughout  the 
hymn,  each  of  which  is  preceded 
by  a  leap  of  some  scope.  See  how 
effectively  the  text  fits  these  leaps; 
the  high  note  invariably  occurs  on 
a  significantly  stressed  syllable; 
particularly  in  the  final  statement 
of  the  hymn:  "Lift  up  your  heads, 
rejoice,  for  your  Redemption 
draweth  nigh."  The  voice  leading^ 

'The     progression    of    individual     parts    or 
voices. 


of  the  hymn  is  so  logical  that  the 
congregation  should  grasp  it  very 
quickly,  and  if  it  is  well  presented, 
it  should  soon  become  a  favorite. 
There  are,  however,  a  few  places 
where  care  should  be  taken  not  to 
give  undue  stress.  In  stanza  five, 
for  instance,  "the"  comes  on  a 
rather  strong  accent,  as  does  the 
word  "your"  in  the  next-to-the- 
last  line  of  stanza  seven.  If  the 
chorister  is  aware  of  the  text  at 
all  times,  he  can  "back  off"  slight- 
ly in  his  conducting  at  such  places 
in  order  to  make  the  phrasing 
smooth  and  sensible. 

Likewise,  the  organist  should  al- 
ways remember  to  phrase  with  the 
singers,  as  has  been  pointed  out  in 
the  Sunday  School  Guidebook  for 
Choristers  and  Organists.  A  case 
in  point  is  the  word  "rejoice"  in 
the  final  stanza,  which  can  be  iso- 
lated neatly  by  an  organist  aware 
of  the  need  for  phrasing  at  this 
point.  Careful  preparation  of  both 
members  of  the  musical  team  will 
help  to  achieve  desirable  results. 

— Ralph  Woodward. 


June  Sacrament  Gems 

Senior  Sunday  School 

"...  See  that  ye  partake  not 
of  the  sacrament  of  Christ  un- 
worthily; but  see  that  ye  do  all 
things  in  worthiness.  .  .  ."^ 

Junior  Sunday  School 

Jesus  said:  "This  is  my  com- 
mandment. That  ye  love  one  an- 
other, as  I  have  loved  you."^ 

iMormon  9:29. 
2John  15:12. 
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Junior  Sunday  School   Hymn  for  the  Month  of  June 


Hymn:  "Little  Lambs  So  White  and 
Fair";  author  and  cornposer  unknown; 
The  Children  Sing,  No.  107. 

Special  Song:  "Father  Is  the  Man 
for  Us";  words  and  music  by  Norma 
Rae  Arrington. 

The  months-of-the-year  poster 
for  June  revealed  a  picture  of 
Jesus,  the  Good  Shepherd,  and 
also  a  picture  of  a  father  teaching 
his  family  in  their  home  evening. 

Brother  Terry,  the  Junior  Sun- 
day  School   chorister,    recognized 


that  this  hymn  offered  many  learn- 
ing opportunities.  After  letting  the 
children  hear  two  verses  sung  as 
beautifully  as  possible,  getting 
them  to  tell  what  they  had  heard, 
and  then  letting  them  hear  the 
two  verses  again  to  confirm  their 
impressions,  he  had  the  pianist 
play  the  melody  two  ways: 

First,  incorrectly,  with  the  bar- 
line  accent  moved: 


Lit  -  tie  lambs  so 
(clap)  (snap) 


white  and  fair 
(clap)  (snap) 


Now    he   leads    their        ten  -  der   feet 


Are   the  shep  -  herd's 
In  -  to   pas  -  tares 


con  -  stant  care; 
green    and    sweet. 


He  had  the  children  do  a  quiet  the  piano  melody, 
"clap-snap"  (clap  palms  on  strong         Second,  with  the  bar-line  accent 

pulse,  snap  fingers  on  weak  pulse)  where  it  should  be: 
as  they  sang  the  first  verse  with 


Lit-  tie 

Now   he 


lambs  so   white  and       fair    Are    the 

(clap)  (snap)  (clap)   (snap)    , 

leads   their   ten  -  der   |   feet  In  -  to 


shepherd's   con  -  stant 
pas  -  tures   green  and 


care; 


sweet. 


He  had  the  children  do  a  quiet         Brother  Terry  had  a  set  of  mel- 
"clap-snap"  as  they  sang  the  first     ody  bells  on  which  he  let  older 


verse  again  with  the  piano  melody. 
Many  children  found  greater  de- 
light in  the  second  way  and  re- 
sponded accordingly. 


children  play  the  two  character- 
istic three-note  patterns  of  each 
verse,  as   everyone  sang   quietly: 


Lit    -   tie 


B 


P     jl     J) 


lambs 


Are        the        shep- 
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Organ  Music  for  June  Sacrament  Gems 
Prelude  delmar  h.  dickson 
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Brother  Terry  recognized  that 
the  key  to  understanding  the 
meaning  of  this  hymn  rested  in  the 
phrase  "shepherd's  constant  care." 
He  did  not  attempt  to  explain  all 
of  the  ideas  in  the  poem,  for  this 
could  become  quite  tedious  to  chil- 
dren. The  main  thing  was  to  get 
at  basic  concepts  which  they  were 
capable  of  grasping,  while  utilizing 
the  emotional  power  of  the  music 
to  help  them  "feel"  the  whole 
meaning.  He  recalled  Socrates' 
statement  that 

Rhythm  and  harmony  make 
their  way  into  the  inward  parts  of 
the  soul,  upon  which  they  mightily 
fasten,  imparting  grace.  .  .  . 

If  the  total  hymn  could  be  fas- 
tened upon  the  souls  of  the  chil- 
dren, it  would  remain  there 
throughout  their  lives,  to  nourish 
and  to  unfold  more  of  its  meaning 
as  they  gained  experience. 

Accordingly,  Brother  Terry  bor- 
rowed two  soft  white  lamb  dolls 
and  one  lion  doll.  He  invited  the 
Course  6  teacher  to  be  the  lion, 
and  he  was  the  shepherd  (with  a 
14"-length  of  dowel  for  a  staff). 
When  the  lion  tried  to  get  close 
enough  to  the  lambs  to  spring 
upon  them,  he  would  use  the  staff 
to  drive  it  off  and  protect  the 
lambs.  (He  and  the  teacher  had 
planned  ahead  that  they  would  be 
quite  restrained  in  this  dramati- 
zation, as  the  children  could  easily 
become  over-stimulated  and  row- 
dy.) He  then  let  two  children  play 
the  lion  and  shepherd.  Then  he 
and  the  teacher  dramatized  what 
would  happen  if  the  shepherd  did 
not  exercise  "constant  care";  he 
invited  two  other  children  to  show 
once  more  how  the  good  shepherd 
exercises  constant  care.  For  the 
second  verse  he  arranged  a  drama- 
tization of  how  the  lambs  listened 
and  obeyed  the  good  shepherd  be- 
cause he  took  care  of  them.  Thus, 
he  was  able  to  lead  his  lambs  to 
pastures  green  and  sweet. 

(Concluded  on  page  170.) 
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Art  by  Dale  Kilbourn. 


"THE  LOVE 
JESUS  OFFERS  ME 


99 


by  H.  Boyd  Mortensen* 


When  Jesus  came  into  the  coasts  of  Caesarea 
Philippic  he  asked  his  disciples,  saying,  Whom  do 
men  say  that  I  the  Son  of  Man  am? 

And  they  said,  Some  say  that  thou  art  John 
the  Baptist:  some,  Elias;  and  others,  Jeremias,  or 
one  of  the  prophets.   (Matthew  16:13,  14.) 

Our  modern  answers  to  this  same  question  would 
show  that  the  diversity  of  opinion  in  the  world  is 
not  less  than  at  the  time  of  Jesus;  for  we  today 
would  be  forced  to  agswer: 

"Some  say  that  thou  art  a  great  spirit,  in  some 
mystical  way  inseparable  and  indistinguishable  from 
thy  Father.  Others  say  that  thou  art  a  prophet. 
Still  others  say  that  thou  art  a  great  teacher  whose 
teachings,  if  properly  restated  and  stripped  of  mir- 
acles, contain  much  wisdom.  There  are  many  who 
say  that  thou  art  a  man — the  son  of  Joseph;  that 

(For  Course  13,  lesson  of  June  30,  "Orf  Calvary";  for  Course  17, 
lesson  of  June  23,  "The  Savior's  Birth  and  Crucifixion";  for  Course 
19,  lessons  of  May  26  and  June  2,  "New  Light  on  the  Fall  and 
Atonement";  for  Course  27,  lessons  of  June  23  and  30,  "The  Physi- 
cal Death"  and  "The  Post-mortal  Spirit  World";  and  of  general 
interest,) 


thy  divinity  was  acquired,  not  inherited.  And  there 
are  those  who  say  that  the  literal  resurrection  of 
thy  body  is  an  irrational  belief  of  unsophisticated 
minds.  Some  deny  thy  existence  altogether;  and  to 
others,  thy  holy  name  is  but  a  profane  oath." 

He  saith  unto  them,  But  whom  say  ye  that  I  am? 

And  Simon  Peter  answered  and  said,  Thou  art 
the  Christ,  the  Son  of  the  living  God.  (Matthew 
16:15,16.) 

As  Peter  bore  the  testimony  which  had  been 
revealed  to  him,  so  we  who  are  recipients  of  latter- 
day  revelation  and  authority  should  declare  some 
basic  truths  relating  to  the  life  and  ministry  of 
Jesus  Christ. 

*H.  Boyd  Mortensen  was  born  in  Cleveland  (Emery  County) 
Utah.  He  served  in  the  New  England  Mission  (1950-1952)  and  took 
his  B.S.  degree  from  the  University  of  Utah  (1954) .  He  received  his 
MBA  also  from  the  U.  of  U  (1967)^  and  is  now  completing  studies 
for  his  PhD.  He  has  served  in  his  ward  bishopric  and  stake  YMMIA 
superintendency,  and  as  a  teacher  in  various  Church  organizations. 
He  has  also  assisted  in  writing  lesson  manuals  for  the  Aaronic 
Priesthood  (1961-1965).  He  is  married  to  the  former  Lucille  Farthing; 
the  couple  have  five  children.  They  live  in  the  Bountiful  31st  Ward, 
Bountiful  (Utah)  Stake. 
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1.  The  Principles  of  Eternal  Law  and  Justice 

In  our  permissive  society  many  are  troubled, 
as  was  Corianton  of  old, 

.  .  .  concerning  the  justice  of  God  in  the  pun- 
ishment of  the  sinner;  for  ye  do  try  to  suppose  that 
it  is  injustice  that  the  sinner  should  be  consigned 
to  a  state  of  misery.   (Alma  42:1.) 

It  is  nevertheless  true  that  justice  must  be  done 
or  God  would  cease  to  be  God.  (See  Alma  41:3-5; 
42:22.) 

Justice,  however,  is  dependent  on  the  existence 
of  eternal  law: 

And  if  there  was  no  law  given,  if  men  sinned 
what  could  justice  do,  or  mercy  either,  for  they 
would  have  no  claim  upon  the  creature?  (Alma  42: 
21.) 

Without  law  governing  the  actions  of  men,  there 
could  be  neither  reward  nor  punishment,  neither 
sin  nor  righteousness,  and  neither  justice  nor  mercy 
could  have  any  effect.    (See  2  Nephi  2:13.) 

It  is  basic  to  an  understanding  of  the  mission  of 
Jesus  Christ  to  realize  that  there  is  a  law  given  and 
a  punishment  affixed,  which  punishment  is  opposite 
and  proportional  to  the  reward  which  is  affixed. 
(See  Alma  42:16,  22;  2  Nephi  2:10.)  Justice  re- 
quires that  each  violation  of  divine  law  be  punished, 
and  that  obedience  be  rewarded.  , 

2.  The  Atonement  Satisfies  the  Demands  of  Justice 

Because  there  are  none  who  have  not  sinned  to 
some  degree,  we  cannot  be  saved  on  the  basis  of 
justice  alone. 

The  atonement  wrought  by  Jesus  Christ  in  Geth- 
semane  and  on  Calvary,  and  consummated  by  his 
resurrection,  completely  and  fully  satisfies  the  de- 
mands of  justice  arising  from  Adam's  transgression 
and  from  our  own  sins  if  we  put  our  trust  in  God 
and  strive  to  keep  his  commandments.  Jesus  paid 
the  penalty  for  the  sins  of  all  mankind  "which 
ever  were  since  the  fall  of  Adam,  or  who  are,  or 
who  ever  shall  be,  even  unto  the  end  of  the  world." 
(Mosiah  4:7.) 

Having  paid  the  penalty  for  sins  and  answered 
the  ends  of  the  law  of  justice,  Jesus  prescribes  the 
conditions  upon  which  forgiveness  of  sins  can  be 
gained. 

3.  Unconditional  Effects  of  the  Atonement 

Those  who  have  died  without  a  knowledge  of 
divine  law  and  those  who,  because  of  age  or  other 
limitations  are  not  accountable  for  their  actions, 
are  unconditionally  forgiven.  King  Benjamin  said, 

.  .  .  His  blood  atoneth  for  the  sins  of  those  who 


have  fallen  by  the  transgression  of  Adam,  who  have 
died  not  knowing  the  will  of  God  concerning  them, 
or  who  have  ignorantly  sinned.  (Mosiah  3:11;  see 
2  Nephi  9:25,  26;  Moroni  8:22.) 

And  to  the  Prophet  Joseph  Smith,  the  Lord  de- 
clared, 

But  behold,  I  say  unto  you,  that  little  children 
are  redeemed  ftom  the  foundation  of  the  world 
through  mine  Only  Begotten;  wherefore,  they  can- 
not sin,  for  power  is  not  given  unto  Satan  to  tempt 
little  children,  until  they  begin  to  become  account- 
able before  me.  (Doctrine  and  Covenants  29:46,  47.) 

In  addition,  the  great  blessing  of  the  resurrec- 
tion of  the  body  will  come  to  everyone  automatical- 
ly and  unconditionally,  as  a  result  of  the  atonement. 

4.  Conditional  Effects  of  the  Atonement 

Those  of  us  who  are  accountable  and  who  know 
and  transgress  divine  law  can  only  be  forgiven  by 
obedience  to  the  saving  principles  and  ordinances 
of  the  gospel;  that  is,  faith,  repentance,  and  bap- 
tism by  water  and  spirit.  (See  Alma  34:15,  16; 
John  3:5.)  Even  mercy  can  only  be  bestowed  in 
accordance  with  law  and  justice;  for  in  Alma's  words: 

.  .  .  According  to  justice,  the  plan  of  redemp- 
tion could  not  be  brought  about,  only  on  conditions 
of  repentance  of  men  in  this  probationary  state,  yea, 
this  preparatory  state;  for  except  it  were  for  these 
conditions,  mercy  could  not  take  effect  except  it 
should  destroy  the  work  of  justice.  Now  the  work 
of  justice  could  not  be  destroyed;  if  so,  God  would 
cease  to  be  God.  (Alma  42:13.) 

5.  The  Savior's  Suffering 

The  atoning  sacrifice  of  Jesus  entailed  agony 
of  such  intensity  that  it  caused  him  "...  to  tremble 
because  of  pain,  and  to  bleed  at  every  pore,  and 
to  suffer  both  body  and  spirit — and  would  that  I 
might  not  drink  the  bitter  cup,  and  shrink — ."  (Doc- 
trine and  Covenants  19:18.)  The  contemplation  of 
his  suffering  evokes  our  deepest  feelings  of  love  and 
gratitude.    In  the  words  of  a  favorite  hymn:^ 

I  stand  all  amazed  at  the  love  Jesus  offers  me. 
Confused  at  the  grace  that  so  fully  he  proffers  rne; 
I  tremble  to  know  that  for  me  he  was  crucified. 
That  for  me  a  sinner,  he  suffered,  he  bled  and  died. 

OUR  TESTIMONY 

Because  of  these  truths  which  have  been  re- 
vealed we  bear  solemn  testimony  that  Jesus  is  the 
Christ,  the  Son  of  the  living  God,  our  Teacher, 
Exemplar,  Brother,  and  Savior.  He  lived  to  teach 
us  and  died  to  save  us. 

i"I  stand  All  Amazed,"  Hymns— The  Church  of  Jesus  Christ  of 
Latter-day  Saints,  No.  80. 

Library  File  Reference:  JESUS  CHRIST— DIVINITY. 
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Fortieth  in  a  Series  To  Support  the  Family 
Home  Evening  Program 

AS  A  CHILD 


PART  I 

by  Reed  H.  Bradford 

.  .  .  Thou  shalt  love  the  Lord  thy  God  with  all 
thy  heart,  and  with  all  thy  soul,  and  with  all  thy 
mind.  This  is  the  first  and  great  commandment. 
And  the  second  is  like  unto  it,  Thou  shalt  love  thy 
neighbour  as  thyself.  — Matthew  22:37-39. 

And  let  every  man  esteem  his  brother  as  himself, 
and  practise  virtue  and  holiness  before  me.  (Doc- 
trine and  Covenants  38:24.) 

One  of  the  great  opportunities  in  the  second 
commandment  is  that  it  permits  us  to  learn  from 
one  another,  and  to  assist,  support,  and  inspire  one 
another. 

Certainly  each  individual  should  love  himself  in 
the  sense  that  he  develops  his  own  gifts  and  poten- 
tials. The  growth  of  each  individual  spiritually,  in- 
tellectually, socially,  emotionally,  and  physically  is 
the  ultimate  end  of  all  living.  Such  growth  helps  us 
to  develop  as  sons  and  daughters  of  our  Heavenly 
Father — that  is,  to  become  like  him. 

/  am  Jesus  Christ,  the  Son  of  God,  who  was  cru- 
cified for  the  sins  of  the  world,  even  as  many  as  will 
believe  on  my  name,  that  they  may  become  the 
sons  [and  daughters]  of  God.  .  .  .  (Doctrine  and 
Covenants  35:2.) 

We  should  love  ourselves^ — but  we  should  also 
love  one  another.  In  fact,  only  by  loving  one  an- 
other as  we  love  ourselves,  and  becoming  permeated 
with  the  kind  of  love  which  is  characteristic  of 
our  Heavenly  Father,  the  Savior,  and  the  Holy 
Ghost,  can  we  become  like  them  and  thus  attain 
a  divine  status. 

It  is  often  true,  however,  that  we  feel  we  can 
learn  only  from  certain  individuals.  Some  adults, 
for  example,  assume  that  they  can  learn  only  from 
other  adults.  But  if  we  have  real  humility,  we  can 
learn  something  from  all  human  beings,  including 
children.  For  each  person  has  within  him  a  divine 
essence;  therefore,  each  is  capable  of  contributing  to 
others.   The  Savior  said: 

.  .  .  I  thank  thee,  O  Father,  Lord  of  heaven  and 

Foi-  Course  13,  lesson  of  May  5,  "Little  Children";  for  Course 
17,  lesson  of  April  28,  "Corianton";  for  Course  19,  lessons  of  April 
21  and  June  16,  "The  Gospel  as  a  Way  of  Life"  and  "The  Way  of 
Salvation  for  all  Men";  for  Course  25,  lessons  of  June  16  and  23. 
"Each  One  Makes  a  Difference"  and  "Home — Laboratory  for  Gos- 
pel Living";  for  Course  27,  lessons  of  April  21  and  June  16,  "Be  Ye 
Therefore  Perfect"  and  "A  Fulness  of  Joy";  to  support  family  home 
evening  lessons  37  and  38;   and  of  general  interest.) 


earth,  that  thou  hast  hid  these  things  from  the  wise 
and  prudent,  and  hast  revealed  them  unto  babes: 
even  so.  Father;  for  so  it  seemed  good  in  thy  sight. 
(Luke  10:21.) 

And  again,  the  prophet  Alma  counseled: 

And  now,  he  imparteth  his  word  by  angels  unto 
men,  yea,  not  only  men  but  women  also.  Now  this  is 
not  all;  little  children  do  have  words  given  unto 
them  many  times  which  confound  the  wise  and  the 
learned.  (Alma  32:23.) 

It  is  natural  for  adults  to  assume  that  because 
we  are  older  and  have  had  more  experience,  we  can- 
not learn  anything  from  a  child.  In  many  cases  we 
assume  attitudes  of  complete  superiority.  There  are 
instances  of  this  in  the  scriptures:  "Then  were  there 
brought  unto  him  little  children,  that  he  should  put 
his  hands  on  them,  and  pray:  and  the  disciples  re- 
buked them."  (Matthew  19:13.) 

But  the  Savior,  knowing  full  well  the  importance 
of  individuals  having  a  divine  concern  for  one  an- 
other, said,  ".  .  .  Suffer  little  children,  and  forbid 
them  not,  to  come  unto  me:  for  of  such  is  the  king- 
dom of  heaven."  (Matthew  19:14,) 

Children  possess  certain  characteristics  which 
adults  might  well  adopt  as  ideals  in  their  own  lives. 
Of  course,  children  also  possess  immature  character- 
istics. Next  month  we  shall  examine  some  major 
ways   in  which   parents  might   contribute   to   the 


Photo  by  H.  Armstrong  Roberts. 

growth  of  a  child.  But  let  us  here  examine  those 
attributes  of  children  which  might  well  be  evaluated 
and  adopted  by  adults.  The  following  apply  to  chil- 
dren in  general: 

1.    A  Child  Is  Curious. 

From  the  time  a  child  is  able  to  walk  by  him- 
self, he  investigates  everything.  This  curiosity  is  his 
means  of  growing  in  all  aspects  of  his  personality. 
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Parents  can  unconsciously  inhibit  his  ^growth 
by  stifling  this  investigative  spirit.  A  child  does  not 
know  the  financial  value  of  objects;  he  only  knows 
that  when  he  touches  one,  he  often  hears  the  com- 
mand, "Don't  touch  that!"  Or  else  some  physical 
punishment  is  inflicted  upon  him,  and  the  pain  of 
scolding  unconsciously  conditions  him  to  limit  his 
growth.  Certainly  we  cannot  permit  a  child  to  de- 
stroy valuable  objects;  but  if  we  give  thought  to 
the  matter,  we  can  find  ways  to  prevent  such  de- 
struction without  stifling  the  child's  curiosity.  This 
could  mean  removing  certain  objects  from  his  reach 
until  he  is  old  enough  to  understand  their  value. 

Each  of  us  should  strive  to  remain  curious  about 
life  throughout  our  adulthood.  When  we  cease  to  be 
curious,  we  cease  to  grow.  The  pattern  established 
in  childhood  will  have  a  lasting  effect  upon  us. 

2.  A  Child  Has  Emotional  Honesty. 

Many  of  us  have  heard  the  proverb:  "If  you 
want  to  know  the  truth,  go  to  a  child."  Children  do 
not  hide  their  feelings  unless  they  have  been  condi- 
tioned to  do  so  by  adults.  Is  it  not  a  great  blessing 
to  find  an  adult  that  you  can  trust?  You  can  de- 
pend on  such  a  person  to  tell  you  the  truth.  And 
when  he  tells  you  about  one  of  your  immaturities, 
it  is  not  to  embarrass  you,  but  to  help  you.  If  this 
person  practiced  any  form  of  pretense  or  deceit,  he 
would  limit  your  growth  because  you  might  never 
be  aware  of  the  truth  about  yourself.  Finding  such 
integrity  in  a  person  permits  you  to  talk  to  him 
about  anything,  because  you  know  that  his  motive 
toward  you  is  to  help  you  become  a  son  or  daughter 
of  your  Father  in  heaven.  This  is  perhaps  the  fin- 
est definition  of  what  it  means  to  love  someone. 

Oh,  the  comfort — the  inexpressible 
Comfort  of  feeling  safe  with  a  person, 
Having  neither  to  weigh  thoughts, 
Nor  measure  words— hut  pouring  them 
All  right  out — just  as  they  are — 
Chaff  and  grain  together — 
Certain  that  a  faithful  hand  will 
Take  and  sift  them — 
Keep  what  is  worth  keeping — 
And  with  the  breath  of  kindness 
Blow  the  rest  away. 

— Dinah  CraikJ 

3.  A  Child  Is  Forgiving. 

Have  you  ever  watched  children  at  play?  In  one 
moment  they  become  angry  and  express  negative 
feelings  toward  each  other,  but  in  the  next  few 
minutes  they  will  be  loving  and  enjoying  each  other 
again.  Adults  often  do  not  behave  in  this  way;  they 


^"Friendship,"  by  Dinah  M.  Craik,  from  Best  Loved  Poems  of 
the  American  People,  compiled  by  Hazel  Felleman;  Garden  City 
Publishing  Company.  Garden  City,  New  York,  1936;   page  43. 


hold  grudges.  All  of  us  know  people  who  have  gone 
long  periods  of  time  without  speaking  to  someone 
because  they  felt  offended  over  something  that  was 
said  on  a  single  occasion.  Think  of  all  the  oppor- 
tunities that  have  been  lost  by  these  people.  Their 
lack  of  communication  prevents  them  from  helping 
each  other.  Because  of  our  immaturity,  we  often 
cross  the  "sensitive  line"  in  our  relationships  with 
each  other.  If  we  do,  we  should  ask  each  other's 
forgiveness,   and  reestablish   that   "sensitive   Hne." 

4.    A  Child  Is  Teachable. 

The  curiosity  of  children,  plus  their  imphcit 
trust  in  adults  who  demonstrate  kindness,  under- 
standing, and  love  for  them,  makes  them  receptive. 
A  child  often  adopts  a  parent  or  an  older  brother 
or  sister  as  an  ideal.  He  virtually  wants  to  walk  in 
the  footsteps  of  his  ideal.  This  teachableness  on  the 
part  of  children  imposes  a  great  responsibility  upon 
adults.  It  is  not  enough  to  have  a  child  simply  imi- 
tate our  outward  behavior;  we  must  help  to  inter- 
nalize the  meaning  of  the  principles  taught  by  the 
Savior.  If  a  child  merely  imitates  the  behavior  of 
others,  he  may  end  up  doing  the  right  things  for 
the  wrong  reasons.  But  if  he  has  been  taught  that 
these  principles  of  conduct  will  permit  him  to  be- 
come a  child  of  his  Father  in  heaven,  by  perfecting 
himself,  he  will  learn  to  do  the  right  things  for  the 
right  reasons. 

Viewing  children  not  just  as  children  but  also  as 
our  brothers  and  sisters  who  were  full-grown  spirits 
before  they  came  to  us  as  children,  and  who  have 
great  potential,  we  can  understand  the  feelings  of 
the  Savior  as  recorded  in  the  following  passage: 

And  when  he  had  said  these  words,  he  wept,  and 
the  multitude  bare  record  of  it,  and  he  took  their 
little  children,  one  by  one,  and  blessed  them,  and 
prayed  unto  the  Father  for  them.  And  when  he  had 
done  this  he  wept  again;  And  he  spake  unto  the 
multitude,  and  said  unto  them:  Behold  your  little 
ones.  And  as  they  looked  to  behold  they  cast  their 
eyes  towards  heaven,  and  they  saw  the  heavens 
open,  and  they  saw  angels  descending  out  of  heaven 
as  it  were  in  the  midst  of  fire;  and  they  came  down 
and  encircled  those  little  ones  about,  and  they  were 
encircled  about  with  fire;  and  the  angels  did  min- 
ister unto  them.  (3  Nephi  17:21-24.) 

We  can  learn  from  our  children.  We  should  also 
remember  that  this  period  of  their  lives  is  one  of 
great  sensitivity.  The  Savior  said,  "Whosoever  shall 
not  receive  the  kingdom  of  God  as  a  httle  child,  he 
shall  not  enter  therein."  (Mark  10:15.) 

Let  us  build  a  relationship  with  our  children  in 
a  spirit  of  genuine  concern  and  respect.  Then  each 
of  us,  child  and  adult,  will  contribute  to  the  other 
in  the  true  spirit  of  love. 
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AS  THE 
TWIG  IS 
BENT 

by  Ara  0.  Call* 


"Just  as  the  twig  is  bent,  the  tree's  inclined." 

While  living  in  Wisconsin  we  often  drove  65 
miles  or  more  from  home  to  attend  church  services. 
Alongside  the  road  in  a  rural  community  through 
which  we  passed,  someone  had  tied  a  knot  in  a 
young  sapling,  possibly  as  a  prank  or  novelty.  For 
18  years  we  watched  this  tree  grow.  The  highway 
later  bypassed  the  little  town,  but  we  often  went 
out  of  the  way  to  see  our  tree.  The  simple  over- 
hand knot  in  the  sapling  has  now  become  a  promin- 
ent ball  on  the  trunk  of  an  otherwise  beautiful,  tall 
tree.  In  Proverbs  22:6  we  read,  "Train  up  a  child 
in  the  way  he  should  go:  and  when  he  is  old,  he 
will  not  depart  from  it." 

It  is  amazing  how  early  babies  learn  to  get 
their  own  way.  When  she  was  only  a  few  weeks  old, 
our  oldest  child  learned  that  by  crying  and  holding 
her  breath  she  could  get  her  mother  to  come  on 
the  run.  There  finally  came  a  time  when  we  had  to 
face  up  to  these  outbursts  and  take  corrective  mea- 
sures, although  it  was  painful  to  us.  When  her  moth- 
er was  sure  that  the  crying  was  only  a  tantrum, 
she  refused  to  pick  the  baby  up.  The  tantrums 
soon    stopped.    As    a    compensating    measure,    her 

(For  Course  5,  lesson  of  June  9,  "Being  Responsible  for  Our 
Actions";  for  Course  11,  lesson  of  June  2.  "Eli,  the  High  Priest  ; 
for  Course  25,  lessons  of  June  16  and  23,  "Each  One  Makes  a  Dif- 
ference," and  "Home— Laboratory  for  Gospel  Living";  to  support 
family   home   evening  lessons   37   and   38;    and    of   general    interest.) 
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mother  made  it  a  point  to  pick  the  baby  up  at 
times  when  she  wasn't  crying. 

As  one  grows  from  a  child  to  an  adult,  tantrums 
take  on  different  characteristics.  They  are  not 
easily  corrected  when  allowed  to  become  habits. 
The  bent  twig  becomes  a  large,  deformed  tree. 

Actions  Too  Trivial  for  Discipline 

There  are  times  when  our  children's  actions  seem 
too  trivial  for  any  discipline.  Shortly  after  our  old- 
est son  received  his  first  bicycle,  he  came  home 
saying  that  a  neighbor  had  objected  to  his  cross- 
ing his  lawn  with  the  bicycle  because  he  had  acci- 
dentally knocked  over  a  few  small  plants.  His  moth- 
er took  him  by  the  hand  and  went  to  see  the  neigh- 
bor, and  our  son  offered  to  do  what  he  could  to 
make  things  right.  Our  neighbor  was  amazed  that 
parents  would  show  concern  over  such  a  little 
thing.  He  said  the  damage  was  of  no  consequence. 
He  had  not  wanted  to  cause  any  trouble  but  had 
spoken  rather  sternly  so  the  small  boy  would  not 
ride  over  the  lawn  again. 

A  contrasting  incident  was  given  in  The  Lion 
magazine  by  reporter  Joseph  Stephens,  who  has  cov- 
ered many  court  cases.  Chuck,  a  normally-spoiled 
16-year-old,  and  a  companion,  mischievously  ripped 
up  a  few  newly  planted  shrubs  on  a  neighbor's  lot. 
The  neighbor  saw  the  incident  and  called  Chuck's 
mother.  For  the  mother  it  seemed  that  to  accept 
this  neighbor's  charges  as  true  was  to  classify  her 
son  with  those  delinquents  she  had  read  about  in 
the  newspapers.  Surely  her  son  would  not  do  such 
a  thing.  When  asked  if  he  had  been  up  to  any  mis- 
chief, Chuck  unflinchingly  answered,  "No."  The 
mother  accepted  the  word  of  her  son  rather  than 
investigate  the  charge  made  by  her  neighbor.  That 
night  she  told  her  husband  about  the  incident,  with 
her  own  slanted  interpretation.  The  father  imme- 
diately called  the  neighbor  and  gave  him  a  piece  of 
his  mind,  telling  him  to  stop  making  trouble.  With 
this  kind  of  a  reaction  from  the  parents,  the  neigh- 
bor slapped  back  by  reporting  the  incident  to  the 
police.  A  court  case  determined  that  Chuck  was 
guilty  of  damaging  private  property  and  trespass- 
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ing.  Thus  he  became  another  statistic  as  a  juvenile 
delinquent. 

Physical    Punishment   vs.    Police   Record 

There  was  a  day  when  such  relatively  inconse- 
quential mischievous  pranks  would  have  been  solved 
speedily  by  parents  in  the  home.  At  the  most,  the 
woodshed  and  not  the  courtroom  would  have  been 
the  place  where  things  were  se't  straight,  by  the 
flat  of  the  hand  rather  than  by  the  law. 

Mr.  Stephens  states  in  his  article: 

Child-rearing  texts  to  the  contrary,  physical 
punishment,  regardless  of  by  whom  it  is  adminis- 
tered, is  preferable  to  a  police  record.  No  applica- 
tion blanks  that  the  child  will  ever  fill  out  in  his 
life  will  ask  for  an  accounting  of  disciplinary  swats, 
but  plenty  of  them  will  be  interested  in  police  rec- 
ords. The  parent  who  saddles  his  child  with  a 
police  record  because  of  a  shortsighted  desire  to  save 
him  from  punishment  he  obviously  deserves,  is  hand- 
ing him  a  burden  he  can  never  lay  aside.^ 

One  of  the  most  controversial  aspects  of  child 
discipline  is  the  matter  of  spanking  or  other  physi- 
cal punishment,  as  compared  with  less  drastic 
means.    Proverbs  speaks  out  on  this  subject: 

He  that  spareth  his  rod  hateth  his  son:  but  he 
that  loveth  him  chasteneth  him  betimes.  (Proverbs 
13:24.) 

Chasten  thy  son  while  there  is  hope,  and  let  not 
thy  soul  spare  for  his  crying.   (Proverbs  19:18.) 

Foolishness  is  bound  in  the  heart  of  a  child;  but 
the  rod  of  correction  shall  drive  it  far  from  him. 
(Proverbs  22: 15.) 

Such  means  should  not  be  used  unless  they  are 
necessary.  The  parent  who  will  resort  to  spanking 
at  the  least  provocation  would  do  well  to  inspect 
his  motives.  However,  parents  have  always  had  the 
responsibility  of  disciplining  their  children.  Ancient- 
ly, the  Lord  reprimanded  the  prophet  Eli  for  not 
disciplining  his  two  sons.  (See  1  Samuel  2:12-36.) 
In  modem-day  revelation  the  Lord  has  rebuked  sev- 
eral Church  leaders,  including  the  Prophet  Joseph 
himself,  for  not  seeing  that  their  families  obeyed 
their  teachings.  (See  Doctrine  and  Covenants  93: 
40-50.) 

An  Optimum   Point  of  Pressure 

The  problem  of  discipline  is  not  an  easy  one. 


There  is  not  a  cut-and-dried  method  that  will  work 
equally  well  on  all  children,  nor  on  the  same  child 
under  different  conditions.  The  ultimate  in  disci- 
pline, diplomacy,  salesmanship,  and  even  leadership 
is  shown  by  the  person  who  can  effect  changes  in 
others  with  the  least  discomfort  or  disturbance. 
There  is  an  optimum  point — the  point  where  the 
least  possible  pressure  applied  will  produce  the  de- 
sired results.  To  apply  less  pressure  than  this  will 
end  in  failure;  and  to  apply  more  pressure  will 
create  ill  will,  resentment,  or  even  open  rebellion. 
The  wise  salesman  can  size  up  his  prospective  client 
and  know  just  how  much  pressure  to  apply — not 
one  bit  more,  nor  one  bit  less  than  that  needed — to 
get  the  desired  results.  Parents  must  develop  this 
kind  of  wisdom  in  disciplining  their  children.  For 
one  child  the  needed  amount  of  discipline  (pres- 
sure) need  be  only  a  raised  eyebrow  at  the  right 
time;  for  another,  just  a  word  of  correction  is  all 
that  is  needed;  but  some  children  may  require  an 
unforgettable  visit  "behind  the  woodshed"  to  bring 
the  needed  change. 

The  Purpose  of  Discipline 

The  Lord  in  modern  revelation  has  given  us  a 
model  of  how  to  correct  someone  and  at  the  same 
time  not  "exercise  unrighteous  dominion."  It  should 
be  done, 

.  .  .  only  by  persuasion,  by  long-suffering,  by 
gentleness  and  meekness,  and  by  love  unfeigned; 
by  kindness,  and  pure  knowledge  .  .  .  reproving 
betimes  with  sharpness,  when  moved  upon  by  the 
Holy  Ghost;  and  then  showing  forth  afterwards  an 
increase  of  love  toward  him  whom  thou  hast  re- 
proved, lest  he  esteem  thee  to  be  his  enemy.  (Doc- 
trine and  Covenants  121:41-43.) 

The  disciplining  of  children  should  be  for  the 
purpose  of  teaching  them  to  make  proper  decisions 
when  a  parent  is  not  at  their  side.  How  thrilled  we 
were  to  have  our  son,  as  a  12 -year-old  newspaper 
boy,  turn  down  an  earned  invitation  to  go  on  an 
expense-paid  trip  to  see  the  Green  Bay  Packers  play 
football,  because  it  was  on  Sunday!  We  only  learned 
of  it  when  the  newspaper  management  called  to  ask 
us  the  reason  why  he  wasn't  going. 

Parents  must  learn  not  to  be  unduly  protective. 
How  can  a  child  learn  to  make  proper  adult  deci- 
sions eventually,  if  he  hasn't  first  begun  with  small 
ones — while  he  is  a  twig? 


i"Police    or    the    Paddle,"    by    Joseph    B.    Stephens,    The    Lion, 
September,    1960,   page    15.    Used   by   permission. 
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4th  Quarter,  1967-68 


COURSE  OF 
STUDY 
1967-68 

Course  No.  3 

Gospel  Lessons 

for 

Little  Ones 

Course  No.  5 

Growing  in 

the  Gospel, 

Part  1 

Course  No.  7 

Living  Our 

Religion, 

Parti 

Course  No.  9 
What  It  Means 

to  Be  a 
Latter-day  Saint 

Course  No.  11 

Old  Testament 

Stories 

Course  No.  13 
The  Life 
of  Christ 

APPROXIMATE 
AGES-1 967-68 

Nursery 
3 

Kindergarten 
4,5 

Primary 
6,7 

8,9 

10,  n 

12,  13 

Date  of  Lesson 
JUNE  2 

Father  and  Mother 
Are  Happy  When  We 
Go  To  Sunday  School 

and  Primary  (22) 

We  Have 

the  Right 

To  Choose 

(24) 

The  Bishop 

(39) 

John  the  Baptist— 

A  Great  Teacher 

and  Servant 

of  God  (36) 

Eli,  the 

High  Priest 

(36) 

A  King  Rides 

into  Jerusalem 

(36) 

JUNE  9 

We  Are  Kind 

to  Ourselves 

(23) 

Being  Responsible 

for  Our  Actions 

(25) 

The  Priesthood 

in  the  Home 

(40) 

Jesus,  the  Son  of 

God,  is  Head  of 

This  Church 

(37) 

Samuel,  the 

King  Maker 

(37) 

The  Last 

Supper 

(37) 

JUNE  16 

We  Are  Kind 

to  Our  Friends 

(24) 

Kind  Helpers 

Guide  Us  in 

Making  Choices 

(26) 

We  Make 

Records 

(41) 

A  Man  Must  Be 

Called  of  God 

(38) 

Saul,  the 

Nation  Builder 

(38) 

In  Gethsemane 
(38) 

JUNE  23 

We  Are  Kind 

to  Pets  and 

Other  Animals 

(25) 

Saying  What  Is 

True  Makes 

Everybody  Happy 

(27) 

Pioneers  Made 

Records 

(42) 

A  Latter-day  Saint 

Believes  in 

Freedom  of 

Worship  (39) 

Saul,  the 

Rejected  King 

(39) 

A  Night  of 

Persecution 

(39) 

JUNE  30 

We  Are  Kind 

to  Each  Other 

At  Sunday  School 

(26) 

We  Live  with 

Our  Heavenly 

Father's  Children 

(36) 

The  Bible  Is  a 

Record 

(43) 

A  Latter-day 

Saint  Is  a  Good 

Citizen 

(40) 

David,  the 

Young 

Champion 

(40) 

On  Calvary 
(40) 

JULY  7 

We  Have  Things 

That  Belong  to  Us 

(27) 

When  We  Know 

People  We 

Love  Them 

(37) 

The  Bible  Is  a 

Compilation  of 

Many  Books 

(44) 

People  Are 

Responsible  for 

Their  Own  Acts 

(41) 

David  in  the 

Wilderness  of 

Judea 

(41) 

The  Resurrection 
(41) 

JULY  14 

Other  People 

Have  Things 

That  Belong  to  Them 

(28) 

We  Make 

Friends  When  We 

Are  Kind 

(38) 

Jesus  Told 
Stories 

(45) 

We  Follow  the 

Counsel  and 

Advice  of  Our 

Church  Leaders  (42) 

A  Shepherd  Who 

Became  a 

King 

(42) 

Final  Visit  to 

Galilee 

(42) 

JULY  21 

We  Are  Happy 

When  We  Share 

(29) 

We  Feel  Happy 

When  We  Forgive 

(39) 

Letters  in  the 
Bible 
(46) 

A  Latter-day 

Saint  Believes 

in  Prophecy 

(43) 

Solomon,  the 

Temple  Builder 

(43) 

"Feed  My  Sheep" 
(43) 

JULY  28 

We  Like  to  Share 

at  Sunday  School 

(30) 

We  Do  Better 

When  We  Keep 

Trying 

(40) 

The  Book  of 

Mormon  Is  a 

Record-How  We 

Got  It  (47) 

Review 

Review 
(44) 

Darkness  and 

Destruction 

(44) 

AUGUST  4 

When  We 

Experience  Pain 

and  Discomfort 

(36) 

Respecting  the 
Rights  and 

Belongings  of 
Others  (41) 

Nephi  Gets  the 

Brass  Plates 

(48) 

Why  1  Am 

a  Mormon 

(44) 

Rehoboam  the 

Foolish 

(45) 

Among  the 

Nephites 

(45) 

AUGUST  11 

When  Those  We 

Love  Are  Away 

(37) 

Deacons  Are 

Young  Helpers 

(31) 

The  Pearl  of 

Great  Price  Is 

a  Record 

(49) 

Organization  of 

the  Church 

Provides  Many 

Opportunities  (45) 

Jeroboam,  the 

Deceitful 

(46) 

End  of  the 

Mission 

(46) 

AUGUST  18 

When  Others  Are 

Unkind  To  Us 

(38) 

Babies  Are 

Blessed  by 

Elders 

(32) 

The  Pearl  of 

Great  Price 

(Writings  of 

Joseph  Smith)  (50) 

Joseph  Smith — 

The  Great 

Latter-day 

Prophet  (46) 

isarel  and  Idol 

Worship 

(47) 

"1  Am  with  You 

Alway" 

(47) 

AUGUST  25 

When  We  Are  III 
(39) 

Sick  People  May 

Be  Blessed 

by  Elders 

(33) 

Teachings  from 

the  Doctrine 

and  Covenants 

(52) 

What  It  Means 

To  Be  a 

latter-day  Saint 

(48) 

Final  Review 
(48) 

Looking  toward 

the  Future 

(48) 

*  Junior  Sunday  School  lessons  have  been  rearranged  for  more  effective  presentation 
at  appropriate  times  of  year.  Enrichment  in  The  Instructor  will  be  planned  to  support 
lessons  as  outlined  above. 
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Quarterly  Outline  of  Sunday  School  Lessons 

4th  Quarter,  1967-68 


Course  No.  15 
The  Church  of 
Jesus  Christ  in 
Ancient  Times 


14,  15 


New  Patches  on 

Old  Clothes 

(33) 


The  Most  Famous 

Book  in  fhe  World 

(34) 


Course  No.  17: 

Life  In 
Ancient  America 


Review 


Biblical  Prophets 

Foretell  Zion 

(35) 


The  Blessing  of 

Joseph  and  its 

Fulfillment  in 

America  (36) 


Nephi  Views 

Our  Day 

(37) 


A  Gentile  Crosses 

Many  Waters 

(38) 


Review 


The  Conquest  of 

Mexico 

(39) 


Englishmen  in 

Search  of  Freedom 

(40) 


16,  17 


Political 

and  Religious 

Disintegration 

(36) 


Nephi 
(37) 


Samuel 

the 

Lamanlte 

(38) 


Course  No.  19 

The  Gospel 

Message 


18,  19,  20,  21 


New  Light  on  the 

Fall  and  Atonement 

(continued) 

(34) 


The  Way  of 

Salvation 

for  all  Men 

(35) 


The  Savior's 

Birth  and 

Crucifixion 

(39) 


Christ 

among  the 

Nephites 

(40) 


Christ  Among 

the  Nephites 

(Continued) 

(41) 


Freedom  Won 
(41) 


Freedom 

Guaranteed 

(42) 


Course  Review 


Christ  Among 

the  Nephites 

(Continued) 

(42) 


The  Way  of 

Salvation 

for  all  Men 

(continued)  (36) 


Course  No.  23 

Teaching 

the 

Gospel 


Preservice 
Teachers- 
Adults 


Course  No.  25 

Family  Home 

Evening 


Family 
Relations- 
Adults 


Time 

Is  Yours 

(35) 


Course  No.  27 
Messages 

for 
Exaltation 


Gospel  Doctrine 
Adults 


A  Brightness 

of  Hope 

(34) 


The  Gathering  of 

Israel 

(37) 


The  Gathering  of 

Israel 
(Continued) 

(38) 


Review 


Conclusion 

of 

3  Nephi 

(43) 


Righteousness, 

Division, 

Degeneracy 

(44) 


Mormon 
(45) 


Moroni  Finished 

His  Father's 

Book 

(46) 


Moroni  Discusses 

Principles  and 

Ordinances 

(47) 


Latter-day  Saint 

Contributions  to 

Scriptures 

(39) 


Latter-day  Saint 

Contributions  to 

Scriptures  (continued) 

(40) 


The  Second  Coming 

of  Christ 

(41) 


The  Second  Coming 

of  Christ 

^Continued) 

(42) 


Church  Program  for 

Material  Needs 

of  Members 

(43) 


Moroni's 

Farewell 

(48) 


Church  Program  for 

Material  Needs 

of  Members  (cont) 

(44) 


Review 
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There's  No  Place 

Like  Home 

(36) 


Each  One  Makes  a 

Difference 

(37) 


Home— Laboratory 

for  Gospel  Living 

(38) 


Sharing  Ideas 

about 
Home  Evening 

(39) 


Review 


How  Well  Do  You 

Know  Each  Other? 

(40) 


With  Sincere  Heart 

and  Real  Intent 

(4.1) 


A  Purity  of  Love 
(35) 


Course  No.  29 

The  Articles 

of  Faith 


Gospel 
Essentials- 
Adults 


Revelation 
(34) 


A  Fulness  of  Joy 
(36) 


The  Physical  Death 
(37) 


The  Post-mortal 

Spirit  World 

(38) 


Review 


The  Resurrection 

of  Man 

(39) 


The  Dispersion  of 

Israel 

(35) 


The  Gathering  of 

Israel 

(36) 


Zion 
(37) 


Christ's  Reign  on 

Earth 

(38) 


The  Millennium: 

Renewal  of  the 

Earth 

(39) 


Gems  from 

Scripture 

(42) 


Matching  Wits  on 
Scripture 

(43) 


Not  of  the  World 
(44) 


That  Others 

Seeing  You 

(45) 


The  Judgment  Bar 
(40) 


Eternal  Life 
(41) 


The  Second  Death 
(42) 


Man's  Responsibility 

for  His  Salvation 

(43) 


Principles  in  Review 

(44) 


The  Resurrection 
(40) 


Religious  Liberty 

and  Toleration 

(41) 


Submission  to 

Secular  Authority 

(42) 


Practical  Religion 
(43) 


Practical  Religion 

(continued) 

(44) 


Review 


The  Road  to 

Exaltation 

(45) 


Practical  Religion 

(continued) 

(45) 


Review 


Numbers  in  parentheses  are  manual  lesson  niunbers. 
Note:  Lesson  outlines  for  southern  hemisphere,  beginning  March  3,  1968,  have  been  printed  and  mailed  separately. 
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JUNrOR  SUNDAY  SCHOOL  HYMN  FOR  THE  MONTH  OF  JUNE      {Concluded  from  page  161.) 


On  the  second  Sunday  Brother 
Terry  anticipated  Father's  Day, 
coming  the  following  week.  (If 
your  country  does  not  celebrate 
this  occasion,  it  is  still  appropriate 
to  emphasize  appreciation  for  our 
fathers,  just  as  we  did  in  May  for 
our  mothers.)  After  reviewing  the 
two  verses  they  had  already 
learned,  he  surprised  the  children 
by  singing  a  new  verse  he  had 
made  up: 

While  we're  walking  here  on  earth 
May  the  par  -  ents  of  our  birth, 
Ev  -  er  kindly  shepherds  he; 
Guide  us  home  again  to  Thee. 

This  verse  shows  how  our  earth- 
ly parents,  like  shepherds,  help  to 
guide  us  back  to  our  heavenly  par- 
ents. After  the  children  had  prac- 
ticed it  sufficiently.  Brother  Terry 
taught  them  the  supplementary 
Father's  Day  song  (as  printed  be- 
low). He  had  already  introduced 
it   to   all   Junior   Sunday   School 


teachers  in  faculty  meeting  so  that 
they  could  use  the  song  in  their 
classes  that  month. 

•     •     • 

When  Is  a  Song  Learned?  Some- 
times we  observe  much  singing  in 
Junior  Sunday  School,  but  not 
much  learning.  A  hymn  is  learned, 
at  the  lowest  level,  when  children 
can  follow  along  with  the  chorister. 
But  learning  a  song  on  this  level 
does  not  give  the  child  the  joyful 
uplift  of  music  throughout  the 
week.  It  is  not  yet  "his"  song. 
Our  work  is  not  done  until  each 
child  can  sing  the  hymn  without 
adult  help.  Only  then  is  it  apt  to 
break  forth  in  the  midst  of  his 
daily  play.  By  observing  the  chil- 
dren's responses,  we  can  help  them 
adopt  the  standard  that  "our 
hymns  are  not  learned  until  we 
can  all  sing  them  without  the 
chorister's  help  as  the  accompan- 
ist plays." 


Beyond  this  initial  acceptable 
level  of  teaching  a  song,  it  is  hoped 
that  each  chorister  wiU  set  higher 
standards  for  himself:  that  he  will 
not  consider  the  melody  learned 
until  the  children  can  show  the 
pitch  contours  with  their  hands — 
first  following  the  chorister,  then 
eventually  unaided;  that  he  will 
not  consider  the  meter  learned 
until  the  children  can  find  the 
"clap-snap"  pattern  in  the  music; 
that  he  will  not  consider  the  rhy- 
thm learned  until  the  children  can 
clap  the  word-rhythm.  Besides  sus- 
taining the  interest  of  the  children 
and  giving  them  opportunities  for 
repeated  listening,  these  activities 
are  the  beginnings  of  their  musi- 
cal growth,  without  which  they 
will  be  unable  to  respond  to  the 
charm  and  aesthetic  quality  of 
music.  And  if  one  cannot  respond 
with  awareness  to  music,  why  set 
words  to  music?  _^^  ^^^^  ^^^-^^ 
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THE     INSTRUCTOR 


Matthmi,  Mark, 

In  a  short  study  of  the  chart  on  page  172,  it 
will  be  readily  apparent  that  the  more  than  25 
points  of  agreement  between  3  Nephi  in  the  Book 
of  Mormon  and  the  New  Testament- Gospels  show 
that  this  "Fifth  Gospel"  has  many  of  the  character- 
istics of  those  in  the  New  Testament.  It  should  be 
remembered  that  the  greater  number  of  parallel  de- 
tails given  by  Matthew,  Mark,  Luke,  and  John  are 
details  about  the  last  week  of  the  Savior's  mortal 
life.  Also  each  of  the  New  Testament  Gospels  is 
distinct,  and  no  one  of  them  contains  all  the  infor- 
mation recorded  in  the  Gospels.  The  major  features 
of  the  New  Testament  Gospels,  other  than  Jesus' 
death  and  resurrection,  include  the  following: 

1.  A  record  of  Jesus'  discourses,  miracles,  and 
teachings 

2.  Emphasis  on  righteousness,  prayer,  testimony 

3.  A  studied  interpretation  of  Old  Testament 
prophecies,  showing  that  Jesus'  life  and  min- 
istry fulfilled  many  of  them 

4.  Other  names  applied  to  Jesus  Christ:  Mes- 
siah, Son  of  Man,  Savior,  Son  of  David. 

By  these  criteria  3  Nephi  qualifies  as  a  Gospel 
along  with  the  New  Testament  Gospels.  Further,  3 
Nephi  gives  more  details  which  preserve  the  doc- 
trines, teachings,  and  compassion  of  the  Lord.  Fol- 
lowing are  some  distinctive  examples: 

1.  The  apostasy  and  persecutions  which  follow 
the  prophetic  ministry  of  Samuel  the  Lamanite  are 
recorded.  There  seems  no  New  Testament  parallel 
to  the  Gadianton  robbers,  (3  Nephi  1:27  to  4:33.) 

2.  Jesus  Christ,  also  named  as  the  Creator,  as 
the  One  who,  as  Jehovah,  gave  the  law  to  Moses, 
declared  the  law  was  fulfilled  and  that  blood  sacri- 
fice and  burnt  offerings  were  to  be  replaced  with 
the  sacrifice  of  a  broken  heart  and  contrite  spirit. 
The  Lord  declared  that  the  prophecies  of  his  coming 
were  fulfilled.  In  the  New  Testament,  Matthew 
interprets  Jesus'  life  and  ministry  as  fulfilling  proph- 
ecy; 3  Nephi  becomes  another  witness  for  Christ  in 
declaring  this  to  be  so.  Thus,  in  the  Book  of  Mor- 
mon we  may  glimpse  the  inspiration  which  prompt- 


ed Matthew's  examination  of  the  Old  Testament. 
(3  Nephi  9:16-20;  15:3-8.) 

3.  The  Lord  explicitly  gave  the  Twelve  author- 
ity to  baptize,  with  instructions  on  carrying  out  the 
ordinance.  (3  Nephi  11:22-28;  12:1.) 

4.  The  Savior  explained  that  both  the  Father 
and  the  Holy  Ghost  would  testify  or  bear  record  of 
him.  (3  Nephi  11:31-36.) 

5.  3  Nephi  records  both  the  promise  and  its 
fulfillment  that  those  humble  of  heart  who  are  bap- 
tized should  also  receive  the  Holy  Ghost.  (3  Nephi 
12:2;  19:11-13,  20.)  John  the  Baptist  taught  or 
promised  that  Jesus  would  baptize  with  the  Holy 
Ghost;  the  record  of  this  fulfillment  is  not  preserved 
in  the  New  Testament  Gospels  but  comes  later  after 
the  ascension  of  Jesus  in  the  book  of  Acts. 

6.  The  power  to  confer  the  Holy  Ghost  is  ex- 
plicitly given  to  the  Twelve  in  3  Nephi.  In  the  New 
Testament  it  is  only  impHed.  (3  Nephi  18:36,  37; 
Luke  24:49;  Acts  2:38.) 

7.  The  sermon  of  the  Savior  which  in  the  New 
Testament  is  called  the  Sermon  on  the  Mount,  is 
more  explicit  than  Matthew's  version.  (3  Nephi  12: 
2,  6,  14,  29,  48;  Matthew  5:6,  14,  48.) 

8.  A  dominant  feature  of  3  Nephi  is  that  Jesus 
turns  occasionally  from  the  multitude  to  teach  the 
Twelve.  (3  Nephi  13:25;  15:11;  18:10,  26.)  The 
authority  and  leadership  of  the  Twelve  is  more  ex- 
plicit than  in  the  New  Testament. 

9.  3  Nephi  carries  an  extensive  prophecy  on  the 
gathering  of  Israel,  in  which  the  Lord  explains  that 
the  gospel  shall  go  to  the  Gentiles,  and  that  if  the 
Gentiles  reject  it,  the  remnant  of  Israel  shall  accept 
it  and  become  strong.  (3  Nephi  20-22.)  In  the  New 
Testament  Gospels,  Jesus  approached  this  subject 
only  in  parables.  (John  10:6;  Joseph  Smith's  com- 
ment on  the  Parable  of  the  Mustard  Seed,  Docu- 
mentary History  of  the  Church  2:268;  Matt.  24:31.) 

10.  In  3  Nephi  the  Lord  gave  instructions  to 
record  the  prophecy  of  Samuel  the  Lamanite,  which 
had  been  omitted  from  the  Nephi te  scripture.  (3 
Nephi  23:4-14.)  This  emphasis  the  Lord  placed 
upon  an  accurate  record  is  without  parallel  in  the 
New  Testament. 

The  book  which  we  call  3  Nephi,  or  the  Fifth 
Gospel,  has  many  parallels  and  also  distinctive  addi- 
tions to  the  New  Testament.  It  has  a  deep  spiritual 
ring  that  touches  the  heart  and  clear,  vivid  de- 
tails that  give  satisfaction  in  understanding.  Indeed, 
the  Fifth  Gospel  has  a  ".  .  .  voice  ...  as  of  one 
that  hath  a  familiar  spirit.  .  .  ."   (Isaiah  29:4.) 

—Robert  C.  Patch.* 


(For  Course  9,  lesson  of  June  16,  "A  Man  Must  Be  Called  of 
God";  for  Course  17,  lessons  of  June  19  and  26,  "Nephi"  and 
"Samuel  the  Lamanite";  for  Course  29,  lessons  of  April  21  and  May 
19,   "The  Book  of  Mormon";    and   of  general   interest.) 


*Robert  C.  Patch  is  Professor  of  Religion  at  Brigham  Young 
University,  where  he  received  his  PhD  in  1964.  He  served  in  the 
California  Mission  (1940-42),  and  is  currently  bishop  of  BYU  Second 
Ward,  BYU  Seventh  Stake.  He  and  his  wife,  Adonna  Allen,  have 
nine  children. 
Library  File  Reference:  BOOK  OF  MORMON— STUDY. 


APR  I  L       1968 


171 


CO 

o 


so 

o 
cc 

CO 

o 

CO 

o 

CO 


Bll 

ro 

CO 

in     00  (JT 

^a 

^^ 

u^9io 

cd" 

CM 

T*:  -rn  do  U> 

.-H^OOrHOO 

r— 1 

^^^1 

>f>?3 

^ 

'^t 

cMr^  .-^""'t 

CM 
CM 

^^E^H 

CM 

OOtV  c>J 

^^ 

00 

r-H  00  en  CM  (N 

-|^_^_ 

'"'00 

I— 1 

did  tIh 

a;^ 

r-\ 

iv!  CM  c5  inoi 

CD 

CM 

^^^^1 

CM 

"-"CM  CM 

I— t  rH  CM  »-<  r-l 

^^H 

00 

^^t^^l 

00 

4 

^^^s^H 

CM 

00 

O 

-St 

^9 

CNJ 

1 

1— i 

CNi 

CM 
00 

CNJCVJ 

CO 
00 

CO 

r-H 

U5 

H 

r-l 

Cvj 

00 

CM 

4'if 

CM 

CM 

lb 

1-H 

do 

00 

^^F^^l 

CvJ 

<— I 
1 

I— 1 

00 
00 

tn 

1—1 

S^n 

!^,  cm" 

CM^ 

00 

rH 

in 

H 

r"^ 

o 

CM 

00 
CM 

^lO  C\J  <j\ 

^^^^^^'^^^1 

00 

CM 

00 

in 

'if 

in 

CM  rH  OO  J^  CM 

^^1 

I— 1 

CM 
CM 

eg 

cm" 
in 

c^ 

in 

in 

It 

CM"in  <if  rv  in 

CM  rH  I— 1  .— 1  I— 1 

1—1 
I— ( 

H 

00 

i-H 

CM 

CM 

do 

CM 

OvI 

CM 

T^  CTM  'Ji-  CM  -Jt 

r-<  CM 

in 

do 

op 

ro 

< 

ro 

CD 

OJ 

^^^H 

oo 

LU 

trt 

CD  <U 

x: 

£ 

l^^^'^^B^I 

6 

ro 

0) 

x: 
+-< 

c 

o 
— > 

CO 

~  ■♦-' 
CD 

SI 

o 

c 
x: 

Ministry  of  Joh 
Baptist  [see  Isa 

o 

■*-> 

c 
o 

CD 

> 

cr 

c 
a> 

«/) 

ro 
+-« 

CO 

(1) 
x: 

h- 

Certification  of 
gospel 

Implications  of 
ment  eyewitnes 
[Acts  1:  21,  22 

[Mark  15:38  V 
Temple  rent  in 

(This   is  a   maji 
in  Matthew) 

Preaching  of  Jc 
the  Baptist 

^^^^E^^^^l 

00 

If) 

I— 1 

tX) 

CM 
CM 

in 

CM 

in 

en 

00 
CM 

r-i 

CM 

r— 1 
.— 1   .  .1— ( 

CM 

Cvi 

6 

H 

CM 

r— f 
1—1 

en 
I— 1 

I— 1 

I— 1 

CM 

1—4 

CM 
00 

in 

in 
CO 

in 

00 

r-t 

00 

6d 

I— 1 
CO 

in 

t— 1 
en 

1— 1 
Oi 

f<2cM 

^^^^H 

t.: 

(A 

1 

1 1 

^^^H 

b 

^^^^^^^^^H 

c 

••— 

^^^^^^^^^H 

.i2 

^^^^H 

3 

'E 

f 

^^^H 

3 

In 

E 

Is 

o 

<A 
O 

S 

^M 

sz 

3 
M 

a> 
-> 

N 

c 
o 

e 

a 

o 

■■a 

<u 

Q. 

u 
at 

a. 

o 

a. 
y) 

3 

E 

ro 

a. 
a> 

Z 

o 

c 
o 

ro 

> 

■D 

C 

ro 
■a 

</) 
ro 

sz 

■z. 

ro 

z 

ormon's  testimony  of 
of  his  record 

o 

a> 

c 

•*■• 

*i 

Ol 

c 
ro 

IE 
a 

a. 
ro 

o 
■♦-> 

XJ 

a> 

.E 
"ro 

"E 
o 

c 

c 
o 

"o 

3 
k. 
U 

(U 

x: 

M 

C 
tlUO 

E 
o 

4-1 

CO 

o 

D 

v. 

to 

CD 
"O 

<£ 
ro 

cr 

x: 

r 

ro 

LxJ 

CO 
V) 

CD 
C 

1- 
ro 
Q 

le  Voice  of  the  Lord 
irist  the  Creator 

riptures  concerning  t 
coming  are  fulfilled 

E 

V) 

a> 

E 
o 
a 

*j 

x: 
O 

o 
re 

3 

imble  and  contrite  ba 
fire  and  Holy  Ghost 

^9 

CO 

CK 

w 

S 

z 

S 

(75 

u 
(/) 

JZ 

o 

3 
I 

WM 

r-i 

in 

hs 

00 

CT» 

-6 

o 

Ik 

o 

CD 


o 
O 


00 

ID 


< 

a: 
O 

I- 
o 

o: 
I- 
(/) 

Z 


LU 

I 
I- 


Second  Class  Postage  Paid 
at  Salt  Lake  City,  Utah 


GET  LOST 


Art  by  Dale  Kilbourn, 

Medical  doctors  do  not  usually 
write  articles  for  business  maga- 
zines. But  the  other  day  I  found 
in  Business  Management  an  inter- 
esting piece  by  Harry  Johnson, 
M.D. 

Dr.  Johnson  is  medical  director 
of  Life  Extension  Institute,  "which 
conducts  health  examinations  pro- 
grams for  executives."  His  article 
is  titled  "Staying  Healthy."^ 

He  begins  by  observing  that 
"the  cheerful,  optimistic  person 
has  a  better  chance  of  staying 
healthy."  On  the  other  hand,  he 
notes,  negative  attitudes  con- 
tribute to  stomach  disorders  and 
weaken  the  body  to  permit  germs 
and  viruses  to  attack. 

Dwelling  on  oneself  too  much, 
the  doctor  writes,  is  another  cause 
of  "voluntary  sickness."  To  keep 
more  healthy,  Dr.  Johnson  sug- 
gests having  "a  mission  in  life,  an 
interest  in  others." 

In  recent  days  I  have  been  read- 
ing a  gripping,  brilliantly  written 
book,    Nicholas    and   Alexandra.^ 

(For  Course  19,  lessons  of  April  28  and 
June  9,  "The  Gk»spel  as  a  Way  of  Life"  and 
"The  Way  of  Salvation  for  All  Men";  for 
Course  25,  lessons  of  May  26  and  June  2, 
"First  Things  First"  and  "Time  Is  Yours"; 
for  Course  27,  lessons  of  May  5  and  June  2, 
"A  Personal  Commitment"  and  "A  Bright- 
ness of  Hope";  to  support  family  home  eve- 
ning lessons  34  stnd  35;  and  of  general  inter- 
est.) 

^"Staying  Healthy,"  by  Harry  Johnson,  M.D., 
Business  Management;  published  by  the  Man- 
agement Publishing  Group,  Greenwich,  Con- 
neticut;  December,  1967;  page  16.  Used  by 
permission. 

^Robert  K.  Massie,  Nicholas  and  Alexandra; 
Atheneum,   New  York,   N.Y.,    1967. 


NiCHOL.AS  II  OF  RUSSIA:      His  STORY  HELPED  A  MAN  LOSE  HIMSELF. 


It  is  the  story  of  the  last  years  of 
imperial  Russia,  under  Tsar  Nich- 
olas II.  His  wife  was  beautiful, 
golden-haired  Alexandra,  Queen 
Victoria's  favorite  granddaughter. 

The  584-page  book  was  written 
by  Kentucky-bom  Robert  K.  Mas- 
sie, a  former  Rhodes  scholar  at 
Oxford,  who  has  been  a  writer  and 
editor  for  Newsweek,  Colliers,  and 
The  Saturday  Evening  Post. 

How  young  Mr.  Massie  came  to 
write  the  book  is  almost  as  fascin- 
ating as  his  account  of  the  glitter- 
ing life  and  tragic  fall  of  the  gentle 
tsar. 

It  was  a  hard  blow  for  Mr.  Mas- 
sie to  discover  that  his  son  had 
hemophilia  (a  tendency  toward 
profuse  bleeding).  The  young  fa- 
ther sought  to  learn  how  other 
families  dealt  with  this  unique  di- 
sease. His  quest  led  him  to  the 
story  of  the  parents  of  the  boy 
who  was  perhaps  history' s  best 
known  hemophiliac:  Alexis,  the 
only  son  and  heir  of  Nicholas  11.^ 

Robert  K.  Massie  seems  to  have 
lost  himself  in  the  search  for  facts 
surrounding  the  iUness  of  the 
tsar's  son  and  its  tremendous  im- 
pact on  the  destiny  of  a  nation 
covering  one-sixth  of  the  earth. 
Massie  found  how  the  tormented 
Alexandra  turned  to  Gregory  Ras- 
putin, the  Siberian  mystagogue, 
for  help  with  her  son's  illness.  And 
Rasputin  became  a  towering  in- 
fluence in  Russian  affairs. 

Massie  read  all  the  available 
diaries  and  memoirs  of  key  figures 


in  the  drama  of  the  tsar's  faU.  Out 
of  these  studies  came  Massie's 
masterpiece  of  biography.  As  I 
write  this  article,  Nicholas  and 
Alexandra  ranks  No.  1  on  the  non- 
fiction  best-seUer  list. 

Last  night  my  wife  Belva  and  I 
chatted  with  a  friend  who  similarly 
had  lost  herself  in  a  worthy  cause 
through  the  tragic  illness  of  her 
sister.  Cancer  took  the  sister. 
Later  our  friend  was  invited  to 
join  the  effort  of  the  American 
Cancer  Society.  She  hestiated;  she 
reconsidered.  The  society  gave  her 
its  biggest  and  most  challenging 
job  in  our  state  for  a  woman: 
heading  the  door-to-door  drive  for 
funds.  She  cancelled  the  piano  les- 
sons of  her  many  pupils  for  two 
months  and  lost  herself  in  the  cru- 
sade. That  was  some  16  years  ago. 
Today  she  continues  to  serve  as 
one  of  the  leading  officers  of  the 
society  in  our  state,  an  honored 
woman. 

But  there  is  no  cause  so  lofty 
and  rewarding  for  losing  oneself 
as  the  restored  kingdom  of  our 
Lord.  It  invites  the  involvement 
of  aU  its  members.  The  rewards 
are  eternal,  but  they  also  include 
more  health  and  happiness  here 
and  now. 

Remember  how  Jesus  spoke  to 
the  Twelve  as  he  sent  them  forth 
into  his  service:  "...  And  he  that 
loseth  his  life  .  .  .  shall  find  it."^ 

I  keep  telling  myself  as  prob- 
lems cross  my  path:  "Get  lost!" 
— Wendell  J.  Ashton. 


^See  Robert  K.  Massie,  Nicholas  and  Alex- 
andra,  "Introduction." 


*Matthew  10:39. 
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